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ABSTRACT 
 

Settlement in the Curriculum Enactment 

The objective of this classroom based case study is to identify, explain and describe settlement 

teaching that occurred during the enactment of the Certificate of Spoken and Written English 

(CSWE) curriculum to newly arrived migrants. The case study uses a narrative inquiry 

approach (Webster & Mertova, 2007) in order to identify settlement questions as they occur.  

Transcribed lesson segments demonstrate how settlement questions arose during the lessons. 

 

The students were immersed in the settlement topic of housing. Instructional materials were 

prepared to address the housing topic while also meeting the learning requirements of the 

CSWE curriculum. The settlement information that is revealed in this case study demonstrates 

that there are many items of general knowledge within a society that are not understood by 

those new to the society. It is these items of general knowledge that constitute settlement 

information that is relevant for newly arrived migrants to understand to assist them to learn to 

live in a new social setting. 

 

The settlement questions revealed in this thesis are concerned with housing, and demonstrate 

that by carefully selecting instructional material, the lecturer can nurture the development of 

settlement skills while teaching English. In this case study, it will be shown that the students 

began with learning their address and finding their suburb on a map, and ended being able to 

read rental advertisements, graph the cost of rent, and find rental addresses in a street 

directory. The housing topics that were discussed in the lessons were general knowledge that 
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is shared by the host society. Migrants who are not aware of the social system of the host 

society may have difficulty in negotiating their new surroundings. The purpose of teaching 

settlement to newly arrived migrants is to increase general knowledge of our social systems 

thereby making it easier to make meaning of their surroundings and start a new life in a new 

culture. 

 

The analysis demonstrates that the questions that students ask arise in direct relation to the 

topic being studied. It was found that when studying addresses, questions arose regarding 

house numbers and when studying interest rates, questions were asked about mortgages. 

Furthermore it was found that in this research, the lecturer responded to the students using a 

Lave & Wenger (1991) model of “expert” rather than the model of discussion as suggested by 

Burns & McPherson (2004). 

 

Further research is suggested on analysing the questions asked by students under the new 

approach to teaching settlement in the Adult Migrant English Program (AMEP) whereby ten 

settlement topics are taught over a period of a minimum of forty hours. 

 

The research also found that when undertaking the test for filling in a formatted text, the 

students performed poorly on the spatial aspect of writing their address on a form. This is 

another area recommended for further research. 
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1. INTRODUCTION 

1.1  Purpose of the Study 

The purpose of this research is to present a case study of an ESL curriculum, based on the 

topic of housing. By describing and explaining the spoken and written texts that were used in 

the delivery of the CSWE Certificate III curriculum to English as a Second Language (ESL) 

students who had recently arrived in Australia as migrants and refugees (henceforth migrants) 

insights were gained into the role these texts play in assisting migrants with language and 

settlement experiences in the classroom. More specifically this study examines how the 

curriculum enactment is inclusive of settlement information. By selecting texts related to 

housing it is demonstrated that a content based approach to syllabus design for teaching 

English to migrants provided an approach to delivering the CSWE III curriculum through a 

variety of text types that were directly relevant to migrants who may need to learn new skills 

for living in a new country.  

 

At a practical level the thesis presents a case study that is a five week representation of 

teaching the CSWE III curriculum through the content based topic of housing. Classroom 

events are presented as a case study, and discussed in narrative form to facilitate ‘description 

and explanation’ (Duff, 2008:44) of the settlement events. Conclusions will be drawn 

regarding how the curriculum enactment includes settlement.   

 

1.2  Background 

Feez (1998) advocates that texts should be based around a topic and suggests many topics that 

can be used in the Adult Migrant English Program (AMEP) curriculum, one of which is 

accommodation. The aim of using a topic is to assist students in developing relevant skills and 
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knowledge of living in a new country while learning English. She explains that topics can be 

considered to cross four major domains: everyday; applied; theoretical and critical (ibid, 70). 

The domain being considered in this research is “everyday”, and is described by Feez as 

‘...commonsense knowledge of everyday life’ (ibid, 70). From this perspective the hypothesis 

is developed that some migrants are learning to read a new society, therefore as part of their 

settlement English, the explicit teaching of everyday commonsense knowledge should be 

involved. This helps to develop commonsense knowledge of everyday life to assist newly 

arrived migrants to understand the local accommodation culture and practices, known in the 

AMEP as settlement.  

 

For newly arrived migrants in Australia, developing the new practices required for accessing 

the housing market can be successfully embedded in the CSWE curriculum. The written and 

spoken texts in this curriculum reflect texts that students may need to use. The aim of the 

curriculum enactment was to develop knowledge and skills related to settlement in the 

classroom to assist students make practical sense of local housing in Adelaide. These skills are 

the everyday commonsense knowledge that is shared knowledge of the local community. This 

thesis examines the social practice of teaching English as a Second Language (ESL) to newly 

arrived migrants, using a topic based approach to examine how the curriculum enactment is 

inclusive of settlement skills. 

 

In Australia, ESL teaching began in earnest in 1948 with English lessons being provided to 

displaced persons during their passage to Australia on board the migrant ships. When 

researching the shipboard English lessons, Martin (1998) reported use of posters, books and 

films as an essential component of preparing migrants for their life in Australia. The second 
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major phase of ESL teaching began in 1965 with the introduction of the series of books titled 

Situational English for Newcomers to Australia. Instructions to the teacher were very specific 

and prescriptive, guiding appropriate gestures, when and what to write on the blackboard, 

what to say, when to say it, how to place vocal stress, and how to drill students. Furthermore, 

the student books made good use of drawings to visually illustrate the main learning points. 

 

Following the Galbally Report in 1978, the Adult Migrant English Program (AMEP) was 

established, and the Australian Second Language Proficiency Rating scales (ASLPR) were 

developed, (now known as ISLPR) and this was accompanied by a move toward learner 

centred teaching approaches, and later a national competency based approach to curriculum 

was adopted. Furthermore, unlike the previous eras, the competency based Certificate in 

Spoken and Written English (CSWE) was developed and comprised a curriculum framework 

with no uniform text book to accompany the course. 

 

These changes heralded a new era of teachers being required to make their own decisions 

about how to arrange their curriculum to suit the needs of their learners. Therefore, teachers 

working with the CSWE curriculum currently choose materials from a wide variety of sources, 

or develop their own materials to present the curriculum to their students. This usually 

includes the use of visual aids and instructional technologies that are representative of the 

location in which the teaching takes place. Hence, this thesis considers some texts that are 

presented to newly arrived migrants which they may need to access in order to negotiate 

activities in their new culture. 
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1.3  Aims of the study 

The aims of this case study are to describe and explain how the curriculum was enacted over a 

five week period to assist newly arrived migrants develop the settlement skills required for 

their present and future housing needs. In particular the aim is to investigate the enacted 

curriculum consisting of spoken and written texts to better understand the settlement process 

embedded in the curriculum. 

 

The syllabus utilized spoken and written texts related to housing that would assist the students 

to access rental properties or, to a lesser extent, purchase accommodation in Adelaide. The 

written texts included formatted texts to advise change of address, reading graphs and tables to 

understand interest rates and their effect on repayment of mortgages, accessing rental 

advertisements in the newspaper in addition to reading maps and street directories to locate 

suburbs and streets.  

 

Widdowson (1990) considered the classroom to have two related activities. One he called the 

“instructional activity” which concerned the techniques involved in the promotion of learning 

activities for students. The second he termed the “experimental activity” which is an enquiry 

into how teachers can understand their craft. This thesis examines the instructional activity by 

describing and explaining the enactment of the curriculum.  By examining the instructional 

activity, the experimental activity will lead to better understanding of the settlement process. 
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1.4  Research Question 

The case study being presented covers five weeks of curriculum enactment to answer the basic 

research question: How is the curriculum enactment inclusive of teaching settlement skills? 

This thesis provides a scholarly description and explanation of the practice of teaching 

settlement skills within the CSWE III curriculum to newly arrived migrants with the aim of 

understanding how the curriculum texts facilitate the practice of including the settlement skills 

required for settling into a new country where the migrants were concerned with finding 

suitable accommodation.  

 

1.5  Significance of the study 

This case study is significant because it explores curriculum delivery in a contextualised 

setting (Murray, 2005) and from the perspective of a practicing lecturer (Neilsen, 2004) 

whereby the learners are situated as house hunters who are making practical sense of texts 

associated with understanding the local housing market. At the same time, the learning 

materials scaffold the students towards the curriculum learning outcomes. The classroom 

based approach to research has been called for by various authors including Burns who states: 

‘More recently, calls have been made from those both within and outside the SAL field for a 

shift to research generated from the classroom and from the perspective of 

practitioners’(2005:250). This case study is presented by a participant lecturer researcher.  

 

This research shows that accommodation settlement topics were embedded into the CSWE 

about housing in Adelaide and describes and explains some skills that are required to 

successfully negotiate the housing market. For example, reading rental advertisements 

involved the skill of decoding abbreviations and the general knowledge of home features such 
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as the difference between a carport and a lock up garage. No previous references have been 

located that focus on teaching settlement skills that are embedded in a curriculum. 

 

In particular, this research studies how the students’ questions during class time expand the 

settlement information that is given. McPherson (2004) considers:  

...personal requests for information spark the interest of the whole class; they provide 

opportunities for discussing real problems and practicing discourse strategies (asking for 

clarification, seeking feedback, attracting attention) that lead to more effective communication. 

Therefore, this case study pays close attention to student questions about settlement, to see if 

McPherson’s (ibid) statement is replicated in this research classroom. 

 

1.6  Conceptual Frameworks 

As a lecturer, I consider it my role to assist my students to develop appropriate skills for living 

in a new cultural community. As a researcher, it is my privilege to reflect on the curriculum 

and analyse how my syllabus achieves the goals of assisting the students in language and 

settlement learning. The case study presented in this thesis is an opportunity to research 

settlement information embedded in a curriculum for newly arrived migrants. Many students 

in this class were actively seeking rental accommodation, while others would need to find 

rental or purchase accommodation in the near or distant future. Therefore, with the curriculum 

focused on written and spoken texts related to housing, the students were being immersed in 

understanding accommodation and associated cultural practices in Adelaide. The case study 

describes and explains how the curriculum was enacted and the settlement discussions that 

arose during the lessons. 
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When migrants arrive in Australia, they bring with them diverse past circumstances, which 

reflect different levels of general everyday knowledge. Some migrate from large cities and 

have high levels of education. Others have experienced war, dislocation and disrupted 

education. Therefore, depending on background experiences, some migrants may find some 

things culturally different, while others are learning to read a new society and make sense of a 

completely new lifestyle. Therefore the AMEP classes for migrants in this study involve the 

development of settlement skills that develop everyday general knowledge. 

 

1.7  Limitations of the Study 

1.7.1  Generalizability 

Because the case study presented in this research is particular to the five-week curriculum 

presented to one class of newly arrived migrants, it is not possible to generalize the findings to 

all curriculum situations and other class groups, however, against the backdrop of developing 

settlement skills, the case study can offer insights into the practices of teaching about a 

particular settlement issue.  

 

1.7.2  Researcher Influence 

Because this is a classroom-based case study of a five-week curriculum that was presented to a 

class of newly arrived migrants by the participant researcher lecturer, the researcher was 

enmeshed in the study, and developed a close relationship with the students in the class. 

Therefore throughout the presentation of the case study, my role in the research is described, 

and controlling for my influence would have de-contextualised the case, and would be, as 

Hood states ‘... against the very nature of qualitative case study...’ (2009:71). 
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1.7.3  Research Ethics 

During the planning stage of the research, the relevant permissions from the University of 

Adelaide Research Ethics committee were applied for and approved. Furthermore, because 

newly arrived migrants may be vulnerable to exploitation, the study was designed to be non-

invasive. The students received verbal and written information about the nature of the research 

and signed informed consent. To achieve a non-invasive research, the focus of the case study 

was primarily about the researcher’s enactment of the curriculum and does not concern itself 

with studying the students, their work or their learning.  

 

1.7.4  Triangulation 

Because the research was designed to be non-invasive, it was not possible to undertake 

interviews or surveys of the participants to triangulate the evidence. The students also did not 

agree to any video evidence to allow reflective observations of the lessons. Therefore the types 

of triangulation discussed by Patton (2002) could not be undertaken. Therefore the evidence 

being discussed in this case study is limited to the course materials and transcripts as described 

and explained in the case study. 

 

1.7.5  On-going data collection 

Another limitation of the study is that it was designed to be a snapshot in time. Therefore it 

was not possible, after preliminary coding, to return to data collection to collect more data on 

relevant topics. Therefore this study was specifically designed to explore the curriculum as it 

was delivered, and to describe and explain the spoken and written texts. 
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1.7.6  Transcription of student interactions 

Classroom recordings were primarily designed to record teacher talk to assist accurate recall 

of the lessons, therefore interactions with students were only recorded when the student was in 

close proximity to the teacher. Furthermore, students who sat close to the front of the 

classroom were heard on the recordings more than those who sat toward the back of the room. 

Therefore some students are more represented than others. Transcriptions were made when the 

journal indicated a settlement event so it could be described and explained. 
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2  LITERATURE REVIEW 

2.1  Overview 

This chapter examines literature regarding settlement, the CSWE curriculum, text-based 

materials, content based instruction (CBI), multiliteracies and case studies and discusses how 

they impact on the case study presented in this thesis. The case study describes and explains 

how settlement topics present themselves in the CSWE curriculum to assist newly arrived 

migrants to develop the practices that are needed to successfully participate in the housing 

market. It has been argued that there is a lack of contextualized research in adult ESL settings. 

Murray states ‘… there is no coherent body of research literature on adult ESL education; 

rather we have fragmentary, context-specific research…’ (2005: 65). To partially fill this gap, 

the research presents a case study of five weeks duration, during which time the class used a 

topic and text-based syllabus focused on the settlement needs of adult migrant students who 

were seeking accommodation. This has resulted in research that is situated over a period of 

time and offers context-specific research. 

 

In her review of literature and theories about migrant and refugee settlement in Britain, Bloch 

(2002) found that the policies of receiving countries have a strong effect on how migrants 

settle into a new country. There are four main policy types: total exclusion which she says ‘has 

not been successful in any highly developed country’ (pp 83). She gives no examples of 

countries using this policy approach; however it probably applies to countries with existing or 

emerging refugee camps that are not well tolerated by the host community. One such example 

is the Kakuma camp in Kenya. 
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The second type is differential exclusion, and gives the example of migrant workers in 

Germany whose children born in Germany are not recognised as German citizens. Another 

example is Egypt where refugees are allowed to work in the country, but their children do not 

have access to education. The third model is assimilation whereby migrants are expected to 

reject their past cultural identities and fully integrate into the host society and she gives France 

as the example of this model. The final model is pluralism which is used interchangeably with 

multiculturalism, although Bloch (2002) acknowledges some minor differences between the 

two policies. 

 

Weiner (1995: 55) defines multiculturalism as ‘a set of state policies aimed at enabling, even 

encouraging, migrant communities to maintain their own language, culture, identity, and 

especially their history, and to act as a cohesive political force’. Bloch considers Britain to be 

situated ‘somewhere between an assimilationist and pluralist model’ (2002: 84) however the 

above definition places Australia’s approach to migrant settlement to be firmly with the 

pluralist/multicultural model. 

 

2.2  Settlement  

Australia has a policy of intensive assistance for humanitarian and refugee new arrivals for six 

months after arrival with the aim to settle quickly without creating dependency on services. 

DIAC (Department for Immigration and Citizenship), [formerly DIMA (Department of 

Immigration and Multicultural Affairs) and previous to that, DIMIA (Department for 

Immigration and Indigenous Affairs)] is the umbrella department comprising of the Integrated 

Humanitarian Settlement Strategy (IHSS); Community Settlement Services Scheme (CSSS); 

Migrant Resource Centre (MRC); Translating and Interpreting Service (TIS) and Adult 
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Migrant English Program (AMEP). All refugees have full access to these services with the 

exception of Special Humanitarian entrants who have a proposer. They have limited access to 

some settlement services, but do receive AMEP services. Most (but not all) migrant visas are 

entitled to AMEP. 

