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in their case thﬂ%ﬂﬂﬁu jects for one pxami-
nation, If it is the'objéct of such examination

to cram into the youthful brain, as many sub-
jects as it can possi y held, regardlesa of the
future mental and fﬁkz’al wellbeinzg of the
candidate, the elalde system is well
framed. As you' c¢rowd into one matricula-
tion examination the school work of six or
seven years, you might with equal reason
press all the subjects of the arts course or;
those of the law course into one examination, |
The results in each case would most likely|
prove that in this great competitive battle of
mental energy only the fittest in physical and !
intellectual endurance would survive.  This
unnatural systém brings its own reprisals.
Even the victors in the combat are for the
most part so nauseated with the first
taste of University work and worry that
they frequently say they have had
enough of University examinations, and
do not proceed with the arts course.
We have been informed that some of the
students at the collegiate schools sit up to
midnight swhen training for the matriculation
examination. A useful suggestion might be
thrownout as to separating the examination
in the compulsory subjects from that in the,
optional by an interval of six months, The!
subjects would thus be better prepared, and'
with less fatigue to mind and body. Amongst:
Engliah-apeﬁking communities the Adelaide:
matriculation is unprecedented for its multi-,

farious oppressiveness. Thga[ﬁ dney and New!
Zealand Universities requiresonly six sub-

jects in all for matriculation. The Melbourne
course for matriculation seemhs the best as
favouring_the mental bias ofthe candidate,

and passes the candidate on any six subjecta
he may select from the following:—Greek,

Latin, English, Erennh Genna.n, anthmetlc,h
algebray Baclid, ’huifory -geography, physics, |
alplabetically those who have
ftiictdjafion, placing in the ﬁratf
class thoSe who - have passed with credit,
and in the second' these who mereljh
pass, It~wiso~grants - exhibitions and

special ?MH{&* Hmplmon in four.
dlltmct ubjects-— Glassics, mathematics,

l&nguageﬁ. ‘English?™ Another great
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‘apy - subjects are
iﬁp in each of the three
years so much Latin
much mathematics, and so much lﬂiance.
whether these are congenial or not. The
Sydney course has the advantage here, as
it makes the Greek an optional subject
throughout the entire course. Cambridge
does mnot, as Adelaide, overload the

degree, and favours the natural bent of the
student by allowing him to substitute for
theology one out of five other subjects, These
five compulsory subjects year after year in
Adelaide form so many parts of the procrus-
tean bed, on which the short students must
be drawn out in spite of nature, and the
long-headed men muet be cramped, cabined,
and confined within the regulation limits of
this curricelum. To those students who
have spent seven or eight yearsat 8t. Peter’s,
whose Latin and Greek have grown with
their growth, the Greek of the first year at
the University would not appear difficult;

but what regard is paid to those who, havmg
passed matriculation without any Greek,
wish to graduate? We maintain in their case
that the Latin and Greek solely would be
enough, and more than enough, to occupy
the whole academic year. We know ia.
stances of promising students, who passed
with great dmtmatmn at matnculatmn,
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utterly breaking down in the first yeé.r by

reason of this stumbling-block—the Greek
language, There are also cases where students
have naturally failed from the difficult
mathematics imposed upon them. We would
not banish Latin and Greek from the cuar-
riculum, but would make Greek optional,
and after the first year would allow for Latin
the substitution of English or some modern
language should the student prefer it. The
marks also appear to be unduly favourable to
the dead languages, Latin and Greek, to
which are awarded almost as many marks as
to the three leading modern Ianfua es com-
bined, and nearly to the sum total of the five
subjects in natural and ﬁ)hysical science,
The Melbourne course for B.A. will compare
favourably with that of Adelaide in fostering
the natural mental bent of the candidate.
In Melbourne Greek and Latin are com-
pulsory only in any one of the three
vears, and 1 the first year the student
may select four subjects out of nine,
In the second year the candidate has the op-
tion of selecting four out of ten subjects. In
the third year the student will gain credit
for the year who passes in four subjects out
of twelve. On theoretical grounds, then, the
academic course at Melbourne seems to com-
mend itself tc any intelligent mind as fol-
lowing nature, and not wasting the student’s
fime on uncongenial pursuits, but rather en-
couraging him in those studies to which he
has a strong proclivity. In practice also the
system referred to gives general satisfaction,
and, best of all, produces the most satisfac-
tory results. The Melbourne sysfem ad-
vances to its various degrees over 80 per
cent,  of its matriculated students, whilst
Adelaide, sad to relate, falls below this
standard 50 per cent. What does this
terrible 50 per cent. really mean? Does
it signify that the Victorian youth are
more intellectual, are fonder of science
and literature, than the rising genera-
tion in South Australia? We lieve
that both Victorians and South Aus-
tralians would repudiate this interpretation.

