ACCEPTED VERSION

Kelly-Ann Allen, Christopher Boyle, Denise Wong, Rebecca G. Johnson, Fiona May
School belonging as an essential component of positive psychology in schools
Applied Positive School Psychology, 2023 / Burke, J., Giraldez-Hayes, A. (ed./s), Ch.16,
pp.159-172

© 2023 selection and editorial matter, Andrea Giraldez-Hayes and Jolanta Burke; individual
chapters, the contributors

This is an Accepted Manuscript of a book chapter published by Routledge in Applied
Positive School Psychology, on 21 July 2022, available online:
http://dx.doi.org/10.4324/9781003228158-21

PERMISSIONS

https://www.routledge.com/our-products/open-access-books/publishing-oa-books/chapters

2) Archiving of a chapter on a website or in a repository. (The ‘Green’ OA Model).

Green open access refers to self-archiving of a chapter and often applies to earlier versions of
the chapter.

Chapters from all Taylor & Francis books are eligible for green open access.

Each individual author or contributor can also choose to upload one chapter from the
‘Accepted Manuscript’ (AM). An AM is typically the post-contract but pre-production (i.e. not
copy —edited, proofread or typeset) Word Document/PDF of the chapter. Authors may upload
the AM chapter to a personal or departmental website immediately after publication of the
book - this includes posting to Facebook, Google groups, and LinkedIn, and linking from
Twitter. Authors can also post the AM book chapter to an institutional or subject repository or
to academic social networks like Mendeley, ResearchGate, or Academia.edu after an embargo
period of 18 months for Humanities and Social Sciences books or 12 months for STEM books.

Authors may not post the final published book chapter to any site, unless it has been published
as gold open access on our website.

To encourage citation of an author’s work we recommend that authors insert a link from their
posted AM to the published book on the Taylor & Francis website with the following text: "This
is an Accepted Manuscript of a book chapter published by Routledge/CRC Press in [BOOK
TITLE] on [date of publication], available online: http://www.routledge.com/[BOOK ISBN URL]
or "http://www.crcpress.com/[BOOK ISBN URL]”

26 March 2024

http://hdl.handle.net/2440/135969



http://dx.doi.org/10.4324/9781003228158-21
http://hdl.handle.net/2440/135969
https://www.routledge.com/our-products/open-access-books/publishing-oa-books/chapters

Title: School Belonging as an Essential Component of Positive Psychology in Schools
Authors: Kelly-Ann Allent?, Christopher Boyle®, Denise Wong?, Rebecca G Johnson?, Fiona

May?!

Affiliation:

1 School of Educational Psychology and Counselling, Faculty of Education, Monash
University

2The Centre for Wellbeing Science, The Melbourne Graduate School of Education, The
University of Melbourne, Parkville, Australia

3 School of Education, University of Adelaide, Australia

ORCID: Kelly-Ann Allen: 0000-0002-6813-0034
ORCID: Christopher Boyle: 0000-0001-6196-7619

ORCID: Rebecca G Johnson! 0000-0002-6360-4499

ORCID: Fiona May: 0000-0002-0529-3610

Bio (40-50 words for each author):

Dr Kelly-Ann Allen, PhD FAPS, FCEDP is an Educational and Developmental
Psychologist, a Senior Lecturer in the Faculty of Education, Monash University, and an
Honorary Senior Fellow at the Centre for Wellbeing Science, University of Melbourne. She
is also the co-director and founder of the Global Belonging Collaborative and Editor-in-Chief
for the Educational and Developmental Psychologist and Co-Editor in Chief of the Journal of

Belonging and Human Connection.


https://orcid.org/0000-0002-6360-4499

Christopher Boyle, PhD FBPsS is Professor of Inclusive Education and Psychology at the
University of Adelaide. He is a Fellow of the British Psychological Society and a Senior
Fellow of the Higher Education Academy. He was previously Editor in Chief of The
Educational and Developmental Psychologist (2012-2017) and is currently the co-inaugural
founding editor of Belonging and Human Connection (with Kelly-Ann Allen) of the journal
Belonging and Human Connection published by Brill. He is an internationally recognised and
respected academic and author on the subjects of inclusive education, and psychology. He is
a registered psychologist in the UK and Australia.

Denise Wong is a Master of Educational and Developmental Psychology candidate in the
Faculty of Education at Monash University. She has an interest in applying research to

improve adolescent education and wellbeing outcomes.

Rebecca Johnson is a Master of Educational and Developmental Psychology candidate in
the Faculty of Education at Monash University. She has a particular research interest in how

young people feel that they belong, both in Australia and cross-culturally.

Fiona May, PhD is an Educational and Developmental Psychologist and Researcher at
Monash University and Senior Research Specialist at the Parenting Research Centre. Fiona
has over 20 years’ experience supporting the mental health and wellbeing of children,
families and educators working in a range of research, policy, project management and

clinical practice roles in Australia and internationally.



Abstract

Research on school belonging applies the well-established understanding that we have a
fundamental need to belong, to gain knowledge that students are a part of an adaptive,
ephemeral and complex school environment. This chapter sets out the fundamentals of school
belonging and its link to positive school psychology and also incorporates a rapid literature
review of the literature to summarise the main practice elements which are fundamental to
school belonging. This is analysed alongside a short case-study bringing forth the key point
of the importance of teachers in effective school belonging strategies in order to support
students. The preventative and proactive focus of belonging research and discourse, alongside
the associated approaches and interventions of fostering school belonging, makes it an area of
emerging interest within the field of positive psychology. School belonging has been
identified as an impactful factor in student wellbeing, mental health, academic outcomes, and
prosocial behaviours. This chapter provides a review of the research and understanding of

school belonging with a focus on applied implications for assessment and intervention.