 

The IHSS provide initial information and orientation assistance, accommodation support, 

household formation support, early health assessment and intervention, service support for 

providers, proposer support and community support for refugees. The CSSS receive funding 

for non-profit community organisations. This money can be applied for by migrant community 

groups for financial support for cultural and other events. MRC offers multilingual 

information, advice and referral services in addition to being a resource for the settlement 

activities of migrant communities. TIS offer interpreting services either on-site or by phone for 

non-English speakers and for service providers with whom they need to communicate. 

 

AMEP provides English language tuition of up to 510 hours depending on the student’s 

language ability when assessed. An additional 100 hours is available for refugees who have 

experienced trauma and an additional 300 hours for those with less than 6 years of schooling 

who go into the Special Preparatory Program (SPP) before undertaking their 510 hours of 

tuition. Other state funded tuition choices are available such as adult colleges that have new 

arrivals programs prior to undertaking mainstream schooling usually at year 11 and 12 level. 

 

This research project has been driven by findings regarding settlement of newly arrived 

migrants, in particular those with humanitarian visas that indicate difficulties in settling into 
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life in a new country. One such example is DIMIA’s Report of the Review of Settlement 

Services for Migrants and Humanitarian Entrants (2003:61) which states that settlement 

‘…outcomes for humanitarian entrants are generally poorer than for other groups of migrants.’ 

The reasons for this are varied, but the report acknowledges that arrivals from African 

countries generally have experienced higher levels of violence, trauma and general hardship 

(in particular, length of time in refugee camps) prior to arrival than previous humanitarian 

arrivals. In addition to psychological and health difficulties, these new arrivals generally have 

lower levels of education than their predecessors from the Balkan countries.  

 

DIMIA’s report, Australia’s Support for Humanitarian Entrants 2003-04 (2004:22) states that 

reading ability (in their own language) of refugees under the IHSS is reported as 5% very 

good, 13% good, 17% poor, 35% not at all, and 42% Not stated. The report (2004:25) also 

states that the years of education for African people aged between 16 and 24 has dropped from 

6.5 years in 2001-02 to 6.3 years in 2003-04. This compares to all assisted refugees between 

16 and 24 years having an average of 7.7 years of education. 

 

AMEP teachers are faced with the task of teaching a variety of literacies to adults, some of 

whom have had limited or disrupted education in their first language. Many of these students 

will hear, speak, read and write their first words of English on the same day, whereas they 

cannot read or write their own language. Some students will struggle to learn how to hold and 

use a pencil or a pair of scissors. In addition to this, students with Post Traumatic Stress 

Disorder (PTSD), estimated at 30% as atypical (Nicholl & Thompson, 2004) have learning 

difficulties as a direct result of trauma. Symptoms can include depression, insomnia, 

flashbacks, aggression, concentration difficulties and nightmares, all of which make 
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classrooms a difficult environment to negotiate. 

 

 DIMIA’s report found that retention was a problem and only 58% of clients exiting the 

AMEP had completed their hours. They site three main reasons for this namely, settlement and 

employment issues, difficulties gaining access to classes, and (2003:266) ‘frustration with the 

learning environment (for example, some participants have difficulty adjusting to a classroom 

setting)’ and recommend (2003:267) ‘Given the importance of learning English as part of the 

settlement process, every effort should be made to overcome these difficulties.’  

 

Given the policies, and acknowledging that newly arrived adult migrants from non-English 

speaking backgrounds need to learn English, they have also arrived in a new living 

environment that requires them to learn the social system. Depending on the country and 

situation they have come from, learning the new social system can range from quite simple to 

extremely difficult. Migrants who come from a large or modern city usually have less 

difficulty understanding Adelaide’s social system than a person who comes from a remote 

village or a refugee camp. Many things that we take for granted, some migrants need to learn 

for the first time such as catching public transport, using a lift, stepping onto escalators, 

turning on a mixer tap or buying food in a supermarket. 

 

Feez (1998) suggests a comprehensive array of topics that provide useful information for 

newly arrived migrants under the three headings of Community Access, Education and 

Employment. Community Access includes topics such as orientation to Australia (geography, 

fauna, flora, weather, society and history); transport; shopping; health; social services; 
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accommodation and banking to name just a few. Under education some suggestions are: local 

schools; adult and community education; educational pathways in Australia and higher 

education. Employment includes topics such as: orientation to work in Australia; employment 

services; self-employment and voluntary work. Ur makes a more general statement; ‘If your 

students are immigrants whose purpose in learning is to integrate into the target culture, then 

topics that are based on the latter will be very important.’ (1996: 197). In this case study, the 

students were seeking accommodation in a new culture and the settlement topic of the syllabus 

was the housing market with a focus on both the rental and purchase markets to accommodate 

the diverse needs within the student group. 

 

When investigating the needs analysis and course design practices of four experienced 

teachers at English Language Services, one teacher reported that ‘Health was considered the 

most important topic and proved to be such a big area that it became the main focus of the 

whole course.’ (Martin, 2000: 62). This demonstrates that where students have settlement 

needs, the CSWE curriculum provides the vehicle for a content-based approach that can lead 

to a whole term focus upon one or more settlement topics as demonstrated by the above 

teacher who was taking a content-based approach to teaching ESL. 

 

Wesche and Skehan (2002: 228) make the point about Content Based Instruction (CBI) that ‘It 

is nonetheless attractive because it offers simultaneous content and language development, 

often employing content that would have to be addressed anyway, and because it emphasises 

academic second language skills’. Nunan suggests that teachers ‘… begin with an inventory of 

target skills and ask what learners need to know and be able to do in order to perform these 
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skills’ (1999: 73). These skills usually involve one or more of the suggested topics listed by 

Feez (1998) under the headings of Community Access, Education and Employment.  

 

This is not dissimilar to Lave &Wenger’s discussion of apprentices learning to participate in 

their profession, in that the students are learning to participate in a host culture with which 

they are not familiar, led by an “expert” guide into the culture. They coined the term “Situated 

Learning” as a way to ‘speak about the relations between newcomers and old-timers, and 

about activities, identities, artifacts and communities of knowledge and practice’ (1991: 29). 

 

As students became more familiar with the topic of housing, they were able develop skills that 

prepared them for their growing involvement in their new culture. It is this development of 

general knowledge of a settlement topic that is considered to be settlement skills. 

 

2.3  Certificate in Spoken and Written English (CSWE) 

The national competency-based CSWE curriculum framework was introduced during the 

1990’s. The aim of the framework was to enable ‘… a systematic approach to the planning 

and provision of English language and literacy courses for learners of English’ (NSW Adult 

Migrant English Service, 2003: 7). The competency-based approach to curriculum using 

criterion-referenced assessment was gradually adopted across all Australian states and in June 

1992 achieved national accreditation. 
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Competency-based approaches were being adopted across a wide range of educational sectors 

at the time as a result of the 1989 report Improving Australia’s Training System (DEET, 

1989). It was under this new approach to training that the CSWE was developed, with the 

desire to achieve a national approach to teaching English to adult migrants:  

‘The fundamental assumption of a competency-based approach is that quality is assured 

through the careful specification of competencies and the use of competencies as the basis of 

curriculum design, teaching strategies, assessment, record keeping and decision-making’. 

(Docking, 1994: 14) 

Concurrently, it was designed as a text-based curriculum that was focused on a social theory 

of language that would be useful for the students: 

‘… based on a social theory of language which is concerned with the relationship between 

language and the cultural and social contexts in which it is used. It is a text-based curriculum 

which means that the learning outcomes represent a range of spoken and written text types 

such as recount, casual conversation, narratives, procedures and so on.’ (Burns & Joyce, 2000: 

xiii) 

The CSWE was a new approach after a decade of unstructured teaching under the umbrella of 

communicative language approaches and there were many concerns that there was too much 

focus on assessment tasks, therefore the initial change period was marked with on-going 

research that eventually demonstrated a balanced outcome: 

‘There was a noticeable move from an initial preoccupation with assessment tasks, procedures 

and outcomes in shaping course design decisions to a more balanced consideration of learners’ 

needs and of the processes of language learning’. (Burns & Hood, 1994: 86) 

 

The competency descriptions in the curriculum relate language to cultural and social contexts. 

In particular, they are: ‘… descriptions of what a learner can do at the end of a course of 
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study’ (Hagan, 1994: 33).  For example, the assessment criteria for the learning outcome: ‘Can 

interpret data presented in a graphic text’ reads (NSW AMES, 2003: 21): 

‘a) identifies type of graphic text and information presented  

 b) identifies items presented in graphic text  

 c) correctly identifies 6 pieces of specific information  

 d) uses appropriate vocabulary to describe a graphic text’ 

 

The descriptors are a guide for the teacher who then becomes responsible for developing tasks 

and learning activities to prepare students for the assessment task.  

‘… the curriculum framework represented an explicit guide for themselves and their learners, 

framing syllabus content and expected outcomes in ways that allowed them to take a functional 

view of language and a socio-cultural perspective on language learning’ (Hood, 1995: 29). 

By working through the criteria for an assessment such as the one above, the teacher’s 

planning would result in a basic plan such as: a) present a variety of graphic text types, for 

example pie, line, or bar graphs that represent a variety of information; b) assist the students to 

identify the main items in the graph by reading the title in addition to the labels on the x and y 

axes; c) be able to answer questions regarding the detailed information presented in the graph 

and d) use appropriate vocabulary such as a sharp decline, a sudden increase, or remains 

unchanged.  

 

The learning outcome competencies were planned at a central level to ensure national 

standards, but the activities and tasks that a teacher employs to achieve those ends are 

developed at a local level, ‘There is no prescribed syllabus or content, but teaching is expected 

to prepare students to attain the specified competencies for their level of study.’ (Yates and 
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Williams, 2003: 185). Therefore, teachers can present locally relevant material to newly 

arrived migrants that assist them in learning about their local communities and develop skills 

for living in that new community while achieving language specific competencies. 

 

Burns and de Silver Joyce  refer to a curriculum such as CSWE as a ‘centre to periphery’ 

(2007: 4) approach, meaning that the curriculum is developed in a location that is distant to the 

teaching location, and usually designed by people considered to be specialists in curriculum 

design.  

 

Although the curriculum was designed at a location that was distant to the teaching context, it 

is expected to be delivered at a local context. Because there is no textbook attached to the 

curriculum, students in Adelaide can learn about Adelaide accommodation which is different 

to finding rental accommodation in other Australian cities. To demonstrate the flexibility of 

the CSWE, Bainbridge and Oldfield (2007) explain how they adapted it to Indigenous 

communities in the central Australian community of Utopia. Their project involved integrating 

the CSWE with the vocational Certificate I in Applied Design and Technology, with the 

learning centred on building a garden that was socially and culturally appropriate for the 

students. It is the flexibility of the curriculum to deliver at a local level that allows settlement 

topics to be integrated into a settlement approach to language teaching. 

 

The South Australian provider of AMEP services in this study offers four levels of classes in 

the CSWE, known as Preliminary CSWE, CSWE I, CSWE II, and CSWE III. The 

International Second Language Proficiency Ratings (ISLPR) are used for students studying in 
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the AMEP range from 0 to 2 with 2 representing basic social proficiency. This means that the 

students’ English is satisfactory for the needs of basic work and social activities. The scale’s 

upper end is 5 which is considered to be native-like ability.  

 

At the time of this research he Certificate III program in this school usually had 6 classes with 

some having a special focus. For example, often there was one class with a literacy focus, one 

for students who had graduated from Certificate II, one for students who would leave the 

program at the end of the term, and one had a new to Australia settlement focus. The research 

reported in this thesis is set in the class with a settlement focus. The research describes and 

explains what was being done by one lecturer in one class towards the successful settlement of 

a group of culturally diverse students. 

 

The students in this new arrivals settlement class were newly arrived in Australia, and in a 

couple of cases had been in Australia for only 2 days when they commence classes. They 

entered Certificate III with an ISLPR of at least 1+ in all skills, but many were only 1 in 

writing, and many students who successfully completed the certificate left the program with an 

ISLPR of 2 in each of the four main skills of listening, speaking, reading and writing, 

generally considered to be at a level of basic social proficiency (Wylie & Ingram 1995). 

 

2.4  Text-based Syllabus 

In order to participate in their new culture, the students were introduced to texts that were 

relevant to learning about their new culture. The CSWE competencies were embedded in texts 

that are used in everyday life, ‘The text-types students study in a course need to be linked and 
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contextualised with topics or with real-life social activities which have direct relevance to 

student needs’ (Feez, 1998: 84). Once the topic was selected, identification of the units of 

work was the next stage of planning. In the case study being presented, the topic was housing, 

and the units of work focused on being able to write personal information on a form, and read 

and interpret information in graphs. After collecting several texts, they required sequencing; 

‘Finally select activities which scaffold learners’ increasing control of the language feature 

across a range of texts and contexts’ (ibid, 1998: 118/9). 

 

Burns and McPherson (2004) discuss planning and delivering a course in an AMEP setting, 

and began by working with the students to determine their settlement needs. One of the 

identified needs was accommodation. McPherson then planned to include spoken genres such 

as making inquiries in person; making appointments; asking for specific requirements. The 

written genres involved reading newspaper and window advertisements. She identified the 

cultural knowledge involved as: finding accommodation through real estate agents; local 

newspapers and city newspapers.  

 

In another article about her AMEP classroom experiences, McPherson (2008) shows a table of 

the text-types in an example of syllabus topics, one of which is the topic of seeking 

accommodation. She identifies speaking and listening texts: requesting information; listening 

for information; negotiating an appointment; describing requirements in a spoken exchange 

and relating events in a spoken exchange. The reading texts she identifies are: classified 

newspaper ads; real estate rental listings and web sites. Similar the case study being presented 

in this thesis, the writing assessment she selected was application forms. 
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Learning materials are made up of the texts that are used in the classroom. They contain the 

content of instruction and play an important role in the classroom ‘The content of instruction 

plays a primary role in determining gains in student achievement’ (Porter, 2002: 3). 

Appropriate content for newly arrived migrants with diverse cultural and educational 

backgrounds is crucial for positive outcomes for the students because as Feez (1998) 

discusses, learning from the texts that arise from the needs of the students, engage them in 

learning about their new culture. This case study describes and explains the spoken and 

written texts that were used during the research period to better understand the inclusion of 

settlement information.  

 

2.5  Content Based Instruction (CBI) 

Content Based Instruction with ESL students is usually researched at primary or secondary 

level of education where the content is considered to be the mainstream subjects such as 

science (Mickan, 2007) or mathematics (Barwell, 2005) and it is thought to benefit the 

students by having them participate in mainstream schooling while learning language 

concurrently. Mohan reviewed the literature on Content Based Language Learning (CBLT) 

and concluded that the outcomes in terms of language learning were contradictory: ‘... it 

should be remembered that it is not sufficient to look at content teaching solely as a means of 

language learning’ (1986: 10). Teaching content such as science or mathematics to school 

aged children is somewhat different to teaching adult migrants however the underlying 

principles remain the same: ‘The content teacher ... wants to convey the ‘shape’ of subject 

matter, the structure that underlies the detailed information’ (ibid, 1986: 39).  
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Brinton, Snow & Wesche (1989) identified three main content-based models as: theme-based 

language instruction; sheltered content instruction and adjunct language instruction. They 

consider the theme-based language instruction model to be the most widely used, and is often 

organised around several unrelated topics. Some examples they give are heart disease, noise 

pollution and solar energy. Alternatively, they suggest that the theme could be a major topic 

such as marketing that is then subdivided into specialised components such as product 

development or advertising strategies. 

 

In further specifying the theme-based model, they suggest that the materials are usually 

teacher generated or adapted from other sources and that this approach to teaching involves 

the students using higher levels of language processing such as comparison and identifying 

facts from opinion cleverly integrating the four skills of reading, writing, speaking and 

listening. However, the main benefit that they report is that it can be accommodated by any 

existing setting and that the topics can be chosen to suit the students’ interests or social needs. 

 

Richards makes less distinction with his definition: ‘Topical or content-based syllabus: one 

that is organized around themes, topics, or other units of content’ (2001: 157), thus using the 

terms theme, topic and content interchangeably. While he argues that all language courses 

involve some degree of content, he does make it clear that when planning a content-based 

syllabus, it is the content that takes first consideration, followed by other factors such as 

grammar and function. 
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Mohan considers that language is a medium for learning, and considers that students need to 

‘... see the links between environment and resources, resources and need, social issues and 

social organization as matters which apply to any culture’ (1986: 39). The links he refers to 

are, for newly arrived adult migrants, the important issues of learning to live in a new social 

environment. The CSWE curriculum framework utilises content-based topics, but not at the 

expense of the language because the learning outcomes are language based and the language is 

in the foreground of the teaching and the language carries the content.  