" The curriculum for B.A. in Adelaide seems a

|

concoction, in which five specialists insist
upon throwing in their own favourite drug,
which the unfortunate student-patient must
swallow, nolers volens, no matter whether he
can digest and assimilate it or not. Hence it
happens that scarcely any but scholarship
holders have either the hardihood or capacity
to imbibe such an unnatural and disagreeable
oup of bitterness. We pronounce the Ade-
laide curriculum for B.A. more unbendin
and makisg < less allowance for menta
idiosyncrasies than the London University
itself, and it stands alone as a horrifying
chimera amongst Knglish-speaking Universi-
ties. The Greek and Latin for the B A.
course is equal in quality but greater in
auantity than are required in the London
University. The latter Uniyersity 1s also
lichter than that of Adelaide in mathe-
matics, demanding nothing higher than plane
triconometry. 1t also allows in the final
examination mental and moral philosophy to
be substituted for pure and mixed mathe-
matics, Indeed, the whole of the Adelaide
system, root and branch, is extravagantly at
variance with  the natural fitness of
things. The student who, with gigantic
ctforts of work and cramming, has passed
a wearying and Wwo(Trylog examination in
twelve subjects 18 80 disgusted with the

| Yirst  introduction to  the University
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PacUd A o o Vhink fhat S5 capep
knowle \;J;he‘meaninga of English "w
i mot ¥efy ‘common .even among highl
educated ‘people, _whic;h 18 natural en :
since thdir attention has been so much
diverted;te Latin and Greekones.” Proi_qngw
Bain gives his opinion :—** A pupil w as
mastered English grammar has in t.of
reasoning power gone a step beyond Latia or
Greek mar, and should therefore be
relieved from further labour of perfecting his
reasoning faculties in the grammatical field.”
Huxley, after informing us that he would as
soon think of using palwontology as classics
says —* It is wonderful how close a para.llei
to -classical training could be made out of
paleontology. In the first place, I could
get up ~an. osteological primer, so arid, so
edantic in its termimology, so altogether
1stasteful to the youthful mind as to beat
"thfs recent famous production of thée head
‘masters ‘(he refers here to the new Latin
ammar) out of the field in all these excel-
nces,.. Next 1 could exercise my boys
upon €asy fossils, and bring out all their
powers -of memory and all their ingenuity
1n the application of my osteological rules to
the “‘imterpretation or construing of those
fragments.” Hazlitt spoke' truly when he
sid—*'* Waghall be:better when our natural
use of speechds not -hung up in monumental
mockery in an obsolete ]gﬂnguage. The habit
of supplying our ideas trom foreign sources
enfeebles agll infernal.strength of thought, as
a course of dram drinking destroys the tone
- of the stomach.” “* The ordinary scheolboy,”
- says Huxley, ** finds” Parnagsus uticémmonly
steep, and thepe.is no chance of his having
much time tp look: about him. tillihe gets to
the top, and mugft?oﬂmtﬂ ten he'does not
%et to tlrev “Whgbm& exclaims
 Professor Seeley '-If_‘fa_.;lyiéﬁm,;* ts. and
beauties of the Classics to those who never
attain to appreciate them? *If they never
arrive what' was the use of their setting
out? That a country is prosperous and
pleasant 1s a reason for going to it, but it is
not a reason for co.ng half-way to it. If you
cannot get all the way to America
ou had better surely go somewhere else,”

e are not one of those who would remove
classics from the University course, but we
believe that they ought not to receive any
especial favour above the three leading
modern languages—English, French, German
—all of which we would place on the same
footing with respect to marks., Let, then,
classics be studied, and thoroughly studied,
but let them be taken up as voluntary
subjects, along with modern languages, by
those who have a natural aptitude for such
forms of mental discipline and refinement.

A PLEA FOR SPECIALISTS.

The world is improved, and science and
literature are, advanced, by specialists. Na-
ture seldom endows all men with evenly
balanced minds, equally fitted for science
and literature. When she makes a man
supereminent In any particular faculty she
also renders some other faculty correspond-
ingly weak. The framers of a University
course, acknowledging this fact, should
avoid all unbending severity as regards a
fixed and definite line of study for all without
exception, but rather should allow as much
latitude as possible in the way of optional
subjects, so as to suit the capacity of erratic
genius, This opinion is supported by
Matthew Arnold, an authority on matters
educational, who says:—‘The Univer-
sity or superior school ought te pro-



vide facilities, after the general education
is finished, for the young man to go on in the
line where his special aptitudes lead him, be
it that of languages and literature, of mathe-
matics, of the natural sciences, of the appli-
cation of those sciences, or any other line,
and follow the studies of this line syste-
matically under first-rate teaching.” Shaks-