Introduction

Why Belonging Matters

Individuals with a strong sense of belonging are happier, healthier, and achieve more
than those without it (Neel & Fuligni, 2013; Jose et al., 2012; Marraccini & Brier, 2017).
Conversely, people with unmet belonging needs are more likely to experience mental health
problems (Parr et al., 2020), physical health problems (Begen & Turner-Cobb, 2015; Richard
et al., 2017), suicidal ideation (McClelland et al., 2020), and early mortality (Holt-Lunstad et
al., 2015; Rico-Uribe et al., 2018). These differences clearly indicate the importance of
developing a sense of belonging in one’s life. Moreover, when comparing the psychological
pain of not belonging with physical pain from injury, brain imaging studies have found that
recovering from the psychological pain of rejection is more difficult than recovering from
physical pain (Eisenberger, 2012; Kawamoto et al., 2015). This may be because the
experience of social rejection can be mentally relived repeatedly, whereas broken bones heal
in time (Sebastian et al., 2011). It is clear that empirical evidence supports the view that
having a sense of belonging is a protective factor for mental and physical well-being (Walton
& Brady, 2017).
Belonging in Adolescence

While having a sense of belonging is important for everyone across the lifespan, it is
especially important during adolescence (Davis, 2012; Jose et al., 2012). When a need for
belonging is thwarted during this period, the pain of rejection is experienced more intensely
than at any other developmental period due to the stronger need to belong outside the family
unit (compared with younger children) and the diminished capacity to regulate emotions
(Pfeifer & Blakemore, 2012; Sebastian et al., 2011). This may explain why adolescents’

needs for belonging can be unfulfilled, they are more likely to abuse drugs and alcohol,



report higher rates of suicidal ideation, experience more symptoms of depression and anxiety,

and underachieve academically (Boen et al., 2020; Neel & Fuligni, 2013; Parr et al., 2020).

The above implications of a lack of belonging are likely due to the pivotal role
belonging plays in achieving the key adolescent developmental task of identity formation
(Brechwald & Prinstein, 2011; Tanti et al., 2011). That is, an individual’s identity is shaped
not only by personal beliefs and interests which change and evolve through exploration, but
also by their relationships and sense of belongingness with significant others (Abbassi, 2016;
Albarello et al., 2018). Achieving this developmental task has been found to be critical for
adolescent psychosocial adjustment and transitioning into adulthood (Erikson, 1994; World
Health Organization, 2014). However, despite the developmental drive to belong, an
adolescent’s ability to do so may be hindered by two primary changes that occur during
adolescence. First, developmental changes in the social region of the brain during this time
mean adolescents are more vulnerable to social rejection than younger children and adults
(Blakemore, 2012). This is because they are not only more reactive to emotional cues, but
they are also still learning how to accurately interpret facial emotions (Arain et al., 2013,
Burnett et al., 2011; Wang et al., 2008). Second, changes in the school structure from primary
to secondary school mean even though adolescents need more regular contact with non-
parental adults, the transition to secondary school results in less regular contact with teachers

compared with primary school (Garcia-Moya, 2020).

The distinct developmental vulnerability to social rejection and the mismatch between
adolescents’ developmental needs and the secondary school structure may explain why
adolescence is the peak period in which disconnection from school occurs (O'Brennan &

Furlong, 2010; Organisation for Economic Co-operation and Development [OECD], 2017)



and when most mental health disorders emerge (Kessler et al., 2007; Patel et al., 2007).
Given the consequences of a low sense of belonging and the important socialisation context
schools provide (Allen & Bowles, 2012; Allen, Kern, Vella-Brodrick, Hattie et al., 2018), it
is no surprise belonging in school has attracted significant research attention over the last
three decades (Anderman, 2003; Slaten et al., 2016; Uslu & Gizir, 2017) and generated
appeals for secondary schools to prioritise building students’ sense of school belonging

(Allen & Bowles, 2012; Allen, Kern, Vella-Brodrick et al., 2018).

Theoretical Background

What is school belonging?

Schools are recognised as being especially influential contexts for students’
development and psychosocial adjustment (Bronfenbrenner, 1979; Meece & Schaefer, 2011)
and important places for fostering a sense of belonging. School belonging has been described
in various ways in the literature—as school bonding, engagement, attachment, community,
and connectedness, for example. However, there is even less consistency in these descriptions
than in definitions of school belonging. Students who report not having a sense of belonging
to school also use a variety of terms, such as alienated, disengaged, socially isolated, or
disaffected (Willms, 2003). Terminology is often used interchangeably (Anderman, 2002;
Rowe & Stewart, 2009), and a given term’s meaning in a particular context might depend
upon the individual author using it (Libbey, 2007). Some theorists have even suggested that
belonging is a component of school connectedness (McNeely & Falci, 2004). The
discrepancies in terminology arguably dilute the potency of the research drawn from the field
and muddy the implications for schools.

Overall, there are a number of high-quality research studies which have been
conducted on the long-term outcomes of school belonging (e.g., O’Connor et al., 2011;

Steiner, et al., 2019), but there is still considerable room for further research such as, for



example, to extend the age groups of the adult cohorts examined and to explore other
potential outcomes of school belonging not already examined in the literature (e.g.,
relationship quality and post-school pathways). While the link between school belonging and
positive outcome is well established, the converse is also true. Indeed, a low sense of
belonging is also strongly associated with anti-social behaviour and school misconduct,
including risk-taking behaviour related to substance and tobacco use (Goodenow, 1993). For
this purpose, different theoretical frameworks have been developed, in order to better
understand the concept of school belonging so that it could be better promoted in educational
institutions and one such widely accepted framework is Bronfenbrenner’s socioecological
model of school belonging.

Given the important outcomes stemming from school belonging, there is a need to
find meaningful ways of prioritising and fostering school belonging in schools. Investigating
the ways in which school belonging is defined and represented in schools and understanding
the unique themes that may influence school belonging from a systems perspective is
important because, according to Bronfenbrenner (1979), schools offer the second most
important set of relationships available to students aside from family. Moreover, as
previously discussed, a sense of belonging is a vital need for normal adolescent development,
particularly in respect to fostering identity, psychosocial adjustment, and social supports
(Allen et al., 2014). It also plays an important role for academic outcomes, wellbeing, and

prosocial school behaviour (Demanet & Van Houtte, 2012; Jose et al., 2012; Sari, 2012).

Socioecological Model of School Belonging

Bronfenbrenner’s socioecological framework (1977, 1979) can be employed to
demonstrate that the factors associated with school belonging operate at different levels. On a
personal or individual level, individuals hold a sense of their cultural identity, whether it be

racial, ethnic, or religious (Bronfenbrenner, 1979; Faircloth & Hamm, 2005; Neville et al.,



2014). On a micro level, adolescents have immediate interactions with their parents and
teachers which become places of belonging and support for the individual (Bronfenbrenner,
1977). Allen and colleagues (2016) highlight that from Bronfenbrenner’s point of view
(1977), families are the first place of belonging for individuals when they are children. As
they develop into adolescents, teachers become important to students’ belonging as high
school students spend the majority of their time at school (Allen et al., 2016; Chhuon &
Wallace, 2014).