 

2.6  Multiliteracies 

Gee (2004) considers that there are three modes of learning. The first two are: natural, such as 

children learning to speak; and instructed learning such as learning physics. The third he calls 

“cultural processes”, such as his example of learning to cook whereby the learner is helped by 

someone with more experience. He then discusses the importance for children of literacy 

development in the home whereby he defines social practices as ‘...the ways in which oral and 

written language are used when people do things together’ (Gee, 2004: 21).  Furthermore, he 

considers the importance of literacy as being able to have control and fluent mastery of 

language use: by this he means being able to use language appropriately for the task at hand 

such as a child giving a report of their day or pretending to read a book. These tasks both 

require different use of language, and hence, are multiliteracies. Different language tasks 

require different approaches to learning how to use language, and in this case study, 

description and explanation of the spoken and written texts will offer some understanding of 

the literacy demands of the housing market. Notably the students in the study eventually 

learned to read the highly abbreviated rental accommodation advertisements and used average 

rental costs to compile relevant graphic texts.  
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In 1996, the New London Group outlined a discussion of a pedagogy for literacy that was 

based on the future needs of the working, civic and private lives of people, identifying 

pedagogy as  ‘… a teaching and learning relationship that creates the potential for building 

learning conditions leading to full and equitable social participation’ (Cope & Kalantzis, 2000: 

9). They began with a discussion about the multiplicity of discourses, raising two main issues. 

Firstly they identify the cultural and linguistic diversity of global societies before discussing 

the need to account for the  ‘… burgeoning variety of text forms associated with information 

and multimedia technologies.’ (ibid, 2000: 9). This case study highlights the variety of texts 

associated with the housing market and the literacies required to make meaning of those texts. 

 

Because texts exist within a cultural context, students are required to learn more than to simply 

read, but must also be able ‘to analyse the cultural conditions in which these texts are 

produced’ (Bearne, 2003: 99). The case study shows how the students were taught about the 

cultural conditions of the housing market. 

 

2.7  Case Study 

2.7.1  Settlement 

The materials used in this case study evolved over time from several worksheets into a mini-

textbook that formed the foundation of the syllabus and were previously described in 

Inverarity (2006). Students who arrive in Australia on humanitarian visas have often moved 

from lives with a focus on day-to-day survival practices to participating in modern societies 

and developing English competency to use the texts they need for their new life. I have 

suggested they are learning to “read” a new society and culture, of which housing is but one 
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microcosm. Bearne points out that ‘…no text is constructed in isolation from the social, 

cultural, economic and political contexts of its making’ (2003: 98). Therefore, to “read” a new 

society is more complex than learning the language skills of reading, writing, listening or 

speaking, it also involves the ability to ‘…visualise, infer, predict, conceptualise and 

imagine…’ (Walsh, 2006: 25).Without prior knowledge of the society, there are many “gaps” 

intensifying the critical approach that is required for successful settlement. The AMEP 

classroom is the location for the beginning phase of developing new skills that help many 

students understand their new culture through learning English and interacting with a variety 

of topics and their associated texts. 

 

In the case study being presented, settlement is to provide students with the opportunity to 

learn within a social context. The case study shows that the students were given social 

explanations of their new society in an attempt to develop their settlement knowledge and 

skills in seeking accommodation. 

 

2.7.2  CSWE 

The competencies that are the main focus of the case study are: “Can complete a formatted 

text” and “Can interpret data in a graphic text”. The competency “Can read a newspaper 

article” was a focus of the later part of the term; however some newspaper articles were 

introduced to the students during the case study period, and are included in the case study.  

 

Formatted texts are documents often called forms that collect information about a person. 

They are usually laid out in sections, each designed to collect particular information such as an 
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address section. All forms are different because they have different creators and are designed 

to collect different information for different purposes. Formatted texts also include fields to 

collect information in addition to instructions and legal declarations, both of which form mini-

genres within the text. 

 

Graphic texts are non-linear texts because there is no compulsion to read from a beginning 

point through to an end point. Non-linear texts can be read from any starting point on the page 

and ‘provides more freedom of reading’ (van Leeuwen, 2005: 227). Writing is used for the 

title and naming of the axes so they contain textual and visual elements. Kress considers that 

graphs contain ‘... abstract organisation of the marks as a representational system’ (2000: 185). 

 

In the case study presented in this thesis, the newspaper was initially introduced as a “whole” 

paper with the aim of using the index to find different sections of the paper and identify the 

information contained in each of those sections. Subsequent lessons focused on reading 

newspaper articles that gave students information about housing interest rates but also 

included visual elements such as tables that could be converted to graphic texts.  

 

 

2.7.3  Text-Based Syllabus 

The literacies involved in understanding housing information is represented in a variety of 

texts such as abbreviated advertisements in newspapers; forms to change address; newspaper 

articles, graphs and charts and reading maps and street directories to name just a few. 

Therefore some of the skills involved in seeking accommodation include: filling in 
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forms/formatted texts; reading graphs and tables; accessing newspapers, reading rental 

advertisements and map reading. These texts and skills are representative of the social activity 

of house hunting and represent of some of the literacy demands on newly arrived migrants 

who are seeking housing. 

 

The texts presented in this case study were sourced from real world places that the students 

were likely to interact with when seeking accommodation. For example: formatted texts were 

used from Medicare for change of address; the Australia Post for mail re-direction; students 

undertook a survey of average rental costs in various suburbs from The Advertiser newspaper 

rental advertisements and compiled a graph; newspaper articles were used to read 

accommodation advertisements while articles and tables about interest rates were used to draw 

graphs and street directories were used to find the location of properties advertised in the 

newspaper. Therefore, students were learning about housing in Adelaide while concurrently 

learning English from multiple text types. 

 

The syllabus organised texts into a meaningful order to assist the students to make practical 

sense of the world, ‘One doesn’t read a bus ticket or train timetable in order to learn something 

about English grammar; you read them to check if the bus conductor has sold you the correct 

ticket’ (Candlin and Edelhoff, 1982: 9). Likewise, the students had the opportunity to interact 

with language in ways that would be socially and culturally useful outside the classroom. 
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2.7.4  Content Based Instruction 

As previously discussed, the CSWE curriculum easily incorporates a Content-Based 

Instruction (CBI) approach to syllabus design. In addition to the topics that Feez (1998) 

suggests, a list of the desired knowledge and skills of newly arrived migrants was included in 

a 2006 discussion paper on the proposed citizenship test and includes: ‘Aspects of everyday 

life (for example, employment, accommodation, health and transport)’ (Australian 

Government, 2006: 12). These types of topics, but not limited to these, provide content for the 

course and when taught through the medium of the target language is considered the 

integration of language and content.  

 

Of the three models offered by Brinton, Snow & Wesche (1989), this case study examines 

materials developed under the first model, i.e. theme-based instruction, with a focus on 

accommodation in Adelaide. In addition to presenting the students with appropriate content 

material, it was also necessary to map the material onto the CSWE curriculum needs of the 

course. In this case study the curriculum outcomes drove the selection of texts that were based 

on the topic of housing. The learning materials that resulted were multimodal texts related to 

the curriculum outcomes of being able to complete a formatted text, read a graphic text and 

later in the term to read a newspaper article. 

 

Furthermore, the content was developed from the specific housing needs of previous students 

who requested assistance in reading the rental advertisements in the newspaper. Subsequent 

questions such as who to notify when they changed address, what to do with mail when on a 

business trip or how much rent is fair had led to the inclusion of more content until it grew 

from one lesson to five weeks of lessons. The materials gathered for the content rationally 
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divided into categories such as formatted text, graphic text or newspaper article which 

matched the CSWE curriculum.  

 

2.7.5  Multiliteracies 

The case study students had diverse backgrounds that represented different living and learning 

experiences. For some of the students, their schooling opportunities had been limited by war 

while others held international university degrees. Therefore some students were learning 

literacy skills concurrently with learning English. One example of this was using the index in 

newspapers. For some students, this was a new skill. Another example was what Lankshear & 

Knobel (2006) term “(new) literacies” that involve technologies such as computers. There 

were several students in the case study group who had never used computers. Because of the 

diversity of the students, many were learning new literacies as they negotiated unfamiliar text 

types. 

 

2.7.6  Timetable 

The case study is presented with a focus on reporting the ‘…practicalities of language learning 

and teaching, or what actually happens in an observable language-learning environment, the 

classroom’ (Neilsen, 2004: 11). By using a case study approach, the practicalities of language 

teaching and what was happening in the classroom are discussed from the lecturer/researcher 

point of view thus contributing to the body of knowledge of classroom language teaching 

practices. The narrative describes what was happening in the classroom, so the reader can 

immerse in the what, how and why of classroom practices. This is presented in session clusters 

that focused on particular literacy practices namely: formatted texts; graphic texts; 

newspapers; computing and map reading. Therefore Table 1 presents the reader with an 
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overview of the timetable with session objectives in order to conceptualise the case study. Not 

all sessions are included in the case study as some sessions were devoted to lesson focuses 

other than housing and the learning outcomes that are the features of this thesis. 

 Monday AM Wednesday PM Thursday AM Thursday PM 

Week 1 Session 1 

Research consent 

 

Session 2 

Computing 

whereis.com 

Session 3 

Writing addresses 

Reading addresses 

 

Session 4 

 

Week 2 Session 5 

Instructions on forms 

Housing types 

Census vocabulary 

Change of address forms 

Session 6 

 

 

Session 7 

Mail redirection form 

 

Session 8 

Formatted text test 

Week 3 Session 9 

Graphs introduction 

Whole newspaper 

 

 

Session 10 

Computing 

*One new learner 

 

Session 11 

 

Session 12 

 

Week 4 Session 13 

Graphing 

Domestic work 

 

Session 14 

House Hunting 

Session 15 

Graph – Domestic Work 

 

 

Session 16 

Newspaper article 

Graph & comprehension 

Week 5 Session 17 

Newspaper Rental Index 

 

Session 18 

 

Session 19 

Rental advertisements 

 

 

Session 20 

Rental advertisements 

Graphing 

Averages 

Street directory 

 

Table 1  Timetable with session objectives 
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3.  METHODS 

3.1  Introduction 

This chapter contains a discussion of the methodological approach and research designs best 

suited to examine the research question set out in Chapter 1. A case study approach was 

proposed in order to ‘describe and explain’ (Duff, 2008: 44) the research, in addition to 

narrative enquiry method (Webster & Mertova, 2007; Clandinin & Connelly 2000) to identify 

when settlement topics arose. An overview of the research approach follows, namely the case 

study approach, narrative inquiry, and transcription conventions. Because the research design 

and method are important to the findings, justifications of the methods are given. 

 

Two summative studies (Wenner & McKay, 1986; Miller, 1999) demonstrated that many 

newly arrived migrants experience a honeymoon period while attending their first English 

lessons. However, this honeymoon period also suggests the relative power that can be held by 

the teacher, and furthermore advocates the possible vulnerability on the part of some students. 

Therefore, the first consideration in planning the research was to be as non-intrusive as 

possible. The second consideration was that the students would not be disadvantaged in their 

language and settlement learning, as Nunan states, ‘… classrooms do not exist simply to 

provide cannon-fodder for research’ (1992: 52). Therefore it was considered undesirable to 

conduct interviews or apply a questionnaire, but rather, to focus on what happened in the 

classroom to enact a curriculum that involved settlement teaching to further understand how 

settlement teaching occurs. To achieve this, a case study approach was carried out with a focus 

on the teaching rather than the learning, and the students used the same study materials (with 

minor on-going modifications) as previous classes as the base of their lessons to ensure the 
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foundation for the lessons were the same as previous groups so there was no learning 

disadvantage as a result of the research.  

 

3.2  Case Study 

3.2.1  Introduction 

Case study research has been used in a wide variety of settings including research in language 

learning settings. Dornyei states:  

‘... qualitative research is uniquely capable of documenting and analysing the situated, 

contextual influences on language acquisition and use, as well as the subtle variations in 

learner and teacher identities that emerge during the language learning/teaching process’. 

(2007: 154) 

The research presented in this thesis uses a case study approach because it is a situated study 

showing the emergence of learner and teacher identities and, being a class group, provides a 

‘particular concrete instance’ (Lewin, 1979: 286) of settlement teaching in an AMEP 

classroom. 

 

Rather than attempt to generalize about teaching settlement, this research is to ‘...understand 

and accurately represent people’s experiences and the meanings they have constructed, 

whether as learners, immigrants, teachers, administrators, or members of a particular culture’ 

(Duff, 2008: 50). This research describes and explains a lecturer/researcher’s experience of 

enacting the CSWE curriculum in the AMEP settlement classroom with a view to better 

understanding of the inclusion of settlement in the curriculum enactment. 
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3.2.2  Research Participants 

The population for this study was pre-determined by timing, i.e. the beginning of the next 

term, therefore, being a new arrivals class, they were a sample of newly arrived migrants 

presenting for their first term of lessons. Ethical protocols required by the university were 

followed and permission to research the class was obtained from the Educational Manager of 

the school. The students were given informed consent, and although they were given overnight 

to consider the consent, all but one student signed immediately. That student did not want to 

participate and is not made reference to in the research. As new students joined the group, I 

told them about the study, and all signed informed consent. All names used in this research are 

pseudonyms.  

 

3.2.3  Research Setting 

At the time of data collection, the lecturer/researcher had worked in the AMEP program for 

almost seven years. For two years before the research took place, I had taught the CSWE III 

new arrivals class for their first term at the school, and had developed a familiarity with the 

problems and questions that the students often posed in regard to settlement difficulties. One 

of their problems was finding accommodation, in particular being able to read newspaper 

rental advertisements and use a street directory to go to the rental properties. As a result, I 

spent several terms compiling learning materials that would address their immediate concerns 

about housing (see Inverarity 2006). In this research I wanted to explore the curriculum 

enactment to examine the inclusion of settlement information within the CSWE curriculum. 

Therefore a case study approach was undertaken to describe and explain how the curriculum 

was enacted. 
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The lessons were held during term three of 2006 with a CSWE Certificate III class of newly 

arrived migrants who were studying during their first term at the school, and their first 

experience in an Australian educational setting. They had ISLPR levels of: Speaking 1+ to 2; 

Listening 1+ to 2; Reading 1+ to 2 and Writing 1 to 2. The class involved in this study had 

thirty one enrolments throughout the term in total. The largest single group was from People’s 

Republic of China (PRCH), with seven students. There were three students from each of 

Sudan and Iran, two students from each of Thailand, Vietnam, Liberia and India, and one 

student from each of Indonesia, Russian Federation (RFED), United States of Soviet Russia 

(USSR), Japan, Venezuela, Italy, Brazil, Latvia, Philippines and Sri Lanka.  

 

I spent ten hours a week teaching the students, and my co-teacher spent another six hours a 

week with the class. For the first three weeks, the class had continual intake, and then was 

closed to new-comers. During this time, some students withdrew and others started, but many 

were continual from the first day. Several of the refugee students with school aged children 

arrived late in the mornings due to school-bus pickup schedules, and several students had 

erratic attendance due to casual part time work arrangements and medical appointments. 

Migration patterns alter over time, but at that point in the migration cycle, this group of 

students were quite representative of the usual class diversity.  