eare, (Goethe, Gibbon, Dalton, Faraday

oule, Sir William Hamilton of Oxford, an
Sir William Hamilton of Dublin were
specialists, and advanced science or lifera-
ture ; {ft each of these immortal characters
might have failed either at matriculation or
in the undergraduate course in some one
uncongenial subject inexorably demanded
by the Adelaide University. Let us fake an
instance. |Sir William Hamilton of Oxford
whose jorte lay in classics and mental science,
had a natural antipathy to mathematics.
Fortunately for him he was not troubled at
Oxford with any mafthematics, taking his
first class (facile princeps) from his classics,
ancient history, and mental science, in which
last branch he was considered the greatest
prodigy in the British Isles, If a similar "
%aniua had the misfortune to attend such a |

niversity as that of Adelaide, with its hard-
and-fast rules, allowing no play for special
aEtitudes, he would have met with consider-
able difficulty in the mathematics of the
first year, and in all probability would have
broken down with the mathematics of
the third year. He might have been
so worried with the curriculum as to
leave the University in disgust, depart-
ing from the threshold of his Alma Mater
or rather /njusta Noverca, not as one ofits
brightest ornaments, but as an academic
abortion. By your sternness you might have
broken the spirit of one who illumined
Europe by the brightness of his genius, and
have sent him forth sickened with academic |
studies for all future time. Considering the
manysidedness of the human mind and its
special idiosyncrasies and aptitudes, we en-
treat the classical men and the mathematbical
men on the Council of the Adelaide Univer-
sity to banish all petty favouritism as regards |
‘their own special lines nf thought, and gene-
rously admit other branches of learning on
the same terms as their own favourite
studies. r

A PLEA FOR THE ADULT STUDENT.

Let us say a few words on behalf of' the
adult student who desires to pass matricula-
tion with the view of entering the legal or
medical profession., His case 1s one of
extreme hardship as regards the Adelaide
University. = He may probably have left
school at 14, entered an office, and wishes to
brush up his former studies, now wellnigh
forgotten, and which at the best werenot very
extensive., Engaged all day at the desk, he |
must begin his studies afresh, stealing from
" the hours of relaxation and exercise time to

et up his eleven subjects for examination.
%laaaics and mathematics are probably un-
known regions to him. Such a student
should receive every encouragement, labour-
ing hard under the greatest possible disad-
vantages. It would be the most valuable
boon to him to have his examination divided
into two parts, the compulsory being
separated from the optional by a fair interval.
Such students might generously be allowed
to s in the junior examination subjects
without in any way entering into competition
with the bona-fide juniors, by having their




-names placed in the-thivd class, "Again, the"
?lel,boume privilege of %antmg a certificate .
r any subjects passed in by the candidate
‘less than the ‘whole ‘humber might’ be use-
fully ado épted m Adelaide, thus saving the
Indnd:dat laborious 'mconvemnce.
of j@agam,g ttme after: #tinte in  the
the; condition.  that
5?: wmfr : or similar. privi-
4 “ih - the last elass,
w tever that mwht be Since; therefore, it
ubte&f faet ‘that thu* Melbouarne;
slmm tyois based «an' $heo sbientific: prin-!

ﬁ 7? on m,md and/ enun-

hers, .and adapted
UI mllliﬂ
‘ifbﬁ gfaction

uf

- to South Austraha. that a-“sisté) ny has
5Le\hbt:iﬁtaaih‘.ilzl‘”:':iF teo dhll tu!ry an
entire 8atisfaction

enm, ‘giving
hest!
J% cationai ﬂd m‘ﬁﬁ df’eﬁul?: h;g Oﬂll
such nda we hopo_tha.t South Atustralia,

bama rn alry, wnh

uot be uch reforms
sﬂlldﬁﬂlh produce the same

ltlb H’:rw University
Qﬁ@% ; Fho

Eﬂnﬂd
&E‘bﬂ? GIHORM'T :

Dabara
u:.'!An

MW‘}*SEPF -
‘of' phydielogyiis azoﬁm

acqm:ementa which ought not to belthe

ML ﬁf DACioiar. I
L] - | . _'1-1 ] ®
Y 1€ -

ef ._- N e "."-:': .
tnmqmreand "..-;-' il bit o
3héch tt e -mont—bediﬂfnaﬂ:nd mtlvl
medic reatme alls to restore
%111 ce lost, mluzm a place in
a mﬁen for the principal maxims ot
Herber yerion
science -oyer: ﬁmm

dPrImportant gpes
A8 of most, wol

%P{he’m T?T .

wimemf
d only in scien '