Although the microsystem, being the closest in proximity to the individual, is the
system which has the most influence on an individual’s development (Wang & Eccles, 2012),
little is known about the macrosystem’s effect on the individual (Allen et al., 2018). The
macrosystem, in the context of school belonging, can refer to not only to legislation and
national education initiatives, but broader cultural and social norms (Allen et al., 2016). As
such, broader culture may influence the ways in which students are taught to interact with the
world.

A strength of the socioecological perspective is that the multi-dimensional nature of
school belonging can be demonstrated rather than narrowly focusing on the classroom’s role
in belonging (Allen et al., 2016). For this purpose, this chapter seeks to examine, on the basis
of the socioecological framework, how measures can be implemented at the different levels
within the framework in order to foster school belonging. This will be carried out through a
quick review of literature to identify commonly cited practices which are recognised as being
effective in improving a sense of belonging. In doing so, the main objectives of this chapter
would be to:

1. Describe and provide an overview of belonging as an important construct in

positive psychology and school belonging in positive education



2. To present summary findings of a rapid review that demonstrate the main drivers

for school belonging.

Practice

Rapid confirmatory literature review

A rapid review of the literature was conducted for the purpose of this chapter as a way
to summarise practices that influence school belonging at the classroom and school level. The
authors used the following databases: OVID Medline, PSYCINFO, ERIC and Cochrane
Library. Search terms included: (school belonging OR school connectedness OR school
membership OR school bonding) AND (teacher support OR teacher relationship OR teacher
OR school support OR social support OR fairness OR extracurricular activities OR groups
OR inclusion OR diversity OR equity OR peer support OR friends OR policy OR procedures
OR strategic plan OR practices), focusing on students in secondary education. Additionally,
the meta-analysis of Allen et al. (2018) and the systematic review of Greenwood and Kelly

(2019) were referred to for additional papers by screening the reference lists.

Evidence-base to support implementation in schools
Tables 1 and 2 provide a summary of the results of the review process used to identify the
evidence-base of school belonging practices, and the processes that schools might use to

enact these practices.



“Try this” for Educators

Table 1. Rapid literature review: school belonging practices evidence-base (teacher-level factors)

Student-identified school

belonging practices

Source/s in published literature*

Processes to support implementation in schools

Teacher-level factors

Emotional Support

Approachable and

understanding

Allen et al. (2018)

Bowen et al. (1998)
Brewster & Bowen (2004)
Reschly et al. (2008)

Van Ryzin et al. (2009)
Sakiz (2012)

Shochet et al. (2007)

Waters et al. (2010)

Positive regard

Garcia-Reed et al. (2005)

Supporting teachers to build positive relationships with students through
consistency, a positive approach, persistence and rapport building, and ensuring
teachers have time to get to know and understand their students (e.g., Anderman,
2003; Bowen et al., 1998; Chapman et al., 2014; Garcia-Reid, 2007; Garcia-Reid
et al., 2005; Reschly et al., 2008; Shochet et al., 2007; Shochet et al., 2011;

Waters et al., 2010; Zimmer-Gembeck et al., 2006).

Connecting students with additional support or counselling or psychological

support services when necessary (Biag 2016; Bower et al., 2015; Greenwood &




Student-identified school

belonging practices

Source/s in published literature™

Processes to support implementation in schools

Garcia-Reed (2007) Kelly, 2019) and normalising access to this support by students (Anderson et al.,
Hallinan (2008) 20006).

Social Support

Connections with peers Wang & Eccles (2012) Providing opportunities for students to become involved in both school-based
Wentzel (1998) activities such as sports and house activities (e.g., Jennings, 2003; Shochet et al.,

Support to become involved in

school events/activities

Allen et al., (2018)
Wang & Eccles (2012)
Wentzel (1998)

Zimmer-Gembeck et al. (2006)

2011; Whitlock, 2007, Zimmer-Gembeck et al., 2006) in addition to activities in
the local community that foster a sense of belonging to the broader networks
surrounding students (e.g., Bower et al., 2015; Greenwood & Kelly, 2019).
Supporting teachers to promote school belonging by facilitating positive
connections with peers through awareness of peer-group interactions and
creating opportunities for students to get to know each other (e.g., Allen et al.,
2016; Hamm et al., 2011).

Exploring buddy systems, peer support or peer mentoring programs within the
school (e.g., Allen et al., 2016; Shochet et al., 2011; Whitlock, 2007; Zimmer-
Gembeck et al., 2006; Goodenow & Grady, 1993; Reschly et al., 2008; Van

Ryzin et al., 2009).




Student-identified school

belonging practices

Source/s in published literature™

Processes to support implementation in schools

Respect and inclusion

Acknowledge

diversity/inclusive practices

Goodenow & Grady (1993)
Holt & Espelage (2003)
Reschly et al. (2008)

Sakiz (2012)

Respect and equity

Anderman (2003)
Chapman et al. (2014)
Hallinan (2008)

Sakiz (2012)

Establishing a school culture that values diversity and is respectful, inclusive and
tolerant (Goodenow & Grady, 1993; Reschly et al., 2008).

Ensuring teachers and staff model respectful and inclusive behaviours in all of
their interactions and that they use fair practices and consistent, agreed upon
approaches to disciplinary issues (e.g., Allen et al., 2016; Hawkins et al., 1991;

Garcia-Reid et al., 2005; Sakiz, 2012; Whitlock; 2007).

“Try this” for Students

Table 2. Rapid literature review: school belonging practices evidence-base (school-level factors)




School-level factors

Social and emotional support

Allen et al., (2018)
Wang & Eccles (2012)

Wentzel (1998)

Fostering a school culture which emphasises respectful and supportive relationships
across all levels of the school community; that reminds students of their value; and
that maintains an enduring positive regard for all students (e.g., Anderson et al.,
2006; Greenwood & Kelly, 2019).

Prioritising the emotional wellbeing of both students and staff and the importance of
the student-teacher relationship alongside academic indicators of effectiveness in
school strategic planning processes (e.g., Allen et al., 2018; Hattie, 2009; Stirling
and Emery, 2016).

Supporting teachers to provide general pastoral support to students in addition to
academic support and providing the conditions to facilitate this, such as time and

resources (e.g., Allen et al., 2016; Biag, 2016; Greenwood & Kelly, 2019).