 

Table 2 gives an overview of the twenty-one students who are the focus of the case study due 

to their longevity in the class group and gives information regarding gender, migration type, 

age, country of birth, years of schooling, tertiary education and ISLPR.  
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Pseudonym 

 

Sex 

Migrant 

Type 

 

DOB 

 

COB 

Yrs 

Sch 

Yrs 

Tert 

ISLPR 

S    L    R   W 

Yatima F Refugee 16/05/81 Sudan 11  1+  1+  1+  1+ 

Yesmin F Marriage 01/12/71 Indonesia 12 2 2+  2+  2    1+ 

Anja F Marriage 21/09/61 RFED 10 5 1+  1+  1+  1+ 

Zafar M Refugee 28/05/74 Iran 9  1+  1+  1+    1 

Abnick F Migrant 24/07/81 USSR 10 5 1+  1+  1+  1+ 

Mick M Migrant 05/10/81 Thailand 12 4 1+  1+  1+  1+ 

Iku F Migrant 22/03/80 Japan 12  1+  1+  1+  1 

Ruzna M Refugee 01/01/70 Sudan 8  1+  1+  1+  1+ 

Sky F Marriage 30/06/83 PRCH 10  2    2     1+  1+ 

Ebrahim M Refugee 16/02/77 Iran 12  1+  1+   1+  1 

Arnita F Family 12/11/68 Uruguay 12 3 1+   2    2    1+ 

Nu F Family 16/05/73 Vietnam 12 4 1+  1+  1+  1+ 

Ashleah F Refugee 01/11/81 Liberia 10  1+  1+  1+  1+ 

Tayib M Refugee 22/12/77 PRCH 12 5 2    2     1+  1+ 

Vincenzo M Marriage 17/02/73 Italy 11  2    2     1+   1 

Aitana F Migrant 10/04/72 Brazil 12 3 1+  1+   1+   1 

Nara F Migrant 19/09/84 Thailand 12 4 1+  1+   1+   1 

Mana F Refugee 30/10/80 Liberia 12  1+   2   1+  1+ 

Elata F Migrant 26/02/80 Latvia 12 5 1+  1+  1+  1+ 

Lien F Marriage 16/09/81 PRCH 12 4 1+  1+  1+  1+ 

Avril F Migrant 16/09/80 PRCH 11  1+  1+  1+   1 

 

Table 2  Student Profiles 

 

3.2.4  Data Collection 

Data was collected from two sources: recordings of the lessons and the learning materials 

given to the students. Van Lier sees classroom based research as a challenge: 

New ways will need to be developed to observe learning contexts and processes and to 

document plausible or actual learning opportunities or occasions. This constitutes a major 

research agenda for the future, one that promises exciting new vistas. (1997:786) 
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Since Van Lier wrote that in 1997, technology had developed to the point where digital voice 

recording could be used as an aid to recall all the teaching events of the classroom to enable 

detailed analysis of the teaching. 

 

3.2.5  Digital Recording 

The recordings were taken over a five week period during which time the topic of 

accommodation was being addressed and taught to the students. The development of small 

digital recording devices made recording of longer time periods possible and non intrusive, 

thus I was able to focus on my role as a teacher, and rely on the digital recordings as a 

researcher. Therefore, the lecturer became the principal researcher and researched in a 

participant role. 

 

Small and unobtrusive, the digital recorder, clipped to the inside of my neckline, was able to 

capture the full content of teacher talk during lessons as they were delivered to students 

without the overt distraction of turning on a tape recorder, turning over the tape, or having to 

remain within recording distance (Richards 2003). At the end of each lesson, the recordings 

were downloaded into a computer and backed up for safe-keeping. The recordings assisted 

stimulated recall and description of the classroom activities in detail, in order to describe and 

explain the learning opportunities being presented to the students.  

 

By recording, storing and analysing large amounts of spoken information, rather than small 

de-contextualised snippets, the research has a contextual basis that is an essential requirement 

of qualitative research (Duff, 2006; Johnson, 1992). The data collection period of five weeks 

was designed to examine the curriculum enactment in context.  
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3.2.6  Data Transcription 

Transcription of fifty hours of teaching is a large undertaking, however Dornyei suggests 

undertaking a “tape analysis” ‘ … it may not be essential to transcribe every interview and, 

instead, we can carry out a tape analysis.’ (2007: 248). Therefore, as soon as possible after 

each lesson, the recordings were listened to, and a journal was compiled adding details of 

actions and thoughts. When settlement teaching was identified, time references were kept for 

detailed transcriptions at a later date. After the five week recording period had ended, the 

recordings and journals were used to compile a detailed chronological journal of each lesson. 

 

 

3.2.7  Data Coding 

Data coding began with the compilation of the chronological journal from the tape analysis, 

identifying the work that was undertaken in each lesson session. The data-led outcome was 

that the lessons were based on texts about housing that formed the syllabus, however, when 

those texts led to further discussion, explanation and questions about housing, settlement 

events were discovered that contributed to expanding the students’ everyday knowledge about 

local housing issues. These events were usually prompted by student questions rather than 

lecturer planned content. 

 

3.2.8  Data Description 

The case study is presented in the form of a narrative with a thick descriptive account of the 

curriculum enactment, setting and context. The narrative is derived from the detailed 

chronological journal. It is intended that this narrative will immerse the reader into the 
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naturalistic setting of the classroom so that the description and explanations are contextualised 

within the classroom setting and the curriculum enactment. To demonstrate the English and 

settlement events within the curriculum, transcripts have been inserted into the main body of 

the text to enrich the context of the situation, and give voice to the students. Fanselow states 

that analysing transcripts has two advantages ‘…see something we had not noticed before – 

move beyond our initial interpretation and judgement – and expand the range of our teaching 

practices’ (2009: 188). The transcripts selected for inclusion in this thesis offer an opportunity 

to discuss settlement in context.  

 

Because the audio recordings were used as a digital diary to accurately recall lesson details 

and identify settlement teaching, transcriptions were selected samples and do not represent 

continual classroom action. When interactions with students assist in demonstrating these 

events, they have been transcribed. However, because the transcriptions are not continuous, it 

was necessary to label the transcriptions using the sesson number and then identify the 

sequence with alphabet letters. All student names are pseudonyms.  The transcript conventions 

that were used were adapted from Barnard and Torres-Guzman (2009). (See page viii for 

details.) 

 

3.2.9  Teaching materials 

The teaching materials had been selected and developed over several terms to compile a 

booklet that contained worksheets to scaffold (Gibbons, 2002) the students towards the 

learning outcomes in addition to developing their general knowledge or settlement of the local 

housing market and develop English skills with a focus on being able to read newspaper rental 

advertisements and use street directories. The texts included blank formatted texts, graphs and 
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tables, and newspaper articles in relation to housing in Adelaide. Mostly, authentic texts 

formed the basis of the lessons. Authentic texts are considered in this study to be texts that are 

collected from real-life; ‘Adult learners are much more likely to succeed with a text-type if it 

is embedded in a real-life context...’ (Feez, 1998: 68), as opposed to non-authentic texts which 

have been written specifically for classroom learning. 

 

3.3  Narrative Inquiry 

Human existence consists of stories, and as Clandinin and Conelly (2000: 19) state 

‘Experience happens narratively ... Therefore, educational experience should be studied 

narratively’. Webster & Mertova (2007) reveal that stories are a way of studying experience 

and growth that give the opportunity to study the events that take place within a story. Stories 

reveal events that happen within the life of an entity that can shape or change the direction of 

the entity, which they call “critical events” that cause change. Their definition of a critical 

event is: ‘These events are unplanned, unanticipated and uncontrolled’ (ibid, 2007: 77). 

However, for the purpose of research, they say that ‘ ... the opportunity to ‘access’ such 

profound effects holistically is an avenue to making sense of complex and human-centred 

information.’ (ibid, 2007: 77). 

 

The case study being presented in this thesis is the researcher’s story about teaching the 

CSWE curriculum to newly arrived migrants with the intention of helping the students to 

understand the housing market in Adelaide. Therefore the case study is presented with a 

narrative inquiry approach (Webster & Mertova, 2007) to identify events that are unplanned, 

unanticipated and uncontrolled that represent settlement information being delivered to the 

students: these events identify when something happens that leads to overt teaching of 
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settlement. Rather than seek to find the “truth”, ‘In narrative research a finding is significant if 

it is important.’ (Webster & Mertova, 2007: 5). By studying significant settlement teaching 

and how they occur in the syllabus, better understanding will be gained on how settlement 

embeds itself within the CSWE curriculum. 
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4.  FORMATTED TEXTS  

4.1  Overview 

This chapter describes and explains the teaching that was undertaken for the students to 

complete the learning outcome: “Can complete a formatted text”.  The outcome required 

meeting four assessment criteria being: a) writes at least 16 items of information correctly in 

appropriate spaces; b) follows instructions on form; c) provides all required information using 

appropriate vocabulary and d) writes numerical information correctly and completely in 

appropriate space.  

 

A formatted text is a written document which requires specific information inserted in pre-

specified spaces. The required information is often personal information combined with 

additional information. The layout of a formatted text follows conventions in order to realise 

the social purpose of the form. The requirement for correctness in technical texts of this kind 

also assumes literate citizens who comprehend the requirements and select appropriate 

information due to their familiarity with the purpose and function of the texts. Filling in  

formatted texts is an expectation for effective functioning in Australian society for  banks to 

make deposits and withdrawals, post offices to lodge parcels, job applications to give 

employment history, a doctor’s surgery for background health information or, in the case of 

these lessons to advise a change of address.  

 

My curriculum was designed around the use of forms relevant to the cultural context of 

Australia and which the students could expect to fill in either immediately or in the future. 

Most were chosen because of their link to the topic of housing, and in the case of one form, to 

the topic of work.  
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The outline of lessons in this chapter documents the selection of formatted texts used in class 

and the instructional discourse introducing the texts. The presentation of the content of the 

lessons selectively presents student questions and teacher explanations. The description and 

explanation of a range of texts engaged students in the identification and selection of repeated 

information in a scaffolded approach to teaching. Most formatted texts introduced students to 

new topics, thus expanding students’ language experiences. Extracts from five teaching 

sessions are presented in this chapter as shown in Table 3. 

 

 Monday AM Wednesday PM Thursday AM Thursday PM 

Week 1  Session 2 

Computing 

whereis.com 

Session 3 

Writing addresses 

Reading addresses 
 

 

Week 2 Session 5 

Instructions on forms 
Housing types 

Census vocabulary 

Change of address forms 

 Session 7 

Mail redirection form 
 

Session 8 

Tax file declaration form 
Formatted text 

assessment 

 

Table 3  Timetable for formatted texts 

 

In Session 2, the first computing lesson, students used the web URL www.whereis.com to fill 

their address into an online form to obtain directions and distances that they lived from the 

school in addition to finding out names and information about other students in the class. 

During this session some students showed uncertainty about knowing their address.  

 

Session 3 involved some map reading, learning names, instructions in writing addresses, 

filling in a simple form and reading and writing addresses from newspaper rental 
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advertisements. Settlement events included an oral history of Adelaide, pronunciation of flat 

addresses, spatial organisation of addresses, understanding occupation and organisation and 

using map coordinates. 

 

Session 5 had a focus on following instructions to fill in the Census Form and the Medicare 

change of address form. In this lesson students were required to understand instructions, use 

graphic marks and interpret the structure of the texts. The census form introduced settlement 

events concerned with computer use, house numbering, marital status and dwelling types. The 

Medicare change of address form required students to understand and to select wording to 

notify when changing address, entitlement to medicare, post office boxes, other names you are 

known by and whether you are of Aboriginal or Torres Strait Islander descent. 

 

Session 7, used an Australia Post form for mail redirection, and the students were required to 

understand the use of the term 3 full working days, read sales enticements, and know about 

Australian Business Numbers, area codes and legal vocabulary. 

 

In session 8 the class filled in the Australian Tax Office Tax File Number Declaration form 

which opened discussion about working in Australia. The discussions that emerged during this 

session included general knowledge about working legally, work categories, resident for tax 

purposes, tax free threshold and dependent spouse. 
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4.2  Web Addresses  

4.2.1  Aims and Objectives 

Session 2 was the first computing lesson. One purpose of the lesson was to determine how 

independently the students could work on the computer; therefore, I used a diagnostic 

worksheet to evaluate students’ computer skills. Students with limited experience would be 

able to participate in the early steps, even if they needed some assistance in commencing, 

while students with more computing experience would be able to continue the activity through 

to the conclusion by creating a graph with minimal assistance. Finally the activity fore-

grounded the work that would be done for the first five weeks of the term, namely learning 

about housing in Adelaide and in this lesson, becoming familiar with using their address on a 

form, developing computing skills and following a procedural text of computing instructions.  

 

Computing literacies are necessary for living in Australia because study and work are 

dependent on being able to use computers for typing, searching for information and are 

interwoven into most facets of work and social life. The students who attend lessons in the 

AMEP come from diverse backgrounds and the students in this study are representative of 

other groups in that some students are highly computer literate while other students in the 

same class had never seen or touched a computer before they attend lessons. Therefore, during 

this first lesson it was necessary to identify the computer literacy needs of the students to plan 

future lessons. The focus of the computing activity was to have students enter their address 

and the address of the school into the on-line form at www.whereis.com to ascertain how far 

they lived away from the school and become familiar with the names of some major roads and 

suburbs in Adelaide.  

 

http://www.whereis.com/
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Figure 4.2.1  Computing worksheet - page one 

1 

 

 

 

 

 

 

 

As Figure 4.2.1 demonstrates, the students were required to follow instruction 1, to fill in a 

worksheet that would give them a record of the names of all their classmates, and the suburb 

in which they lived. This was the first of two times students would collect information from 

other classmates during this lesson.  

 

4.2.2 Following a Procedural Text 

Learning to use a computer involves the skill of being able to follow instructions. In daily life, 

people ask each other how to do something on a computer and the reply is usually an 

instructional procedure such as “Click on tools, then ...”. Likewise, when teaching computing 

skills, students are often given a list of instructions such as “click on ... type in ... etc”. 

Therefore, until students are familiar with using a computer, it is necessary to give written 

instructions to assist them in achieving particular outcomes during the lesson. These 

instructions take the form of a procedural text because each action must be taken in the correct 

order to achieve the desired outcome. Furthermore, during the term, the students were also 

undertaking the CSWE learning outcome “Can read a procedural text” with my co-lecturer 

who took the class for five hours a week. During the research period, I did not explicitly teach 

how to follow a procedural text however, they were part of computing lessons where the 

Today we will be focusing on Adelaide and how to get around. 

 

 How well do you know Adelaide?  

 Do you know the names of the major roads? 

 Do you know the names of some of the suburbs?  

 Can you direct someone from school to your home? 

 

1. Begin by filling in the names and suburbs of your classmates. 

 

First Name Suburb Distance from 

School 

Distance from 

Cleland 

Direction from 

the CBD  
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students were able to practice what they were learning with the other lecturer. Figure 4.2.1 

shows the first page of the worksheet that required the students to speak with all their 

classmates and write their name and suburb into the worksheet. Figure 4.2.2 shows the second 

page with the computing procedure that the students were required to follow during the course 

of this lesson. 

 

Instruction 2 was to use the website URL www.whereis.com to find out how far each student 

lives from the school and from Cleland Wildlife Park. This consisted of eleven separate 

instructions with the sixth instruction consisting of 5 sub-instructions and the eleventh 

instruction having two separate parts, the final part instructed the students to fill in the 

information on their survey sheet. 

 

 Instruction 3 asked the students to obtain the information about the other students followed by 

instruction 4 which asked them to use their map of the Adelaide suburbs to find their suburb 

on the map and the directions of that suburb from the CBD. The final challenge, which six 

students successfully completed, was instruction 5, to use the information from each student in 

the class to create a graph in Microsoft Excel.  

 

The computing instructions under the second instruction were clearly numbered to show the 

order in which to complete the task, however students with limited experience using the 

internet did still need some assistance to commence the task. For example the first instruction 

says “Click on the intenet icon, then type in the address www.whereis.com”. This is the first 

example of a shared general knowledge that students who were new to computing did not 

http://www.whereis.com/
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know. The instruction assumed the student would be able to identify the internet icon and 

further, that they knew where the address bar was and how to type an Internet address. There 

is also the assumption that the student knows how to click a mouse. Several students needed 

some assistance to commence but because they had used computers a little, once they were 

guided to the third step, they were able to proceed with limited assistance. 

 

The third instruction; “Now fill in the information on your survey sheet for all your 

classmates” was poorly understood by some students who thought they had to use the web-site 

to find the information, however it was intended as a second time for the students to speak 

with each other to obtain the information verbally. Several students asked what “CBD” meant 

in the fourth instruction. 

 

Yatima had used computers a little, however she had not used the Internet before, so early in 

the lesson, I spent approximately 6 minutes explaining a little about the Internet, opening the 

web browser, and showing her how to use the website that we were using for the lesson. A few 

other students also needed some initial assistance, but once they were using the web site, had 

no further difficulties with the computing requirements of the lesson.  
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Figure 4.2.2  Computing worksheet - page two 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transcript 2a  00:05:12 to 00:11.24 

01 T Okay, do you know what the internet is?  
02 Ya No, no please 
03 T No? 
04 Ya No describe please 
05 T All over the world is the internet. It’s like a big global community  

2.  Follow the instructions below to use the website www.whereis.com 

 

1. Click on the internet icon, then type in the address www.whereis.com 

2. In the bar at the top of the page, click on “Get directions” 

3. Type in the address (of the school) in the top box “from” 

4. Type in your address in the lower box “to” 

5. At the bottom of the page click “Travel by car’ and “Fastest time” 

6. Click “Get directions”. Look at the map and step-by-step directions. 

 Is this the route you usually take? 