% fo
ﬁmthfulo

' mthout whlch

-
.
. '
L

\: ‘. '”ﬁ 0L - -tr '
so o+ ;H' 1)
' '*: #-‘. tn

onlbmbiﬁq-i
age a.nd

aence. F -
Seltostasly arloy F}
 efficient study
Contrasting.. L} :

i

Aen?gh : J L. F, l : ’
learning, thé mcdf e d MBtherfor
mtellectual moral;¢ us training, the

omena i3 1m-
study of grammars

study of aux’rwg
mensely ‘superige to the



Herbert . Spencer . on o$he. (worthlessness
of ordinary history as a branch of school
instruction :—*“ The “information commonly |
given under this head" (history) is- almost

valueless for purposés of guidance.
Scarcely any of the facts: set down ‘in our
school histories, -and wvery few of those con-
tained in the more elaborate works written
for adults, illustrate the right principles of
political action, The biographies of monarchs
(our children learn little else) throw scarcely
any light upon the science of society, Fami-
liarity with court intrigues, plots, usurpa-
tions, or the like, and with all the personali-
ties accompanying  thém, aids very little in
elucidating the causes of national progrees.
We read of some’sdéiabble for power, that it
led to a pitched-battle; ithat such and such
were the namesoof the:Generals: andtheir

leading subordinates h-hadse,many
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 history; /properly: so-Galled, isdwgedat part
omitted from works on the’subject: “Only of

late years some historians commenced giving
us_in any considerable quantity the truly
valuable Information. As in past ages the
King was everything and the people guthmﬁ,
so in past history the doings of the King fill
the entire picture, to which the national life
forms but an obscure background. While
only now, when the welfare of nations rather
than of rulers is becoming the dominantidea,
are historians beginning to occupy them-
selves with the phenomena of social pro-
gress.” J.S. Mill on geogra.?hy and history
as school studies :—** It has always seemed to

me a great absurdity that history and
geography should be tanght in schools, except
in elementary schools for the children of the
labouring classes, whose subsequent access to
books is limited. Who ever really learnt
history and geography except by private
reading ? and what an utter failure a syastem
of education must be if it has not given
the pupil a sufficient taste for reading
to seek for himself those most attractive
and easily intelligible of all kinds of know-
ledge ! Besides, such history and geography
as can be taught in schools exercise none of
- the faculties of the intellizence except the
memory. A University is, indeed, the place
where a student should be introduced to the
philosophy of history ; where the Professors,
who not merely know the facts, but have
exercised their minds upon them, should
initiate him into the causes and explanation

so far as within our reach, of the past of
mankind in its principal features. Historical
ceriticism also. the tests of historical truth




is a subject to which his attention may well
be drawn in this stage of his education.” In
the above extracts such philosophers as
Spencer and Mill appear to be clearly
opposed to overloading the minds of students
with several thousand dry and isolated facts
in history and geographg, not to speak of the
additional absurdity of carrying in their
memory a whole atlas of maps, some of
which are to be reproduced at a moment’s
notice at examination time.

Lord Rayleigh, F.R.S,, Professor of Physics,
University of Cambridge, in his address as
President of the British Association, Mon-
treal, August, 1884, referring to classics, says :
—*“From the general spread of a more
scientific education we are warranfed 1n
expecting important results. Just as there
are some brilliant literary men with an
inability, or at least with a distaste, prac-
tically amounting to an inability, for scientific
ideas, so there are a few with _scientific tastes
whose imaginations are never touched by
merely literary studies, To save these from
intellectual stagnation during several im-
portant years of their lives is somethin
gained : but the thoroughgoing advocates o
scientific education aim at much more, To
them it appears strange, and almost mon-
strous, that the dead languages should hold ‘
the place they do in general education, and it
can hardly be denied that their supremacy is
the result of routine rather than of argument.
It is useless to discuss the question upon
the supposition = that the majority of
boys attain either to a knowledge of
the languages or to an appreciation
of the writings of the ancient authors.
The contrary is notoriously the truth, and
the defenders of the existing system usually
take their stand upon the excellence of its
discipline. From this point of view there 1s
gsomething to be said. The laziest boy must
exert himself a little in puzzling out a
sentence with grammar and dictionary, while |
instruction and supervision are easy to/
organize and not too costly, But when ther
case is stated plainly few will agree that wey
can afford so entirely to disregard results<
I believe that I'rench and German, if properlye
taught, which 1 admit they rarely are at
present, would far to replace Latin and
Greek from a disciplinary point of view,,
while the actual value of the acquisiti
would in the majority of cases be incoms,

ably greater. In half the time usuallgg
evoted without success to the classicals
languages most boys could acquire a really
serviceable knowledge of French and
rerman,”