Activities and opportunities for

social connection

Blomfield & Barber (2010)
Dotterer et al. (2007)
Knifsend & Graham (2012)
Shochet et al. (2007)

Waters et al. (2010)

At a school-level, ensuring students have multiple opportunities for social
connection through extra-curricular and group activities (e.g., Allen et al., 2016;
Blomfield & Barber, 2010; Dotterer et al., 2007; Flitcroft & Kelly, 2016;
Greenwood & Kelly, 2019; Shochet et al., 2007).

Allocating time in the curriculum to teach social and emotional learning to students
(e.g., Allen et al., 2016; Frydenberg et al., 2009; Wyn et al., 2000; Schonert-Reichl

& Lawlor, 2010).




School-level factors

Respect, equity and diversity

Chapman et al. (2014)
Holt & Espelage (2003)

Sakiz (2012)

Involving students and the broader school community in the development of whole
school policies and procedures that ensure fairness, student safety and consistent
disciplinary practices and ensuring these are implemented consistently by all school
staff (e.g., Allen et al., 2016; Greenwood & Kelly, 2019; Hawkins et al., 1991;
Garcia-Reid et al., 2005; Whitlock, 2007).

Creating school cultures that value diversity and support the inclusion of all students

(e.g., Bower et al., 2015).

Positive school culture

Battistich et al. (1996)
Cunningham (2007)
Osterman (2000)

Shochet et al. (2007)

Establishing a school-wide vision and mission that prioritises school belonging (e.g.,
Allen et al., 2016; Bryson, 2004; Legters et al., 2002; Owings & Kaplan, 2003;
Stemler et al., 2011; Teddlie & Reynolds, 2000).

Creating policies and procedures to ensure a positive, safe, nurturing and inclusive
environment for all students (Chapman et al. 2014; Biag 2016).

Having high expectations for the learning of all students (e.g., Biag 2016).
Nurturing strong connections between staff, enabling collegial support (e.g., Bower
etal., 2015).

Strong leadership that values and models practices that support school belonging

(e.g., Anderson et al., 2006).




School-level factors

Creating a positive school identity to encourage student sense of belonging to their

school (e.g., Flitcroft & Kelly 2016).

Supportive and effective

Allen et al., (2018)

At the school level, ensuring staff wellbeing and connectedness is prioritised at a

teachers Garcia-Reid et al. (2005) policy and practice level (e.g., Allen et al., 2018; Bower et al., 2015; Noble &
Garcia-Reid (2007) McGrath, 2008).
Van Ryzin et al. (2009)
Wentzel (1998)

Environment/safety Allen et al., (2018) Establishing a safe environment for all students (including zero tolerance bullying

Garcia-Reid et al. (2005)
Hallinan (2008)
Samdal et al., 1998

Whitlock (2007)

procedures) (e.g., Biag 2016; Cunningham, 2007; Garcia-Reid et al., 2005; Shochet

etal., 2007).

Student voice/choice

Zimmer-Gembeck et al. (2006)

Ensuring opportunities for student voice and choice making are embedded within
the school culture (e.g., Anderson et al., 2006; Greenwood & Kelly, 2019; Sakiz,

2012; Stirling & Emery, 2016).




An overview of the results indicates that, irrespective of the level of intervention,
teachers remain a central point of focus when considering best practices for fostering school
belonging. Indeed, as has been evidenced in both Tables 1 and 2, teachers heavily influence
school belonging mainly through a supportive pastoral role. The success of this role is first
determined through school-level factors by, for example, establishing policies which would
encourage the well-being of the students and especially potentially vulnerable students such
as Sam. An additional, but less obvious requirement, would also be the school’s recruitment
process which would ensure that teachers must be conversant with the principles of positive
school belonging and thus able to directly contribute to that concept. These two approaches
help to ensure that mainly supportive and positive teachers are available to interact and
support students. Moreover, teachers should not be expected to be inherently cognisant of all
the principles of belonging and/or positive psychology and it would be prudent to provide
appropriate training in this regard thus strengthening the notion that good belonging is good
teaching. As is clear from the case study, Sam needs support — at least at the beginning of her
new school life — and a teacher trained to recognise the level of support is key to ensuring an
effective culture of belonging. In this case, as reflected in the results, the role of teachers as a
supportive figure encompasses emotional support, social support as well as other additional
support in learning which may be required. The authors of this chapter have also noted that
the process of developing close connections with students is dependent on the teachers’
characteristic personality in terms of whether they have the ability to build and maintain
positive relations while devoting time to understanding individual students.

In addition to practices which involve teachers, adopting measures that specifically
target students has been found to be a commonly cited approach for promoting school
belonging. In this context, the schools’ core mission should be such that it promotes school

belonging by, for example, having a school culture where diversity and respect are valued



while ensuring that such values are instilled and adopted by all students. Furthermore, both
the school system and the teachers should aim to create a particular school environment
where student wellbeing is important. Moreover, such an environment should not only
encourage them to develop positive relationships but also provide them with the opportunities
to do so. The fact that these measures are widely cited by various researchers provide
evidence that they are recognised as effective practices which can help in fostering school

belonging.

Case Study

Sam is 13 years old and had just transferred to an urban high school after moving with her
family from a more rural setting. Beginning at a new school is always difficult but in Sam’s
particular situation this is exacerbated by the size of the new school and the difference in
culture that exists between urban and rural lifestyles. By having to make new friends and join
new groups the facilitation of this through school structures and with teachers who are
cognisant of the importance of creating an atmosphere of positive school belonging has been

invaluable.

Conclusion

Bronfenbrenner’s (1979) ecological framework for human development serves as a
reminder that within any school setting, each student is a part of a greater whole influenced
by formal and informal groupings and overarching systems that are common and typically
represented within all schools. In this chapter, a rapid review of literature was undertaken to
identify commonly cited measures which are considered to contribute to a sense of belonging
within school settings. The results supported Bronfenbrenner’s ecological framework in that
the practices identified were not only limited to students but also involved surrounding

factors such as the school systems, policies and teachers which, altogether, exert some degree



of influence on students. Hence, it can be concluded that measures which can be adopted for
improving school belonging should not be limited in focus but instead should include all the
different levels encompassed with the framework. In addition, this text makes an original
contribution to the field of psychology and education through the use of a socio-ecological
framework to better understand the relevant themes that influence school belonging within a

secondary school system.

Discussion Points

1. What were some pivotal moments at school that influenced your sense of belonging to
school (either positive or negative)?

2. Think about your favourite teacher at school. What attributes did they have? What did
they do that made you like them? What did they say? What strategies could you adopt
in your own teaching that could be inspired by them?