 How many kilometers is your home from school? 

 Can you print the information? 

 Practice talking the directions to a person sitting next to you 

 Fill in the distance information on your survey sheet 

7. Now find out how to get from your home to Cleland Wildlife Park   

8. (You must click on “Place (airport/hospital)” tab.) 

9. Select “Parks and Reserves” in the drop down menu 

10. Type “Crafers” in the suburb and select “South Australia” for the state 

11. Click “Get directions”. There are several options – choose “Cleland Wildlife Park” 

and then click “Get directions” 

 Fill in the distance information on your survey sheet 

 

3. Now fill in the information on your survey sheet for all your classmates. 

4. Use your map of Adelaide & Suburbs to find the Direction of your home from 

the CBD 

5. Can you transfer the distance information on your survey sheet into excel and 

create a graph to show the information? 

 

http://www.whereis.com/
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06 Ya Okay  
07 T In writing  
08 Ya Okay      
09 T And, so, businesses, people, schools, they develop what we call a web site  
10 Ya Okay 
11 T Okay so the Internet’s also called the World Wide Web. Okay and that’s a little bit  
  like…goes all over the world okay?  So people develop web sites for different reasons  
12 Ya Okay 
13 T Sometimes to try to make money, sometimes sell things, sometimes just for  
  information  
14 Ya Information 
15 T Okay. So when we… The trouble with the world wide web is because it’s so big. It’s  
  like saying. I want to /// I want to see ///// I want to go to China and see a duck farm. 
16 Ya Oh.  
17 T Where do I go? How do I get there? What’s the address? Okay, and if I just leave  
  Adelaide saying I’m going to go to China and look for a duck farm I don’t really know 

 where I’m going Okay. So we use a street map don’t we? We use a map of the world, 
we use a street map so that we can find where we are going. So the trouble with the  
World Wide Web is there’s lots and lots and lots of web pages but we have to find out  
how to get to the ones we want.  

18 Ya Okay 
19 T Okay, so when we’re on the computer now, I’ll just, I’ll just put this down. If I click on  
  that one, its minimise what it means is it makes it come down here, down to the  
  bottom. Back to what you were doing, you can just click that and it comes back. 
20 Ya Okay   
21 T So to get to the World Wide Web we need to start at this screen, and this is what we  
  call Internet explorer. Okay, so this is like going on a journey.  
22 Ya Okay  
23 T So we double click /// so we double click it. Now see how it doesn’t fill up the whole  
  screen now go back again to these three buttons  this one is maximise, so that makes  
  it biggest.  
24 Ya Biggest 
25 T Okay like that so //// what we’ll probably be doing later is a lot of Google search which  
  is another way of finding our way around the internet 
26 Ya Finding things  
27 T Yeah, yeah, that’s sort of it’s // a way of looking up it’s like a sort of an index but up  
  here, if we know  exactly where we want to go we can just type in here the web  
  address. So if I just click that it goes blue and now what I can do /// because I know  
  exactly where we want to go we have the address today. What have I done with my  
  glasses? There they are. Okay. We know exactly the web address that we want to go  
  to, so we can just type that in up here. So if you just copy that exactly the way it is. 

w-w-w // that’s right /// and then dot which is that one /// whereis.// No, no, we don’t  
use any spaces  

28 Ya No, oops  
29 T Oops hang on // the other thing hang on we gotta problem /// take off caps lock. Now  
  do it. Now do it again. // dot  
30 Ya Dot 
31 T whereis w /// dot  
32 Ya Dot 
33 T and c-o-m right? And then hit enter. Okay, now see this little flag is waving which  
  means – it did, but it’s found that web site. Ok, now this web site is going to help us  
34 Ya Is it start common, www?   
35 T Common?   It’s a common start, because it means World Wide Web. Okay, so a lot of  
  addresses will start with W-W-W  
36 Ya Okay. What is com? 
37 T And dot com // the ones on the end, talk - tell us a little bit about what type of web site  
  it is  
38 Ya Okay 
39 T So com is short for commercial  



51 

40 Ya Commercial  
41 T Um, if its education, it’s usually e-d-u  
42 Ya Okay  
43 T So if you wanted to look up Adelaide University I can, I can tell you what that is cause I  
  know it. It’s going to be www dot Adelaide dot edu for education and then dot au for  
  Australia. Okay we don’t have to worry too much about all of that yet. Okay. So, we’ve  
  got you to this web site and what this web site’s going to do // is // give us directions.  
  So, if you look at your instructions it says “in the bar at the top of the page, click on get  
  directions”.  So you use your mouse and you click so now // so now we want to get  
  directions / so type in, so in here  
44 Ya Yeah 
45 T Type in the address of (name of school).  Now, First of all, click. First of all just click in  
  the box there now type in (street number). Okay, Now to get to the next box you can  
  just press that button, tab. yeah, tab, that’s it, so now it’s gone to that box. So now  
  (street name).   

 

In the above transcript my explanations are setting the dynamics for the interaction by 

describing the Internet in terms of needing to find an address and used the metaphor of seeking 

a duck farm in China, to which in turn 16, Yatima sounded surprised and then (in turn 17) I 

suggested that I need to know an address to find my way. 

 

The participation patterns in the transcript shows mostly turn-taking with Yatima repeating my 

key words and pointing to the screen. However, in turn 36, her question about “dot com” 

seems to indicate more knowledge of the internet than she had earlier indicated as this does 

not seem to be the type of question that a person with very little experience would usually ask. 

 

During this dialogue, I was helping Yatima make meaning of the way she was using the 

Internet, in particular, that she was finding Web Pages through the use of addresses, similar to 

using a map of the world rather than merely helping her with her tasks for the lesson. 

However, language was supported by pointing to the screen, clicking on buttons on the screen, 

and explaining why I was clicking the buttons, such as in turns 19 and 23. 
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The interplay between the topic and activity were clear because I was helping her to make 

sense of the Internet using world language that related to the task in two main ways. Firstly I 

was talking about the World Wide Web using the same variety of language that is used, such 

as: World Wide Web; Internet; Web Pages; Web Site; dot; web address and Google. I was also 

interspersing this with computing words such as: double click; buttons; maximise; minimise 

and caps lock.  

 

4.2.3 Address Difficulties 

The tape analysis for this lesson showed that several students had some difficulties with their 

address, and three selected transcripts will show the difficulties that they presented. The first 

two students were “unsure” of their address. In both cases, my response to them was different. 

The third student had difficulties pronouncing her suburb correctly. The task required the 

students to enter their address into an on-line form. This website had been chosen because 

being able to write their address is the first scaffold in the teaching cycle towards completing a 

formatted text, and the Internet site {www.whereis.com} was easy to use. The on-line form 

contained two lines, one for the street address and the second line for the suburb.  

Transcript 2b  00:12:32 to 00:13:26 

01 T How are you going? 

02 Sk I’m not quite sure. Ovinhamp. Is it o-v-i-n-h-a-m-p or Ovinham? 

Because I’m living in Ovinhamp. 

03 T Okay 

04 Sk Is it O-v-i-n-h-a-m? or p or h-a-m-p? Because I’m not quite sure 

05 T Ovingham. (writes it) ///////// You were really close. [Oh]You were really close. 

[Oh thank you] You just missed 

06 Sk So I made some mistake is it alright? 

07 T Ovingham. It’s almost silent isn’t it, but not quite. Ovingham 

08 Sk I didn’t write the g and I put a p 

09 T So, you learned something new today! 

10 Sk So do I have to change all my address? 

11 T Just for you. Not for all the others. 

12 Sk Oh thank you. 
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In this dialogue, the social purpose was for Sky to clarify the correct spelling of her suburb. In 

turn 02 she asks for the first time, then repeats her request in turn 04. In both turns she uses the 

phrase “I’m not quite sure”. I spoke and wrote the correct spelling for her to ensure there was 

no misunderstanding.   In turn 06, she asked if her mistake was alright. This question was 

misunderstood by me, thinking she was still referring to the g and the p. However, in turn 10 

she asked if she had to change all her addresses. It was then apparent that she had made the 

spelling mistake when telling her suburb to other students, and wanted to know if she had to 

correct the error on the other student’s worksheets. Therefore, she was seeking clarification of 

classroom protocol. In turn 12, she ended the conversation politely.  

 

The structure of this spoken text was one of question and answer, with Sky asking questions 

for the purpose of spelling clarification. When not asking questions about spelling, she was 

giving feedback that she understood her error (turn 08). My instructional role in this 

interaction was to inform Sky of the correct spelling of her suburb and also to clarify 

classroom protocol that I did not require her to correct the mistake on other student’s 

worksheets. 

Another student was unsure of her address.  

Transcript 2c  00:14:55 to 00:15:12 

01 T I think you have to put in your whole address {pointing to computer screen} 

02 Li Ha. Name or a number? 

03 T Your address 

04 Li Ah. I’m thinking. 

05 T You’re thinking? 

06 Li Uh ha 58 or 6. I’m not sure. 

07 T Well, that can be your homework tonight. // To find out. Okay? For today, // just 

guess. 58 or 56 // doesn’t matter today. 
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When I looked at Lien’s computer screen I saw that she had entered her suburb on the second 

line, and the cursor was flashing on the first line, therefore I initiated the conversation with a 

suggestion of what she needed to do. In turn 02 she replied with a question, and in turn 03, I 

clarified the requirement, to which (turn 04) she replied that she was thinking. This turned the 

conversation around to me asking what she was thinking about before finding out in turn 06 

that she was unsure of her house number. In turn 07, I encouraged her to find out, by setting it 

as homework.  I encouraged her during the lesson to guess the house number because it would 

not affect the outcome of the exercise. 

 

My instructional role in this conversation was firstly to notice that Lien was having some kind 

of difficulty with the task and offering some advice on how she could progress. I could have 

looked up her address on my records however, rather than tell her the house number, I 

encouraged her to take responsibility for her own learning. Similar to Sky, Lien used the 

words “I’m not sure”. 

Iku had pronunciation difficulties that interfered with her intended meaning. 

Transcript 2d  00:24:43 to 00:25:03 

01 T Where’s your suburb? 

02 Ik Ooodood 

03 T Goodwood? 

04 Ik Goodgood 

05 T wood, w good wood 

06 Ik Goodwood 

07 T Goodwood 

08 Ik Goodwood 

09 T Very good. That’s getting better. Okay, so Goodwood. 

 

This transcript is an example of helping a student to make meaning by drilling on an 

individual basis when the student was not able to pronounce her suburb correctly. I play the 
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role of “expert” speaker, and in turn 05 break the sounds down to assist Iku with her 

pronunciation. However, it appears from her own initiation to “drill” that this may have been 

an on-going experience in her past experiences of learning English. I end in Turn 09 by 

offering some encouragement. 

 

The above transcripts were selected to demonstrate that some students who are newly arrived 

migrants have uncertainties about basic every-day information, such as knowing their address 

or pronouncing it in a communicative manner. While knowing your address is every-day 

commonsense knowledge for most people, at the beginning of this class it can be seen that 

both Sky and Lien were “not sure” of their addresses. Furthermore, while Sky actively sought 

out the answer by asking a question, Lien was “thinking”.  Iku did know her address, but was 

unable to pronounce it in a communicable manner. 

 

4.2.4 Map Reading 

Map reading was undertaken throughout this research period and was a feature during most 

lessons because learning to find your way around a new city is an important skill. It was 

dispersed throughout the teaching cycle; using maps when answering student questions about 

finding places, or whenever the opportunity arose, until we finally used street directories to 

locate rental properties during session 20. By using maps, I was engaging the students in 

making meaning of their new surroundings. 

 

The final column of the worksheet, “Direction from the Central Business District (CBD)”, 

required students to locate the suburb on their map and decide what direction they live from 
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the CBD. Not all students in the class reached this part of the worksheet during the lesson, and 

I noticed Vincenzo looking puzzled.  

 

Transcript 2e 00:28:16 to 00:28:39 

01 T So when we look for Newton on the map // we have North, South, East and West.  

  {pointing to the directions} So when we look for Newton on the map. 

02 Vi Newton is on the East and um Campbelltown 

03 T Newton. Is that East or North East? 

04 Vi Er, North East is better 

 

The transcript shows that we are talking about directions, using North, South, East and West 

while pointing to the map. Similar to Lave and Wenger (1991) I am playing the role of 

“expert”, leading the student to discover the answer by gently correcting his incorrect answer 

while we are also engaged with the map. He is developing general knowledge of his suburb by 

reading the map. 

 

Six students with high level computing skills went on to complete the graph as per instruction 

five however, Vincenzo managed to obtain the figures for all the students including Sky’s 

spelling correction, making his the most accurate and compiled them into a graph and printed 

it out. After the class I copied it onto an overhead transparency and used it for beginning the 

next lesson. 

 

4.2.5 Lesson Outcomes 

The main outcomes of this lesson were achieved because all students collected information 

from other students in the class, therefore they had the opportunity to begin forging 

relationships with other students in the class. The students with limited computing experience 



57 

were able to use the web site, and were able to complete the address tasks with little 

assistance. They were also following my computing instructions (Figure 4.2.2) and when they 

were not sure what to do, they asked for help from myself or other experienced computer 

users.  

 

All students participated in the lesson as active social participants engaged in speaking, 

listening, reading and writing. Furthermore, they were engaged in the development of 

computer literacy in addition to negotiating the complex skill of following a procedural text to 

achieve the correct outcomes from the computer. Students who were unfamiliar with 

computers were developing computer literacy skills, while those who were computer literate 

needed to use English for their computing needs.  

 

Finally, all students had begun the settlement skill of learning about their address and the 

location of their suburb in Adelaide. All students were able to write their address into the on-

line form and learn how far from the school they lived and the direction from city. 

 

4.3  Writing Addresses 

4.3.1 Aims and Objectives 

The aim of session 3 was to teach the students one spatial way of writing their address, and to 

be able to fill in a form that required basic personal information. The lesson began with an 

introduction activity that included introducing other students to learn names of the class 

members. Next the students were divided into groups according to the distance they lived from 

school and, using a map showed the other group members where they lived. 
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The second stage of the lesson focused on abbreviations for titles and streets and the three line 

method of writing an address. The main focus of this section was to revise using personal 

information, and introduce how to write addresses for houses and flats. 

 

The third stage was the first scaffold towards filling in forms by selecting an authentic form 

that had a very simple layout and asked for information that was mostly common knowledge. 

 

The next stage of the lesson introduced authentic newspaper rental advertisements as a first 

scaffold to being able to eventually read them in full and make sense of them. On this 

occasion, only the addresses were being read to give students practice writing their name and 

address using the three line method presented earlier in the lesson. 

 

The final stage of the lesson was to use maps to find the suburbs that were in the rental 

advertisements. This was the first attempt for the students to find unknown suburbs on the map 

as a scaffold towards eventually using street directories. 

 

4.3.2  Introduction Activities 

I began by asking students to introduce another student. That student then had to say the name 

of another student. The fourth student, Tayib already knew everyone’s name and proudly 

showed his skill in learning names by reciting the names in conjunction to pointing to each 

person as he said their names. 
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Transcript  3a  00:07:30 to 00:14:43 

01 T Okay yesterday. /// Yesterday did you enjoy that computing yesterday? It was  

fun wasn’t it? /// So you should know everybody's names now. Let’s have a quiz. 

Tell me somebody's name. 