3. If you work in a school today, what are your own feelings about your workplace?
Would you say you had a high, moderate, or low sense of school belonging to your
school? What are some of the facilitators and barriers to your belonging?

4. Think about the last time you felt like you ‘did not belong’ somewhere? What

strategies did you put in place to overcome those feelings?

Suggested Resources

Evidence-based school policy including a policy on school belonging
Allen, K. A., Reupert, A. E., & Oades, L. G. (Eds.) (2021). Building better schools with
evidence-based policy: Adaptable policy guidelines for teachers and school leaders (1st ed.,

pp. 1-#369. Routledge. ISBN: 9780367458898. Free to download here:



https://www.taylorfrancis.com/books/oa-edit/10.4324/9781003025955/building-better-

schools-evidence-based-policy-kelly-ann-allen-andrea-reupert-lindsay-oades

A repository of school belonging measures

https://www.globalbelonging.org/repository

Do you feel like you belong? An article written for young people

https://kids.frontiersin.org/articles/10.3389/frym.2020.00099


https://www.taylorfrancis.com/books/oa-edit/10.4324/9781003025955/building-better-schools-evidence-based-policy-kelly-ann-allen-andrea-reupert-lindsay-oades
https://www.taylorfrancis.com/books/oa-edit/10.4324/9781003025955/building-better-schools-evidence-based-policy-kelly-ann-allen-andrea-reupert-lindsay-oades
https://www.globalbelonging.org/repository

References

Abbasi, N. (2016). Adolescent Identity Formation and the School Environment. In K. Fisher
(Ed.), The Translational Design of Schools. SensePublishers.
https://doi.org/10.1007/978-94-6300-364-3 4

Abbott-Chapman, J., Martin, K., Ollington, N., Venn, A., Dwyer, T., & Gall, S. (2014). The
longitudinal association of childhood school engagement with adult educational and
occupational achievement: findings from an Australian national study. British
Educational Research Journal, 40(1). https://doi.org/10.1002/berj.3031

Albarello, F., Crocetti, E., & Rubini, M. (2018). I and Us: A Longitudinal Study on the
Interplay of Personal and Social Identity in Adolescence. Journal of Youth and
Adolescence, 47(4). https://doi.org/10.1007/s10964-017-0791-4

Allen, J. P., Pianta, R. C., Gregory, A., Mikami, A. Y., & Lun, J. (2011). An Interaction-
Based Approach to Enhancing Secondary School Instruction and Student Achievement.
Science, 333(6045). https://doi.org/10.1126/science.1207998

Allen, K. A., Ryan, T., Gray, D. L., Mclnerney, D. M., & Waters, L. (2014). Social Media
Use and Social Connectedness in Adolescents: The Positives and the Potential Pitfalls.
The Australian Educational and Developmental Psychologist, 31(1).
https://doi.org/10.1017/edp.2014.2

Allen, K., Kern, M. L., Vella-Brodrick, D., Hattie, J., & Waters, L. (2018). What Schools
Need to Know About Fostering School Belonging: a Meta-analysis. Educational
Psychology Review, 30(1). https://doi.org/10.1007/s10648-016-9389-8

Allen, K.-A., & Bowles, T. (2012). Belonging as a Guiding Principle in the Education of
Adolescents. Australian Journal of Educational and Developmental Psychology, 12,

108-119.



Allen, K.-A., Kern, M. L., Vella-Brodrick, D., & Waters, L. (2018). Understanding the
Priorities of Australian Secondary Schools Through an Analysis of Their Mission and
Vision Statements. Educational Administration Quarterly, 54(2).
https://doi.org/10.1177/0013161X 18758655

Allen, K.-A., Vella-Brodrick, D., & Waters, L. (2016). Fostering School Belonging in
Secondary Schools Using a Socio-Ecological Framework. The Educational and
Developmental Psychologist, 33(1). https://doi.org/10.1017/edp.2016.5

Anderman, E. M. (2002). School effects on psychological outcomes during adolescence.
Journal of Educational Psychology, 94(4). https://doi.org/10.1037/0022-0663.94.4.795

Anderman, L. H. (2003). Academic and Social Perceptions as Predictors of Change in Middle
School Students’ Sense of School Belonging. The Journal of Experimental Education,
72(1). https://doi.org/10.1080/00220970309600877

Arain, M., Haque, M., Johal, L., Mathur, P., Nel, W., Rais, A., Sandhu, R., & Sharma, S.
(2013). Maturation of the adolescent brain. Neuropsychiatric disease and treatment, 9,
449-461. https://doi.org/10.2147/NDT.S39776

Arslan, Gokmen. (2018). Understanding the Association between School Belonging and
Emotional Health in Adolescents. International Journal of Educational Psychology, 7(1).
https://doi.org/10.17583/ijep.2018.3117

Arslan, Gokmen, & Duru, E. (2017). Initial Development and Validation of the School
Belongingness Scale. Child Indicators Research, 10(4). https://doi.org/10.1007/s12187-
016-9414-y

Battistich, V., Schaps, E., Watson, M., & Solomon, D. (1996). Prevention Effects of the
Child Development Project. Journal of Adolescent Research, 11(1).

https://doi.org/10.1177/0743554896111003



Begen, F. M., & Turner-Cobb, J. M. (2015). Benefits of belonging: Experimental
manipulation of social inclusion to enhance psychological and physiological health
parameters. Psychology & Health, 30(5).
https://doi.org/10.1080/08870446.2014.991734

Biag, M. (2016). A descriptive analysis of school connectedness: The views of school
personnel. Urban Education, 51(1), 32—59.

Blakemore, S.-J. (2012). Development of the social brain in adolescence. Journal of the
Royal Society of Medicine, 105(3). https://doi.org/10.1258/jrsm.2011.110221

Blomfield, C. J., & Barber, B. L. (2010). Australian adolescents’ extracurricular activity
participation and positive development: is the relationship mediated by peer attributes?
Australian Journal of Educational & Developmental Psychology, 10, 114—-128.

Boen, C. E., Kozlowski, K., & Tyson, K. D. (2020). “Toxic” schools? How school exposures
during adolescence influence trajectories of health through young adulthood. SSM -
Population Health, 11. https://doi.org/10.1016/j.ssmph.2020.100623

Bowen, G. L., Richman, J. M., Brewster, A., & Bowen, N. (1998). Sense of School
Coherence, Perceptions of Danger at School, and Teacher Support Among Y outh at
Risk of School Failure. Child and Adolescent Social Work Journal, 15(4).
https://doi.org/10.1023/A:1025159811181

Bower, J., van Kraayenoord, C., & Carroll, A. (2015). Building social connectedness in
schools: Australian teachers’ perspectives. International Journal of Educational
Research, 70, 101-109.