02 S1 Elata 

03 T Elata. Tell me somebody’s name. 

04 El Ashleah 

05 T Ashleah, You tell me somebody’s name 

06 As Ebrahim 

07 T Ebrahim, You tell me somebody’s name. 

08 Eb Tayib 

09 T Tayib. Who’s Tayib? {looking around} You tell me somebody’s name. 

10 Ta I can tell everybody! 

11 T ]everybody’s! 

12 Ta Aitana, Nu, Ashleah, Mick, Zafar, Sky, Elata, Vincenzo ... 

13 Ss {Students began laughing} 

14 T ]That’s terrific! You know, it is a real skill learning people's names and I’m not  

  very good at it. It takes me a little while. // Okay, so //// Vincenzo // was good  

  enough yesterday // to do a graph // of how far everybody lives from away from  

  places {putting graph on overhead projector} 

 

This transcript demonstrates that there is often one or more students in a class who do not 

necessarily follow the protocols implied by a lecturer. The previous day, Sky had checked the 

lecturer’s classroom protocol by asking if she had to correct the spelling of her suburb on all 

the other students’ worksheets. On this occasion, Tayib broke with the protocol that each 

person would recall the name of one person. As I say in turn 14, learning names is a skill and 

Tayib showed that he was able to learn names quickly.  

 

I showed Vincenzo’s graph from the previous computing lesson on the overhead projector and 

used it to temporarily re-arrange the seating by asking the students to sit together according to 

the distance they lived from the school. The Y axis of the graph showed the distance from 

school in kilometres and the X axis displayed the names of each student. This had two 

purposes. The first purpose was to encourage students to sit and talk with someone they may 
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not have sat with previously. The second purpose was to introduce people who may live in 

close proximity to each other to encourage friendships. The continuing transcript shows how I 

gave instructions to the students and use of maps in the classroom. 

 

Transcript 3a continued 

15 S2 (xxx) 
16 T Yeah, it was terrific. So what I’m going to do now is get you in groups. //I want 

everyone who lives //// closer to school than 5 kilometres // to sit at that table. So 
everyone who lives less than 5 km from school, / over there. Everyone who lives 
between 5 and 10 kilometres to sit here. /// And everyone who lives more than 10 
kilometres from school. // Where will you sit? // Over there. 

17 El Between 5 and 10? 
18 T Between 5 and 10 is here. And what I want you to do is, I want you to get out one,  
  at least one map // one map and I want you to show the people where you live. 
19 S3 (xxx) 
20 T Umm… 
21 S3 (bring my things?) 
22 T You are just going to be there a few minutes, just going to be there a few minutes  
  so you don’t have to get too comfortable. //// {to one group} What are you? More  
  than 10? I want you to get out at least one map and I want you to show the people  
  at your table where you live. // {to whole class} Now there’s a few people who  
  haven’t got a map yet isn’t there? 
23 Ss (]xxx) 
24 T That’s alright, I’ve got maps for everyone. {gives out maps} 
25 T So which is your suburb?  
26 Na Northgate {pointing to map} 
27 T Northgate? Okay Northgate. That’s a nice place. And where do you live? 
28 Za O – den {pointing to map} 
29 T I have never been to Oakden. That’s actually hard to pronounce isn’t it? Oakden.  
30 Za ]Oakden  
31 T Yeah, you’ve got that K in the middle and that makes it really hard. Where do you  
  live?  
32 Ta Bowden. // Bowden  
33 T Bowden! That’s less than this group // is 5 to 10 Kilometres  
34 Ta 5.2. it’s 5.2 kilometres! 
35 T What’s your name? 
36 Ta Tayib 
37 T {checking graph} Tayib. That’s right, you’re just above the line. 
38 Ta Yes, 5.2 
39 S4 What are we supposed to do? 
40 T Just show each other where you live. 
41 S4 Uh Ha 
42 T So where do you live?  
43 S4 I’m living here in Carrington Street {pointing to map} 
44 T ]Carrington Street? So you live in the CBD! {Turning to a new group} I can’t see a  
  map! 
45 Vi Finished  
46 T Oh, you’ve already done it. So, where do you live?  
47 Vi Err, Newton 
48 T Newton. I’ve lived in Newton. 
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49 Vi Sorry? 
50 T I’ve lived in Newton. 
51 Vi Oh really? Where? Between which?  
52 T Newton Road. Just down from the shopping centre.  
53 Vi Oh Okay 
54 T Okay. {to whole class} Now I’m going to ask you to return to your other seats. 

 

In turn 01, “let’s have a quiz”, was an indication, using commonsense language, that all 

students would be familiar with the word “quiz”, that there would be a question and answer 

structure and “tell me somebody’s name” was an open question for anyone to answer. I 

intentionally asked students to say names so that I could also begin learning names, and my 

choice of the declarative statement, “Tell me somebody's name” indicated my intent. By 

repeating this participation pattern, students who may have been culturally unfamiliar with this 

type of oral quiz would become familiar, and could join in. This pattern continued until turn 

12 when Tayib told us everybody’s names. 

 

In the second stage of the transcript, the purpose of the teacher talk was to give instructions. 

The goal of those instructions was to organize the students into groups, and that purpose was 

declared in the first statement of intent “So what I’m going to do now is get you in groups”, 

followed by explicit instructions that the students were required to follow. It can be noted that 

in turn 16, these instructions were repeated by me and clarified by Elata in turn 17, and in turn 

21, S3 asked if she needed to bring her books and bag so I clarified in turn 22 that the seating 

would be temporary. I made that decision because if the students started collecting their 

belongings, it would detract from following my instructions. In turn 22, I also gave the next 

instruction that they were to get out a map and show other students in the group where their 

suburb is located. 
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Turn 25 commences the third stage of the transcript where I began moving among the students 

and asking individuals which suburb they live in and the students pointed to the map and told 

me their suburb. In turn 29, I corrected Zafar’s pronunciation of Oakden, and he repeats it 

correctly in turn 30 and in turn 31, I reinforce that the K is difficult to pronounce. 

 

In turns 31 to 38, I thought Tayib was sitting in the wrong group as Bowden is quite close to 

the city, however, he pointed out to me that it is 5.2 kilometres, therefore he was sitting in the 

5 to 10 kilometre group. In turn 39, S4 indicated to me uncertainty about the task which I 

clarified, and in turn 42, I asked her where she lived, and she showed me. Turns 46 to 52 show 

an extended conversation with Vincenzo when he responded to my comment that I had lived 

in Newton, and initiated a relevant question. 

 

The events that occurred during this seven minute transcript indicate that several settlement 

issues were evident. Firstly, classroom protocol, while correctly observed by most students in 

the class, one student did not conform to the pattern of spoken introductions. The students 

were able to follow verbal instructions, although two students used their language skills to 

seek clarification of the instructions. One student was corrected on his pronunciation of his 

suburb, and one student initiated a question at an appropriate time. 

 

4.3.3  Writing Addresses 

As an introduction to filling in a form, I explained the basic model of an address; the first line 

of an address is for the person’s title, given name and surname. I then elaborated on the 

information. by revising abbreviations for titles and while all students understood Mr, Mrs and 

Miss, no students in the class were aware of the identity title Ms. Therefore, some explanation 
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was given about why some women choose this as an optional neutral descriptor of their 

marital status. I then began explaining that the second line is for street number and street 

name. Transcript 3b shows the discussion that evolved regarding the meaning of street names. 

 

Transcript 3b  00:12:21 – 00:21:13 

01 T The second line, we put our street number and our street address. So what we did  
  yesterday in computing was actually very good practice towards this. So, my address  
  ////// {writing on whiteboard} Happy Road. Now we can abbreviate // these, and there’s  
  a list down the bottom of this page // for the abbreviations that we use. It’s best not to  
  make up your own abbreviations. Okay, so here we have street, road, avenue, parade,  
  terrace, court and lane. 
02 Vi What meaning is avenue? 
03 T What is an avenue? Well // in Australia we don’t have any real reason // for calling // a  
  street a road or a terrace or /// we don’t really have reasons for it. Traditionally ///  
  traditionally, // these names had reasons, for example you know, we just // grew as  
  little England. // In England, an avenue is a wide road, // filled with trees. /// Lots of  
  trees /// and that’s the real meaning of avenue. But what happened was, people  
  moved / to Australia, to Adelaide, and maybe in England they lived on an Avenue  
  called, // Brighton Avenue. {writing on whiteboard} When they came to Adelaide, they  
  might have built a house and there was a bit of a dirt track going past. And eventually  
  it had to have a name. //// And so this person who was just remembering the old  
  country would say well, in England, I lived on Brighton Avenue // so I’m going to call  
  this Brighton Avenue after where I lived in England. Okay. It’s the same with a lot of  
  our suburbs. Brighton // is a very famous // um // British brech, British Beach just out of  
  London. /// A lot of our suburbs are just named after places in England /// to remember  
  the old country. Okay? So in Australia there’s no real reason // whether / a place is  
  called an avenue, or a terrace or anything. A few do. There’s one or two do. For  
  example down the bottom there we have lane. Now, a lane is usually a very tiny um a  
  tiny road.  For example, where I live. I live in town houses // so here’s the street  
  {drawing on whiteboard} and we’ve got all our town houses along there, {drawing on  
  whiteboard} over here is another street /// with houses /// and down here is a  
  lane.{pointing to drawing} Down here is a lane. Its very narrow and its just for us to  
  drive  we all have garages // our garage is in the back of our houses and so we drive  
  into the lane to drive into our carports, into our garage, so that’s a lane that’s very  
  narrow. Okay. Another street that has a meaning, is not on this list, it’s a crescent. ///  
  Crescent and that’s named after a crescent moon, a crescent moon {drawing on  
  whiteboard} //////// is when the moon is like that.  So this is when you get ///  
  You have a main road here and there’s a road that goes around like that //// like a  
  crescent moon. So a crescent usually is a road where can drive right around and back  
  onto the other road. /// Oh and the abbreviation for crescent is c-r-s-c, not that’s wrong,  
  it’s c-r-e-s. ///// Okay there are a few more that I haven’t put on this list if they come up  
  we’ll talk about them. //// Now what’s on that list is the most common ones. Does  
  anyone here live in a road that is not on this list? Does anyone have an address that is  
  not 
04 Ye ]Drive 
05 T Drive, yes okay. Again there isn’t really any reason // for it to be called a drive so we  
  have drive. Oh and there is another one that’s quite common is Way. The most  
  famous one is the Golden Way, up at Golden Grove. Does anyone live near Golden  
  Grove? /// The Golden Way is a lovely road I like to drive along there // because it’s  
  called the Golden Way and what they’ve done is that they’ve planted lots and lots of  
  plants along the side of the road and they all have a green gold colour and its really  
  pretty just to drive along there // especially in spring time when the plants are at their  
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  nicest.. So if you have a car and you want to // drive along a nice road, go for a drive  
  along the Golden Way at Golden Grove // and I don’t think there’s an abbreviation for  
  way. 
06 S1 Place 
07 T Place, oh yeah place. Um. Abbreviation for place? Pl Yeah, just Pl 
08 S2 Square 
09 T Square? 
10 S2 Victoria square 
11 T Yeah! 
12 Ta Mews     
13 T We don’t have mews 
14 Ta At Golden Grove (xxx) 
15 T There is? And again, in Australia Mews has no meaning but in Britain it was actually  
  the place where they used to take their carriages in and park the horses. So they  
  would ride into the Mews and they would tie their horse up in the mews and that was  
  sort of the back entrance into the house. And it certainly has no meaning here. 
16 S3 How about Centre? 
17 T Centre? I don’t think we have roads. We might have buildings that are called centre,  
  but not streets. 
18 Eb What about Circuit? 
19 T Circuit. Okay. So there are quite a few. {pointing to page} these are the common ones.  
  Okay, so the next line is for suburb… 
 

This began as instructional talk involving the teaching of street address but became a 

settlement event when Vincenzo asked a question about the meaning of an avenue. My answer 

became quite involved because street names have no explicit meaning. To make meaning in 

this situation, I talked about the history of Adelaide and the attempt by early colonists to re-

create their homeland by using names of streets and suburbs from Britain. Therefore the 

students were introduced into a little of the history of Adelaide to understand why our street 

names do not always have a precise meaning. 

 

When I invited participation from the students at the end of turn 03, Yesman was quick to 

participate, offering in turn 04, drive. I undertook a short monologue, and when I finished, S1 

participated without any invitation from me. Hence, this student was demonstrating good 

understanding of when it was appropriate to participate. In turn 09 when I used rising 

intonation, S2 understood this to be an indication for an explanation, and gave the example of 

Victoria Square. Also in turn 13 when I disagreed with Tayib, he gave an explanation that 
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there was one at Golden Grove. S3 and Ebrahim seem less certain of their suggestions by 

framing their contribution as questions. 

 

Although this transcript shows lengthy teacher talk, language was being used to make 

meanings of the topic of discussion which was about writing street names. The teacher talk 

was an explanation that street names in Adelaide do not have particular meanings that have 

firm rules about their use, but is more of an historical evolution. The pedagogic usefulness of 

the monologue was twofold; firstly the focus of the class is settlement, and therefore linking 

our work to Australian culture is an appropriate pedagogy and secondly, many of the students 

in this class were hopeful of attending university, therefore it is occasionally appropriate to 

have teacher talk to offer extended listening opportunities to the students. 

 

Worksheet 4.3.1 was written information at a basic level that was designed for revision 

purposes on the assumption that most students would know this information, therefore it was 

meeting the minimal learning needs of the students. As a teaching tool it ensured that the 

students had a model of writing addresses which I also assumed some students may not know.  

 

As part of this instruction, some time was devoted to understanding street numbers that 

incorporate a flat number, hence the street address 3/55 Happy Road. Yesmin asked a question 

about seeing addresses such as 3A Happy Road, so an explanation was given about property 

subdivision. As part of this explanation, I talked about Adelaide being a planned city with 

quarter-acre blocks and how, over time and with lifestyle changes, many people now find 

these blocks too large, and subdivide. Then I shared my story of a childhood on a quarter-acre 
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block with pets, chickens and hens “chooks” and fruit trees which lasted about three minutes. 

For a second time, I had digressed to telling an oral history of Adelaide in order to explain 

property sub-division. The childhood story painted a picture of growing up in the 1960’s and 

how life-styles were different with houses being on large blocks of land. This positioned me to 

explain that we now like smaller pieces of land, and can build two or more houses on a large 

block of land, and some people do this to make money.  

 

The worksheet that was the focus for this part of the lesson was a basic version of the lesson 

outcomes. Because the students were new to Australia and the focus of the lessons were 

settlement into Australia, the meanderings of my instruction add depth to making meaning 

about living in Australia. A little history of settlement and a personal story about growing up 

in Adelaide adds settlement information about living in Australia to assist with understanding 

about their new city. In addition to this, the students were gaining experience in listening to 

extended speaking. 

 

The settlement events during this portion of the lesson were that a question about “3A” led to 

sharing commonly known information about the history of Adelaide and the change in 

lifestyle driving subdivision for smaller blocks of land. Another settlement event was the 

discovery that a few students were saying “three slash fifty five Happy Road” rather than “flat 

three, fifty five Happy Road” and this was corrected, with the explanation that we write a 

slash, but do not say the slash. 
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4.3.4  Filling in the First Form 

The students then undertook their first attempt at completing a form (figure 4.3.1) that had 

been taken from an unknown source that had the purpose of replying to attend a function. This 

form offered all the information that had been discussed during the lesson with the exception 

of “position” and “organisation”. Therefore, when asked, I advised them to fill in “Student” 

and the name of the school. 

Figure 4.3.1  First authentic form 

 

This formatted text had the social purpose of replying to a work related function and is a 

request for personal details. There are no instructions for filling in the form, and the requests 

are a one word lexis indicating the information that is required about people wishing to attend 

the function. The form consists of sequencing that indicates that the respondent’s position and 

organisation is important information because it has been placed as the second field of 

information. 

 

The lexico-grammatical patterns of figure 4.3.1 are all related to requesting and giving 

personal details, and this gives it a pattern of cohesion. The fields in this form can be divided 

into four sections: Who are you? What work do you do? Where do you live? And how can you 

be contacted? Within those sections are fields as shown below: 

 Who are you? 

  Title, first name, surname 

 What work do you do? 

  Position, organisation 
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 Where do you live? 

  Address, state, country, postcode 

 How can you be contacted? 

  Phone, fax, mobile, email 

 

The wording of the text is staged, following a predictable sequence although it could be 

argued that the sequence order could have been altered without disturbing the meaning of the 

form i.e. they might have asked for address before occupation. The students, while filling in 

their details only asked for clarification about occupation and organisation. I told them that 

their present occupation is “student” and the organisation is the name of the school. Apart 

from these two items, the rest of this form used commonsense, everyday language that all 

students were able to understand without further explanation. 