Brechwald, W. A., & Prinstein, M. J. (2011). Beyond Homophily: A Decade of Advances in
Understanding Peer Influence Processes. Journal of Research on Adolescence, 21(1).

https://doi.org/10.1111/5.1532-7795.2010.00721.x



Brewster, A. B., & Bowen, G. L. (2004). Teacher Support and the School Engagement of
Latino Middle and High School Students at Risk of School Failure. Child and
Adolescent Social Work Journal, 21(1).
https://doi.org/10.1023/B:CASW.0000012348.83939.6b

Bronfenbrenner, U. (1979). The Ecology of Human Development: Experiments by nature and
design. Harvard University Press.

Bronfenbrenner, Urie. (1977). Toward an experimental ecology of human development.
American Psychologist, 32(7). https://doi.org/10.1037/0003-066X.32.7.513

Bryson, J. M. (2004). What to do when Stakeholders matter. Public Management Review,
6(1). https://doi.org/10.1080/14719030410001675722

Burnett, S., Sebastian, C., Cohen Kadosh, K., & Blakemore, S.-J. (2011a). The social brain in
adolescence: Evidence from functional magnetic resonance imaging and behavioural
studies. Neuroscience & Biobehavioral Reviews, 35(8).
https://doi.org/10.1016/j.neubiorev.2010.10.011

Chen, Z., Williams, K. D., Fitness, J., & Newton, N. C. (2008). When Hurt Will Not Heal.
Psychological Science, 19(8). https://doi.org/10.1111/1.1467-9280.2008.02158.x

Chhuon, V., & Wallace, T. L. (2014). Creating Connectedness Through Being Known. Youth
& Society, 46(3). https://doi.org/10.1177/0044118X11436188

Cunningham, N. J. (2007). Level of Bonding to School and Perception of the School
Environment by Bullies, Victims, and Bully Victims. The Journal of Early Adolescence,
27(4). https://doi.org/10.1177/0272431607302940

Davis-Alldritt, L. (2012). School Connectedness/Parent Engagement. NASN School Nurse,

27(6). https://doi.org/10.1177/1942602X 12462529



Demanet, J., & van Houtte, M. (2012). School Belonging and School Misconduct: The
Differing Role of Teacher and Peer Attachment. Journal of Youth and Adolescence,
41(4). https://doi.org/10.1007/s10964-011-9674-2

Dotterer, A. M., McHale, S. M., & Crouter, A. C. (2007). Implications of Out-of-School
Activities for School Engagement in African American Adolescents. Journal of Youth
and Adolescence, 36(4). https://doi.org/10.1007/s10964-006-9161-3

Eisenberger, N. 1. (2012). Broken Hearts and Broken Bones. Current Directions in
Psychological Science, 21(1). https://doi.org/10.1177/0963721411429455

Erikson, E. H. (1994). Identity : youth and crisis. Norton & Co.

Faircloth, B. S., & Hamm, J. v. (2005). Sense of Belonging Among High School Students
Representing 4 Ethnic Groups. Journal of Youth and Adolescence, 34(4).
https://doi.org/10.1007/s10964-005-5752-7

Flitcroft, D., & Kelly, C. (2016). An appreciative exploration of how schools create a sense
of belonging to facilitate the successful transition to a new school for pupils involved in
a managed move. Emotional and Behavioural Difficulties, 21(3).
https://doi.org/10.1080/13632752.2016.1165976

Frydenberg, E., Care, E., Chan, E., & Freeman, E. (2009). Interrelationships between Coping,
School Connectedness and Wellbeing Erica Frydenberg. Australian Journal of
Education, 53(3). https://doi.org/10.1177/000494410905300305

Garcia-Moya, 1. (2020). The Importance of Connectedness in Student-Teacher Relationships:
Insights from the Teacher Connectedness Project. Springer International Publishing.
https://doi.org/10.1007/978-3-030-43446-5

Garcia-Reid, P. (2007). Examining Social Capital as a Mechanism for Improving School
Engagement Among Low Income Hispanic Girls. Youth & Society, 39(2).

https://doi.org/10.1177/0044118X07303263



Garcia-Reid, P., Reid, R. J., & Peterson, N. A. (2005). School Engagement Among Latino
Youth in an Urban Middle School Context. Education and Urban Society, 37(3).
https://doi.org/10.1177/0013124505275534

Goodenow, C., & Grady, K. E. (1993). The Relationship of School Belonging and Friends’
Values to Academic Motivation Among Urban Adolescent Students. The Journal of
Experimental Education, 62(1). https://doi.org/10.1080/00220973.1993.9943831

Greenwood, L., & Kelly, C. (2019). A Systematic Literature Review to Explore How Staff in
Schools Describe How a Sense of Belonging Is Created for Their Pupils. Emotional &
Behavioural Difficulties, 24(1), 3—19.

Hallinan, M. T. (2008). Teacher Influences on Students’ Attachment to School. Sociology of
Education, 81(3). https://doi.org/10.1177/003804070808100303

Hamm, J. v., Farmer, T. W., Dadisman, K., Gravelle, M., & Murray, A. R. (2011). Teachers’
attunement to students’ peer group affiliations as a source of improved student
experiences of the school social-affective context following the middle school
transition. Journal of Applied Developmental Psychology, 32(5).
https://doi.org/10.1016/j.appdev.2010.06.003

Hattie, J. (2009). Visible learning: A synthesis of meta-analyses relating to achievement.
Routledge.

Hawkins, J. D., von Cleve, E., & Catalano, R. F. (1991). Reducing Early Childhood
Aggression: Results of a Primary Prevention Program. Journal of the American
Academy of Child & Adolescent Psychiatry, 30(2). https://doi.org/10.1097/00004583-
199103000-00008

Holt, M. K., & Espelage, D. L. (2003). A Cluster Analytic Investigation of Victimization
Among High School Students. Journal of Applied School Psychology, 19(2).

https://doi.org/10.1300/J008v19n02 06



Holt-Lunstad, J., Smith, T. B., Baker, M., Harris, T., & Stephenson, D. (2015). Loneliness
and Social Isolation as Risk Factors for Mortality. Perspectives on Psychological
Science, 10(2). https://doi.org/10.1177/1745691614568352

Jose, P. E., Ryan, N., & Pryor, J. (2012a). Does Social Connectedness Promote a Greater
Sense of Well-Being in Adolescence Over Time? Journal of Research on Adolescence,
22(2). https://doi.org/10.1111/5.1532-7795.2012.00783.x

Kawamoto, T., Ura, M., & Nittono, H. (2015). Intrapersonal and interpersonal processes of
social exclusion. Frontiers in Neuroscience, 9. https://doi.org/10.3389/fnins.2015.00062

Kessler, R. C., Amminger, G. P., Aguilar-Gaxiola, S., Alonso, J., Lee, S., & Ustun, T. B.
(2007). Age of onset of mental disorders: a review of recent literature. Current Opinion
in Psychiatry, 20(4). https://doi.org/10.1097/Y CO.0b013e32816ebc8c

Knifsend, C. A., & Graham, S. (2012). Too Much of a Good Thing? How Breadth of
Extracurricular Participation Relates to School-Related Affect and Academic Outcomes
During Adolescence. Journal of Youth and Adolescence, 41(3).
https://doi.org/10.1007/s10964-011-9737-4

Legters, N., Balfanz, R., & McPartland, J. (2002). Solutions for Failing High Schools:
Converging Visions and Promising Models. Department of Education.

Libbey, H. P. (2007). School connectedness: Influence above and beyond family
connectedness.

MacDonald, G., & Jensen-Campbell, L. A. (2011). Social pain: Neuropsychological and
health implications of loss and exclusion. (G. MacDonald & L. A. Jensen-Campbell,
Eds.). American Psychological Association. https://doi.org/10.1037/12351-000

Marraccini, M. E., & Brier, Z. M. F. (2017). School connectedness and suicidal thoughts and
behaviors: A systematic meta-analysis. School Psychology Quarterly, 32(1).

https://doi.org/10.1037/spq0000192



McClelland, H., Evans, J. J., Nowland, R., Ferguson, E., & O’Connor, R. C. (2020).
Loneliness as a predictor of suicidal ideation and behaviour: a systematic review and
meta-analysis of prospective studies. Journal of Affective Disorders, 274.
https://doi.org/10.1016/j.jad.2020.05.004

McNeely, C., & Falci, C. (2004). School Connectedness and the Transition Into and Out of
Health-Risk Behavior Among Adolescents: A Comparison of Social Belonging and
Teacher Support. Journal of School Health, 74(7). https://doi.org/10.1111/j.1746-
1561.2004.tb08285.x

Meece, J. L., & Schaefer, V. A. (2010). School as a context of human development. In J. L.
Meece & J. S. Eccles (Eds.), Handbook of Research on Schools, Schooling and Human
Development (pp. 3—6). Routledge.

Neel, C. G.-0O., & Fuligni, A. (2013). A Longitudinal Study of School Belonging and
Academic Motivation Across High School. Child Development, 84(2).
https://doi.org/10.1111/].1467-8624.2012.01862.x

Neville, H. A., Oyama, K. E., Odunewu, L. O., & Huggins, J. G. (2014). Dimensions of
belonging as an aspect of racial-ethnic-cultural identity: An exploration of indigenous
Australians. Journal of Counseling Psychology, 61(3). https://doi.org/10.1037/a0037115

Noble, T., & Mcgrath, H. (2008). The positive educational practices framework: A tool for
facilitating the work of educational psychologists in promoting pupil wellbeing.
Educational and Child Psychology, 25(2), 119-134.

O’Brennan, L. M., & Furlong, M. J. (2010). Relations Between Students’ Perceptions of
School Connectedness and Peer Victimization. Journal of School Violence, 9(4).
https://doi.org/10.1080/15388220.2010.509009

O’Connor, M., Sanson, A., Hawkins, M. T., Letcher, P., Toumbourou, J. W., Smart, D.,

Vassallo, S., & Olsson, C. A. (2011). Predictors of Positive Development in Emerging



Adulthood. Journal of Youth and Adolescence, 40(7). https://doi.org/10.1007/s10964-
010-9593-7

Organisation for Economic Co-operation and Development. (2017). PISA 2015 Results
(Volume IIT). OECD. https://doi.org/10.1787/9789264273856-en

Osterman, K. F. (2000). Students’ Need for Belonging in the School Community. Review of
Educational Research, 70(3). https://doi.org/10.3102/00346543070003323

Owings, W., & Kaplan, L. (2003). Best Practices, Best Thinking, and Emerging Issues in
School Leadership. Corwin Press.

Parr, E. J., Shochet, I. M., Cockshaw, W. D., & Kelly, R. L. (2020). General Belonging is a
Key Predictor of Adolescent Depressive Symptoms and Partially Mediates School
Belonging. School Mental Health, 12(3). https://doi.org/10.1007/s12310-020-09371-0

Patel, V., Flisher, A. J., Hetrick, S., & McGorry, P. (2007). Mental health of young people: a
global public-health challenge. The Lancet, 369(9569). https://doi.org/10.1016/S0140-
6736(07)60368-7

Pfeifer, J. H., & Blakemore, S.-J. (2012). Adolescent social cognitive and affective
neuroscience: past, present, and future. Social Cognitive and Affective Neuroscience,
7(1). https://doi.org/10.1093/scan/nsr099

Reschly, A. L., Huebner, E. S., Appleton, J. J., & Antaramian, S. (2008). Engagement as
flourishing: The contribution of positive emotions and coping to adolescents’
engagement at school and with learning. Psychology in the Schools, 45(5).
https://doi.org/10.1002/pits.20306

Richard, A., Rohrmann, S., Vandeleur, C. L., Schmid, M., Barth, J., & Eichholzer, M. (2017).
Loneliness is adversely associated with physical and mental health and lifestyle factors:
Results from a Swiss national survey. PLOS ONE, 12(7).

https://doi.org/10.1371/journal.pone.0181442



Rico-Uribe, L. A., Caballero, F. F., Martin-Maria, N., Cabello, M., Ayuso-Mateos, J. L., &
Miret, M. (2018). Association of loneliness with all-cause mortality: A meta-analysis.
PLOS ONE, 13(1). https://doi.org/10.1371/journal.pone.0190033

Rowe, F., & Stewart, D. (2009). Promoting connectedness through whole-school approaches:
a qualitative study. Health Education, 109(5).
https://doi.org/10.1108/09654280910984816

Sakiz, G. (2012). Perceived instructor affective support in relation to academic emotions and
motivation in college. Educational Psychology, 32(1).
https://doi.org/10.1080/01443410.2011.625611

Samdal, O., Nutbeam, D., Wold, B., & Kannas, L. (1998). Achieving health and educational
goals through schools—a study of the importance of the school climate and the students’
satisfaction with school. Health Education Research, 13(3).
https://doi.org/10.1093/her/13.3.383

Sari, M. (2012). Sense of school belonging among elementary school students. Cukurova
University Faculty of Education Journal, 41(1), 1-11.