 

The arrangement of the form follows a traditional Western style (Kress, 2006) by using a left 

to right writing system, and progressing from top to bottom line by line. All students used 

handwritten printing to complete the details on the form; however I spent a few minutes 

explaining the differences between cursive, script, printing and block letters. In addition to 

this, some students did not yet have e-mail addresses so we discussed using N/A for “Not 

Applicable”.  

 

The spatial arrangement for the address field is different to my teaching of the three lines for 

name, street address then suburb, state and postcode. On this form, the spatial allocation 

required that the street address and suburb be on the same line. As I moved around the class 

while they were working, no student asked about putting the suburb on the same line as the 
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street name. The recording showed me repeatedly saying words such as; good, excellent, and 

well done.  

 

The main event during this stage of the lesson was to fill in a form with personal details. This 

section of the lesson mainly comprised of everyday language and common knowledge that 

required no explanations, with the exception of the requirements for occupation and 

organisation in addition to not applicable. 

 

4.3.5  Writing Addresses from Rental Advertisements 

For the next activity, authentic rental advertisements from the newspaper were used (Figure 

4.3.2) (The Advertiser, 2005:102). The aim of this activity was to reinforce using three lines to 

write their name and address. I stressed that at this stage, we were not reading the whole 

advertisement, only the address. The students were to imagine they lived at each of the four 

properties, and had to write their personal details using the address from the advertisement. To 

learn how to find the postcodes, a telephone book per group was taken to the classroom, and 

the students were shown how to find the postcodes located at the end of the directory. 

Therefore, the students were expected to write their title, name and surname on the first line, 

the address of the rental property on the second line, followed by the suburb, state and 

postcode on the third line. 
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Figure 4.3.2  Rental addresses 

 

The text is an advertisement for accommodation from the newspaper. The field for the address 

shows that the group is in the order of: 

 What is the address? 

  Suburb, street 

 

This is an unusual order to write an address and demonstrates that the social purpose of this 

type of advertisement is that people seek housing in the suburb of their choice, therefore the 

suburb is placed first. This demonstrates that in authentic texts, addresses are produced in a 

diversity of formats that require various literacies to be able to recognise and make meaning of 

the individual components of addresses.  
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The sections and fields that my students were asked to use were: 

 Who are you? 

  Title, given name, surname 

 Where do you live? 

  Street address 

  Suburb   State   Postcode 

 

 

This exercise raised some confusion for some students who did not recognise the difference 

between a street address and the name of a suburb demonstrating that they were unable to 

make meaning of the authentic newspaper advertisements. The event may have arisen because 

I had taught the students the order of “street, suburb”, and they were confusing the suburb with 

the street name. In reflection, I thought that the students needed to be able to visually 

recognise the chunk of information that comprised a street address, as different to the chunk of 

information that comprised the suburb, and some flash cards – some with street addresses and 

some with suburbs - might have helped some students who were not familiar with using 

addresses.  

 

4.3.6  Finding Unfamiliar Suburbs on a Map 

The final activity for the morning session was to find the suburbs from the newspaper 

advertisements (Figure 4.3.2) on their suburb maps. Because these suburbs were unfamiliar to 

most of the students, this involved using the map index to obtain the grid references then use 

the reference to locate the suburb on their map. The purpose of this activity was to develop 

map reading skills as some students had not used maps before while for other students reading 

maps was common knowledge. A secondary purpose of the activity was to develop the 
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students’ knowledge of Adelaide suburbs from known suburbs (where they live) to unknown 

locations that had been in the rental advertisements. We then briefly discussed who in the class 

lived closest to these unknown suburbs which brought the lesson back to its beginning point of 

looking at the map.  

 

The notable settlement event during this part of the lesson was that about half the class had not 

used a map before for finding unfamiliar suburbs and were shown how to use the suburb 

index, and use the map coordinates to find the suburb. 

 

4.3.7  Lesson Outcomes 

During this session, all the students demonstrated that they now knew their address, and could 

write it. The first scaffold towards filling in a form was successfully completed, with the 

students filling in the form appropriately. Although some students were confused by the rental 

advertisements having the suburb first, they demonstrated ability to write addresses using the 

three lined method. For many students, this was the first time they had used a map, and 

quickly understood the index and grid system for finding an unknown suburb on the map. 

 

Settlement events arose in response to student questions and during this session, they were 

told a little about the history of Adelaide, and how it was a planned city with quarter acre 

blocks and how our lifestyles are changing and how that affects street numbers. Some students 

were saying the “slash” in flat numbers and learned to say their flat number correctly.  
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4.4  Following Instructions on Formatted Texts 

4.4.1 Aims and Objectives 

The aim of session 5 was to scaffold the students to follow instructions on forms before filling 

in some authentic forms. There were two reasons for this. Firstly, it was census time, and the 

census form had particular requirements for correcting mistakes. Secondly the competency 

based curriculum test has a condition that students follow the instructions on the test form. For 

example, if the form requires a tick in the gender box, and a student completes the form with a 

cross in the gender box, the student cannot be considered to have achieved the competency 

because they failed to follow the instructions.  

 

4.4.2  Following Instructions 

The event being discussed in the following transcript is the importance of following 

instructions on formatted texts. Because of the requirement in the competency for following 

instructions, I overtly taught the importance of following the instructions as the transcript 

demonstrates: 

Transcript  5a  00:13:00 to 00:14:31 

01 T Okay, so, we’re looking at filling in forms with our d, personal details. Now, / what I  

  often find is that people don’t read the instructions, and this is a big problem in the test.  

  So, sometimes the instructions say / tick the box, and sometimes people just circle / or  

  put an X. But it said tick. Okay? Other instructions are things like use block letters // so  

  ////// block letters // are when we use capitals, {writing on whiteboard} ///// they’re our  

  block letters. If we say print, {writing on whiteboard} // it’s like that. Okay? So this is  

  just a page of just practicing //{Pointing to the activity page in handout} this is a page of  

  just practicing, to follow the instructions. Okay? So I’ll leave you to get on with that. 

 

This transcript shows that I am explaining how graphic marks are used. For most people using 

block letters is common knowledge that we must use the capital form of letters, however, this 

knowledge is not always known by migrants, and by explaining the meaning of graphic marks 

explicitly, the students can understand what the instructions mean. 
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One dynamic of this transcript is the use of pronouns such as “we’re” and “our” and the final 

sentence uses “I’ll” and “you” to indicate that I am giving the work to the students to do and 

that the teacher talk will cease. Another feature of the use of pronouns is marked in the second 

sentence by the use of “what I often find is that people”. The use of “I” is positioning myself 

as an authoritative expert on the topic, and using “people” as a third person pronoun for 

unspecified persons who do not follow instructions. Additionally, I suggest that I am part of 

the Australian culture when I say “when we use capitals”, “they’re our block letters” and “if 

we say print”. The implication is that I, along with my culture have some ownership over the 

ways things are done, and that there is an accepted correct way, and an incorrect way of 

writing the letters of the alphabet when filling in forms. 

 

Language is doing the work of explanation to make meanings of instructions. For example, the 

students were required to listen and watch to understand the difference between upper and 

lower case letters. The activity (figure 4.4.1) was not an authentic form, but rather a worksheet 

made to look similar to a formatted text that required the students to demonstrate 

understanding of following instructions. The pedagogic usefulness of this activity was to have 

the students use different letter forms and ways of writing their names and indicating their 

gender. In particular, the first 4 items required that students adapted to a variety of spatial 

formats such as writing within boxes or on a line in addition to a variety of name order such as 

family name first. 
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Figure 4.4.1  Practice following instructions 

 

I had been explicit about following instructions on forms and figure 4.4.1 scaffolded students 

to write their name using a variety of print and spatial modes. Instruction 1 required the 

students to use block letters, put one letter in each box, leave one box between names and to 

write legibly. On the other hand, instruction 2 required that students use a capital letter at the 

beginning of each name, use lower case letters for the other parts of the name, begin with 
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given name and end with family name, leave a space between each name and write legibly. 

Instruction 3 introduces the concept of “initials” and also uses boxes that, unlike instruction 1, 

are not continuous along the line; rather the family name is written in one box set while the 

given name is written into the second box, leaving one space before any initials. Instruction 4 

requires the use of block letters and to write the family name first before the given name then 

any additional names. 

 

Three events occurred during this part of the lesson. Firstly the students were informed about 

the importance of reading instructions on a form, and were given the opportunity to respond in 

a socially acceptable manner to the instructions on a practice form. Secondly, they were 

introduced to a variety of graphic marks including the distinction between the terms; print and 

block. Finally figure 4.4.1 offered an opportunity to write their name using a variety of spatial 

arrangements. 

 

4.4.3  The Census Form 

The front page of the census form contained detailed and specific instructions for filling in the 

form. Therefore it scaffolded towards filling in complex authentic forms. Three settlement 

events arose during this activity. The first was to explain the role of computers in compiling 

the information gathered in the census. The second arose as I was helping Nebil. He had made 

an error which I showed him how to correct, but then drew the attention of the whole class to 

how street numbers are ordered, and this led to the third settlement event of the explanation 

about subdivision of land. 
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Transcript 5b 00:19:35 to 00:38:20 

01 T The next page. The next page is interesting because this is the beginning page of the 
census form that you will all have to fill out next week on Tuesday night unless you go 
and stay at the Hilton (several sts laugh) Okay so, they have got instructions there.  
Now,if I // what’s the first instruction? 

02 Ss  Black or blue pen 
03 T Use a black or a blue pen. Do you know why? 
04 Ss (xxx) 
05 T It’s because they enter the information using computers, and the computer scans the  
  page and copies everything, and it can only see black or blue pen so that is why the  
  first instruction is use black or blue pen and that’s something when they come to  
  collect your form they will check /// okay, // and they’ll ask you, no, you haven’t done  
  that in black or blue pen, go back over it, and you don’t want to do that. So just  
  remember when you fill out your census form that you must use a black or a blue pen.  
  Mark boxes like this. /// So /// a line if it just says say yes or no, that’s how you do it.  
  Just put a little line across the box. Start numbers in the first box. Write in capital  
  letters, so that is what we call block letters. Capital letters or block letters, that’s the  
  same thing. Write in capital letters and keep each letter within one box. Use every box  
  in turn  
06 S1 (xxx)  
07 T that’s okay /// and only miss a box to leave a space between words. So what you can  
  see from there is that you don’t even start new words on a new line you just miss a  
  space and then carry across // looks very strange, that looks very unusual okay? If you  
  make a mistake in a marked box, draw a line through it like this // so // that’s a bit  
  complicated. Okay, so what we have if you look at the first one mark boxes like this //  
  so you have a box, one might be yes and one might be no so you have to put a mark  
  in a box, you do it like that // but then if you realise you made  a mistake // you cross it  
  out like that. So you might have meant no so now you can put a mark in no to show  
  that’s the correct box. But what they’re talking about next, if you’ve //// filled in your  
  boxes /// and you made a mistake /// you cross out these ones like that and then keep  
  going. //// Understand that?  
08 Ss  (xxx) Yeah? 
09 T So if you make a mistake in writing boxes you cross it out like that. So now practice.  
  So practice the address of this dwelling. We talked the other day about the word  
  dwelling. House, /// flat, // unit, / caravan. Okay so just practice down the bottom filling  
  out as you will have to for your census form. {Moves among students} 
10 S2  (xxx?) 
11 T So this part down here. Address. So what’s your address? Do you live in a flat or a  
  house?  
12 S2  House. 
13 T A house. Now you don’t have anything for your address just put one in each box. Oh,  
  that last one. Property building name. Now, if we were sleeping here on census night,  
  we would have to write (name of school building) in there, but most houses don’t have  
  a name.    
14 Ne  (xxx) court? 
15 T That is your street name 
16 Ne  (xxx)  
17 T Ah! So, you’re in a group of units called Celestine Court. That’s a mistake so you just  
  cross it out like that. 
18 Ne (xxx) 
19 T Yes, like this building is called (building name) // but your house probably doesn’t have   
  a name. In this case, it’s probably a group. Yes. Any problems back here?  
20 S3 I don’t have a building name  
21 T No, so just leave it blank  
22 S4 (xxx) 
23 Li (xxx)    
24 T Do you live in a flat or a house?  
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25 Li A house 
26 T A house, so you don’t put anything there, just street number. So you live at 11  
  Birdsbush  
27 Li Birdbush  
28 T Birdbush?  So you live at 11 Birdbush what? Street? Road? 11a so there has to be  
  something here so it is probably  
29 Li Ah! 
30 T So, do you live in a flat or a house?  
31 Ne A townhouse. What is it A? 
32 T A townhouse  // so its 7A over here, not there {correcting his work} 
33 T {Loudly to all students} Do you want to know /// we’ve got one address here that is 7a  
  Happy Road I’ll explain to you how sometimes we have a house that has a / after it.  
  {drawing on whiteboard} Okay, this is Happy Road // and along here are house blocks  
  /// so lets /// say this is house number 1, 3, 5, 7, 9, 11, 13, 15 okay? Did you know  
  that? That on one side of the street they’re the odd numbers, on the other side of the  
  street they’re the even numbers, okay, so that’s the way it is /// now /// what if / the  
  person in number 7 says, my house is too old and it’s too big. I want to make some  
  money so what they do is // they do what we call {write on whiteboard} subdivide. They  
  subdivide their block of land and they build two quite often they’re townhouses. Did  
  you say it was a townhouse? Whose was it?  
34 Ne Townhouse 
35 T Yeah, so quite often, instead of having one house in the middle of the block like that  
  {drawing on whiteboard} they’ll subdivide and build two houses together usually like I  
  said, townhouses. But the problem is that they can’t tell everyone in the street to  
  change their number. They can’t say suddenly that you’re number 11. So what they  
  have to do is say this is number 7 and this is 7a. So that’s how you get sometimes a  
  number that is 7A because they’ve got to squeeze an extra number into the street. A  
  lot of people do this sort of to make money. Okay. If you can buy this block of land, if  
  you buy this block of land and you build one big, nice beautiful house, you’ll have a  
  very big mortgage and it will cost you a lot of money for the rest of your life. However,  
  if you do this {drawing on whiteboard} If you build two townhouses you can sell one for  
  almost as much money as it will cost you to build both. So you sell one to somebody  
  else and it covers your cost of your house. So that is why a lot of people subdivide the  
  land. You can’t just decide to do it, you have to go to the council and get permission to  
  do it. Okay? So that’s 
36 Ne Is it difficulty? 
37 T Oh, there can be difficulties Um like for example, where I live, what we’ve got are  
  some very large blocks of land very big blocks of land with a house right at the front  
  and what a lot of people started to do was to subdivide this way {drawing on  
  whiteboard} they use the same driveway, but then they build another house at the  
  back. Okay, and a lot of these blocks are very big. Now the council don’t want to spoil  
  the way that these old house are so they’ve brought in a rule now no more subdividing.  
  They want to keep these old houses on the old land. So in some councils you are not  
  allowed to do it any more. But in other councils you can. So, that’s quite a side- 
  tracking, but that’s how our streets work, our number work and so of course that’s  
  where, if this person decides to build a block of flats, then you end up with 1/1, 2/1, 3/1  
  {writing on whiteboard} so then it goes by the flat number. So how many of you think  
  you are living on a subdivided block? Okay, so you’ve all managed to fill in that census  
  form front page okay. Okay, over the page I’ve got some census vocabulary. 
 
 
 

There are three settlement events in this transcript. The first one occurs in turn 05 when I 

explained why black or blue pen is required when filling out the census form. Many students 

in this class were new to computing, and I explained that the forms are scanned into computers 



79 

for statistical analysis. This information shared a common knowledge of how computers are 

used in society. By explaining this, I was helping to make sense of the instruction, to give it 

meaning in the real world, as to why the ink colour is an important rule. I was also expanding 

the idea that computers have more use in the world than playing games, surfing the internet or 

writing. 

 

The next event occurs at turn 33 when I added information about house numbers. It began 

with a question from Nebil about the “A” in his number, and I immediately drew the attention 

of the whole class to listen to my explanation of street numbers and that they cannot change 

when more houses or flats are added to the street. In doing so, I was linking what was being 

learned in the classroom to the wider world and how the system of house numbering works. 

This information is often necessary for migrants who come from small villages or refugee 

camps where there are no systems for street numbers to help them make sense of their new 

city. Although I had talked about subdivision during the previous lesson, this explanation was 

more based on the numbering system, odds and evens and how new buildings must squeeze 

into the original numbering of the houses. 