Schonert-Reichl, K. A., & Lawlor, M. S. (2010). The Effects of a Mindfulness-Based
Education Program on Pre- and Early Adolescents’ Well-Being and Social and
Emotional Competence. Mindfulness, 1(3). https://doi.org/10.1007/s12671-010-0011-8

Sebastian, C. L., Tan, G. C. Y., Roiser, J. P., Viding, E., Dumontheil, 1., & Blakemore, S.-J.
(2011). Developmental influences on the neural bases of responses to social rejection:
Implications of social neuroscience for education. Neurolmage, 57(3).
https://doi.org/10.1016/j.neuroimage.2010.09.063

Sebokova, G., Uhlarikova, J., & Halamové, M. (2018). Cognitive and Social Sources of
Adolescent Well-being: Mediating Role of School Belonging. Studia Psychologica,

1(60). https://do1.org/10.21909/sp.2018.01.749



Shochet, I. M., Smith, C. L., Furlong, M. J., & Homel, R. (2011). A Prospective Study
Investigating the Impact of School Belonging Factors on Negative Affect in
Adolescents. Journal of Clinical Child & Adolescent Psychology, 40(4).
https://doi.org/10.1080/15374416.2011.581616

Shochet, I. M., Smyth, T., & Homel, R. (2007). The Impact of Parental Attachment on
Adolescent Perception of the School Environment and School Connectedness.
Australian and New Zealand Journal of Family Therapy, 28(02).
https://doi.org/10.1375/anft.28.2.109

Slaten, C. D., Ferguson, J. K., Allen, K.-A., Brodrick, D.-V., & Waters, L. (2016). School
Belonging: A Review of the History, Current Trends, and Future Directions. The
Educational and Developmental Psychologist, 33(1). https://doi.org/10.1017/edp.2016.6

Steiner, R. J., Sheremenko, G., Lesesne, C., Dittus, P. J., Sieving, R. E., & Ethier, K. A.
(2019). Adolescent Connectedness and Adult Health Outcomes. Pediatrics, 144(1).
https://doi.org/10.1542/peds.2018-3766

Stemler, S. E., Bebell, D., & Sonnabend, L. A. (2011). Using School Mission Statements for
Reflection and Research. Educational Administration Quarterly, 47, 383—420.

Stirling, S., & Emery, H. (2016). A Whole School Framework for Emotional Well-being and
Mental Health: Supporting Resources for School Leaders. National Children’s Bureau.

Tanti, C., Stukas, A. A., Halloran, M. J., & Foddy, M. (2011). Social identity change: Shifts
in social identity during adolescence. Journal of Adolescence, 34(3).
https://doi.org/10.1016/j.adolescence.2010.05.012

Teddlie, C., & Reynolds, D. (2000). The International Handbook of School Effectiveness

Research. Falmer Press.



Uslu, F., & Gizir, S. (2017). School Belonging of Adolescents: The Role of Teacher—Student
Relationships, Peer Relationships and Family Involvement. Educational Sciences:
Theory & Practice. https://doi.org/10.12738/estp.2017.1.0104

van Ryzin, M. J., Gravely, A. A., & Roseth, C. J. (2009). Autonomy, Belongingness, and
Engagement in School as Contributors to Adolescent Psychological Well-Being. Journal
of Youth and Adolescence, 38(1). https://doi.org/10.1007/s10964-007-9257-4

Walton, G. M., & Brady, S. T. (2017). The Many Questions of Belonging. In A. J. Elliot, C.
S. Dweck, & D. S. Yeager (Eds.), Handbook of Competence and Motivation: Theory
and Application (2nd ed., pp. 272-293). The Guilford Press.

Wang, L., Huettel, S., & de Bellis, M. D. (2008). Neural substrates for processing task-
irrelevant sad images in adolescents. Developmental Science, 11(1).
https://doi.org/10.1111/j.1467-7687.2007.00661.x

Wang, M.-T., & Eccles, J. S. (2012). Social Support Matters: Longitudinal Effects of Social
Support on Three Dimensions of School Engagement From Middle to High School.
Child Development, 83(3). https://doi.org/10.1111/j.1467-8624.2012.01745.x

Waters, S. K., Cross, D., & Shaw, T. (2010). How Important are School and Interpersonal
Student Characteristics in Determining Later Adolescent School Connectedness, by
School Sector? Australian Journal of Education, 54(2).
https://doi.org/10.1177/000494411005400207

Wentzel, K. R. (1998). Social relationships and motivation in middle school: The role of
parents, teachers, and peers. Journal of Educational Psychology, 90(2).
https://doi.org/10.1037/0022-0663.90.2.202

Whitlock, J. (2007). The role of adults, public space, and power in adolescent community
connectedness. Journal of Community Psychology, 35(4).

https://doi.org/10.1002/jcop.20161



Willms, J. D. (2003). Student Engagement at School. OECD.
https://doi.org/10.1787/9789264018938-en

World Health Organization. (2014). Health for the World’s adolescents. A second chance in
the second decade. Https://Apps.Who.Int/Adolescent/Second-

Decade/Files/1612 MNCAH HWA Executive Summary.Pdf.

Wyn, J., Cahill, H., Holdsworth, R., Rowling, L., & Carson, S. (2000). MindMatters, a
Whole-School Approach Promoting Mental Health and Wellbeing. Australian & New
Zealand Journal of Psychiatry, 34(4). https://doi.org/10.1080/;.1440-1614.2000.00748.x

Zimmer-Gembeck, M. J., Chipuer, H. M., Hanisch, M., Creed, P. A., & McGregor, L. (2006).
Relationships at school and stage-environment fit as resources for adolescent
engagement and achievement. Journal of Adolescence, 29(6).

https://doi.org/10.1016/j.adolescence.2006.04.008



	hdl_135969_embargo_AM.pdf
	135969.pdf
	Abstract
	Introduction
	Theoretical Background
	Practice
	“Try this” for Educators
	“Try this” for Students

	Case Study
	Discussion Points
	1. What were some pivotal moments at school that influenced your sense of belonging to school (either positive or negative)?
	Suggested Resources