 

Nebil had been absent during the previous session when the same question was asked, so I 

explained in a different way how subdivision works, this time drawing on the whiteboard to 

illustrate the explanation. He showed interest in this idea with his question “Is it difficulty?” 

which led to the third event with him showing an interest in exploring this unknown aspect of 

the housing market, adding to his general knowledge of the housing market. 
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Figure 4.4.2  Front page of census form 

 

The front page of the census form is arranged in two sections. It commences with instructions 

about filling in the form and the second section asks for personal information. The social 

purpose of the form is to collect census information that is address based therefore it has an 

emphasis on obtaining a correct and detailed address. The first part of the form is a bulleted 

list of instructions whereby the first five contain imperative commands, all beginning with a 
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verb and realised in sentences without a subject. The next instruction begins with the “if” 

conditional, “if you make a mistake”, followed by two methods of correction, the second of 

which appears as an imperative, commencing with the verb “draw”. The use of the “if” 

conditional indicates that there is an expectation that some people will make mistakes that will  

require correcting. The final bullet is also an “if” conditional suggesting that some people will 

have difficulty knowing all the answers, and are encouraged to give the best answer that they 

can. The second to last instruction begins with “please” which has the effect of softening the 

imperative but used bolded words “all the questions” and “every person” to emphasise the 

importance of answering for the whole household. Although there are nine instructions, they 

are clearly worded and use visual illustrations to assist in meaning. None of the students had 

difficulty understanding the instructions. 

 

The second half of the form softens by asking the question; “What is the address of this 

dwelling?”. This is followed by the polite request to “Please use CAPITAL letters only” using 

the bolded capitals to demonstrate what is expected.  

 

The sections developed a more complex structure in this form than previous forms in Figures 

4.3.1 and 4.3.2 whereby the census form separated the flat number and the street number into 

their own line before the street name. Therefore the fields in the section “Where do you live?” 

become: 

 Where do you live? 

Apartment/Flat/Unit, Street number,  

Street name,  

State/Territory, Postcode,  

Property/Building name 
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Compared to Figure 4.3.1 where there were four fields over two lines, the “Where do you 

live?” section is now represented by seven fields over five lines, demonstrating the field 

variability within one section. Furthermore, Figure 4.3.1 was spatially constructed for 

(unspecified) printing on two consecutive lines, but in Figure 4.4.2, the field is spatially 

constricted to boxes, with the specified use of capital letters. This adds contrast to the previous 

two forms, with the census form demonstrating a higher level of instructions regarding filling 

in the form and the level of detail required. Another dimension of the census form is the use of 

a forward slash to group several items together such as “Apartment/Flat/Unit” to clarify their 

requirements for the answer space and utilizing a wider variety of lexis.  

 

However, the census form was not restricted to the instructions on the front page of the form, 

and was accompanied by an eighteen page book of instructions that explained how to answer 

each of the questions in the census form. Therefore, in order to encourage the students to read 

the instruction book, I developed a homework activity that was a comprehension worksheet 

shown in Figure 4.4.3. I drew this to the attention of the students and asked them to complete 

it for homework.  

 

My pedagogy for this homework was that filling in the census form can be confusing and by 

becoming familiar with the instruction book, the students would better understand the form. It 

was also my intention that they would be able to identify items that they did not understand, 

and ask me questions about it prior to filling in the census form. 
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Figure 4.4.3  Understanding the census instructions 

 

                                    Understanding the Census Instructions 

1.     (Page 5) Fill in the gap. It will be hard for ………………………… to find someone to marry. 

2. (Page 6) Show as a fraction the number of Australians who change address between Censuses.   …… 

3. (Page 7) What does the word “Indigenous Australian” mean? ………………………….. 

4. (Page 8) How do religious organisations use the Census information? ………………………………………………… 

5. (Page 9) If you have a child attending a childcare centre, what do you answer for question 24? …… 

6. (Page 10) According to this page, are you still at school? …………………………………. 

7. (Page 11) If you are a male, do you answer question 32? …………………………………… 

8. (Page 12) How much paid work did you have to do last week, to mark the ‘Yes, worked for payment of profit’ box? 

………………………… 

9. (Page 13) What planning is done by knowing where people work? 

…………………………………………………………. 

10. (Page 14) How many hours of unpaid domestic work do you do each week? …….. 

11. (Page 15) Does Peter McMillan need to answer question 51? …………………………… 

12. (Page 16) What percentage of Australians are buying or own their home? …….. 

13. (Page 17) Is question 60 compulsory? ………………………………………………………………………. 

14. (Page 18) What are 2 things you must check when you have completed the form? ………………………… 

 

 

The next segment of the lesson was to introduce some key vocabulary associated with the 

census as shown in the vocabulary worksheet in Figure 4.4.4. 

 

Figure 4.4.4  Census vocabulary 

Census:             noun        When people are officially counted and information is taken about them 

 

Gender:             noun The state of being male or female  

 

Marital:             adj          Relating to marriage 

 

Status:              noun The position that you have in relation to other people 

 

Dwelling:            noun  A house or place to live in 

 

Ancestry:           noun  Your relatives who lived a long time ago, or the origin of your family 

 

Institution:        noun  A large and important organization, such as a university or bank 

 

Qualification:     noun       What you get when you pass an exam 
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When discussing the census vocabulary, I referred to the concept of collocations which had 

been introduced in an earlier session, and my main purpose in mentioning it again here was to 

repeat it for the main purpose of reminding them of the term “collocation” as I would be doing 

more work on this during the term. The following transcript demonstrates how I reminded 

them about collocations, linking it with the census vocabulary. 

 

Transcript  5c  00:40:33 to 00:41:08 

01 T Marital and that, // remember we were talking about collocations? // Marital  
  status are two words that usually go together. So marital is relating to  
  whether you’re married or not. Status is the position that you have in  
  relation to other people. So your marital status is a collocation and we can  

be married … 

 

While we were discussing the words that describe marital status, Sky asked about defacto 

relationships, and an explanation was given that it is most often seen as equal to being 

married. Another student asked about the difference between separated and divorced.  

 

An area of difficulty for some students was the vocabulary “dwelling”. My vocabulary 

explanation sheet had the information that it was a noun meaning “a house or place to live”. 

However, this was inadequate for the students as they wanted explanations about the different 

names that we have for different types of dwellings. This interest arose from the address 

cluster of the census form using “Apartment/Flat/Unit number”, and the students were 

requesting clarification of the differences. Therefore I drew sketches on the whiteboard 

showing the differences between a house, maisonette, townhouse, flat, apartment, unit and 

penthouse. While I drew and labelled pictures of dwelling types on the whiteboard, the 
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students copied from the whiteboard. In doing so, the students indicated their interest in 

understanding the section of “Where do you live?” regarding housing. 

 

To reinforce the vocabulary, and to include speaking activities for the students, they were 

instructed to move around the room to find people who had common answers to some of the 

census questions shown in Figure 5.4.5,  such as marital status, language, dwelling type etc.  

 

Figure 4.4.5  Vocabulary worksheet 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Census vocabulary worksheet  

Find someone who  

 
Class Census     Details 

 
Lives with the same number of people as you do 

 

 
Is the same gender as you 

 

 
Has the same marital status as you 

 

 
Lives in the same type of dwelling as you 

 

 
Speaks the same language as you do 

 

 
Where did you live 5 years ago?  Anyone else? 

 

 
Where was your father born? Anyone else? 

 

 
Where was your mother born? Anyone else? 

 

 
What level of qualifications do you have? 

 

 
Do you share ancestry with anyone else in the class? 

 

 
Are you all full-time students? 

 

 
What type of educational institution do you attend? 

 

 
Form a line in order of height – tallest to shortest 
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At the conclusion of the activity and before we stopped for morning tea break, I discussed the 

activity sheet, eliciting answers from some students about their commonalities with other 

students, such as who lives in a two bedroom flat, and who did they find who also lives in a 

two bedroom flat.  

 

4.4.4 Change of Address 

To introduce the next phase of work, I shared a statistic from the census guide, that the census 

is held every 6 years, and between censuses over half the Australian population move to a 

different address. My experience with teaching newly arrived migrants has taught me that they 

are often highly mobile. In particular, refugees are usually in temporary accommodation 

provided by charitable organisations during their first term at the school. Therefore, the 

refugee students are usually actively seeking permanent accommodation while they are 

studying at the school. Informing people that they have moved is an important social courtesy 

therefore, the next focus of our work was based on who we need to inform when we change 

our address.  

 

The students were given time to silently read a short scenario shown in Figure 4.4.6 about a 

family who were moving before I read it aloud.  

 

Figure 4.4.6  Moving scenario 

 

 

 

 

Samilla and her husband Johan have been renting a house for the last two years. Samilla 

attends City English School, and they have a daughter Lucilla who attends Pleasantville 

Primary School. Johan works for Regency Electrical and attends evening classes at City 

English School. Recently they obtained a loan and purchased a small house in a nearby 

suburb. Now they must plan what to do when they move. They decide to make a list of all 

the people they must advise of their change of address. Can you help them? 
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After reading the scenario, the students worked in groups to produce a list of people and 

organisations that need to be notified when this family move house. After ten minutes, each 

group were given turns to write their items on the whiteboard. As a whole class activity the list 

on the whiteboard was extensive and included ideas such as; schools, taxation department, 

banks, electricity, gas, Royal Automobile Association (RAA), health insurance companies and 

Medicare. Some students did not know RAA, and this was explained to them, however this 

exercise also gave me the opportunity to remind the students to inform the school when 

changing their address as we frequently send letters to their home address. This activity 

provided a scaffold to filling in the Medicare change of address form shown in Figure 4.4.7. 

 

The form began with a request for the Medicare number so I mentioned that their Medicare 

number is on their Medicare card, and most students were carrying it so were able to write 

their correct numerical information into the spaces. Some visa types are not entitled to 

Medicare, and some students asked some personal questions about entitlement. I explained 

that all permanent residents and refugees should be entitled to Medicare benefits. Furthermore 

I also explained that most people on spouse or work visas would not be entitled, and should 

have private health benefits to cover them in case of illness or accident. 

 

One student who was a permanent resident seemed to be entitled to Medicare but did not have 

a card and was encouraged to check her eligibility. Later in the term, she informed me that 

there had been an error, and that she had now received her card. Humanitarian students often 

carry all of their visa papers with them, and I took this opportunity to explain to them that they 
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should not carry those important documents and papers with them, but that it is a good idea to 

carry the Medicare card and leave their other papers stored safely at home. 

 

Figure 4.4.7  Medicare change of address form 

 

 

The Medicare form is a request for information. It is designed in six sections that are clearly 

labelled with white printing on a black background to divide each section. The form’s label 

indicates its social purpose: “Change of Address” form. It commences with three bulleted 
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instructions. These are imperative statements however, while one instruction begins with the 

verb “use”, two have a subject: “Identification documents…” and “It is important…”. Section 

1 asks the question “What is your Medicare card number?” rather than the declarative 

imperative “Medicare card number”.  

 

Because the first section asks for the Medicare number and expiry date, this indicates a section 

most aptly named “What is your identification?”. It comes first in the form because it is their 

preferred way of identifying the person who is attached to that number. 

 

Section 2 begins by asking “Who are you?” with five fields being: 

 Title, Family name, First name 

 Second name, Other names you are known by. 

 

In the same section, “How do we contact you?” has been allocated five fields being: 

 Telephone (work), (home) 

 Fax, Mobile, 

 Email 

 

Finally, sharing the area of “How do we contact you?” is one field “preferred language”. Also 

sharing section 2 is the field “Are you of Aboriginal or Torres Strait Islander origin?” 

 

While section 2 addressed the issue of “Who are you?” and “How do we contact you?”, 

sections 3, 4 and 5 of this form all share the section of “Where do you live?” and shows a lexis 

change from “old address” to the use of “current mailing address” and “residential address”, 
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rather than to simply say “new address”. Therefore the semantics have altered to mean more 

than moving home. It also is inclusive of a person who has not moved, but wants their mail to 

go to a mailing address rather than their “old” or “new” residential address. Therefore, the 

field is now represented as:  

 Where do you live? 

Old + Current OR Residential address.  

(2 line lines), Postcode. 

 

This form is the first instance of requiring a declaration signature; therefore this section is 

representative of the social process of a legal declaration. In terms of settling migrants into a 

new culture, understanding the importance and legal implications of using their personal 

signature is a significant part of settlement as many students sign agreements for goods and 

services such as mobile phones or Pay Television without properly understanding the terms of 

the agreement. 

 

One way to examine the difficulty of reading a text is to underline the “content” words to 

highlight the words that may be difficult to read. The words without underlining are the 

“grammar” words that merely “glue” the sentence together. At certificate III level, most of the 

underlined words would be unknown to these students. 

 

It is an offence under the Health Insurance Act 1973 to make a false statement relating to 

Medicare benefits. I declare that to the best of my knowledge all information provided on this 

form is true and correct. 
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This form prompted questions from the students about the differences between a mailing 

address and a residential address which offered the opportunity for me to explain the costs, 

benefits, advantages and disadvantages of having a post office box address. One student, who 

had a business visa and often returned to China for the purposes of establishing her business, 

subsequently organised a post office box, providing her with a solution to mail delivery 

problems during business trips.  

 

Ashleah wanted to know about “Other names you are know by” and I gave the example of a 

woman who changes her name when she marries and that she would then write her maiden 

name into that field. This led to a discussion of what a maiden name is, and we identified all 

the students in the class who were using their maiden name. 

 

Many students did not understand “Aboriginal or Torres Strait Islander, so I explained, using 

the map of Australia to show the different areas, and explained briefly that they are the 

traditional owners of the land, and were living in Australia when the white people settled. For 

most people living in Australia, these questions represent commonly shared knowledge.  

 

4.4.5  Lesson Outcomes 

The aims of this lesson were met with the students being able to follow instructions on a form 

and to understand why instructions exist. Two forms were completed during this lesson being 

the first page of the census form and the Medicare change of address form. Understanding the 

instructions contributed to the students skills by understanding the different graphic marks and 
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to write their names. We also encountered the wider role of computers in society, and further 

discussion of land sub-division and the difficulties that can arise. Lexical variations also led to 

discussions about dwelling types and alternative addresses, such as post office boxes. This 

lesson also involved the introduction of legal declarations, and the importance of 

understanding what is being signed is a settlement event. 

 

4.5  Multiple Genres in a Formatted Text 

4.5.1 Aims and Objectives 

The aim of session 7 was to scaffold the students to a more difficult form. Continuing the topic 

of housing, the Australia Post Application to Redirect Mail form was selected (Figure 4.5.1).  

The main objective of the lesson was to demonstrate to the students the complex nature of 

formatted texts. This form had two additional genres: advertising and legal declarations that 

were difficult to understand. Although the social purpose of the form was to forward mail to a 

new address, or hold mail temporarily, Australia Post had a secondary purpose of collecting 

private information for the purpose of selling additional products and services. 

 

4.5.2  Australia Post Application to Redirect Mail 

The Australia Post Application to Redirect Mail form serves the dual purpose of mail 

redirection when moving permanently to a new address, or holding mail while on holiday or 

away from home. The form also has confusing spatial allowances for writing the addresses. 

There is advertising with one offer to notify organisations who deal with Australia Post that 

the applicant/s has changed address, and there are three additional areas of advertising using 

ambiguous writing to entice customers to agree to be sent “valuable information … free offers, 

discounts and information about other products and services”. 
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Figure 4.5.1  Application to Redirect Mail 

 

 

Transcript  7a  00:05:12 to 00:07:03 

01 T Okay / today / this form is / is / difficult // it is complicated because it has two purposes. 
 {pointing to whiteboard} two purposes /// permanent / and temporary / permanent // is  
moving / moving to a new house //// They will send mail from your old address /// to  
your  / your new address / temporary // that’s different // go on a holiday // go back to  
your country /// they will keep your letters at the post office until you come back / see  
here {pointing to whiteboard} returning to the old address at the end of service. // That  
means going on holiday // business trip / going back to your country // but you come  
back to your house // then you get your letters // when you get back /// they keep  
them at the post office // they don’t put them in your letterbox // when you get back //  
go to the post office to get your letters. 

02 S1 (xxx) 
03 T Yes, yes they keep // all your letters // at the post office 
04 S1 And move? 
05 T Yes, if you move /// they send letters to / to your new house / so today // today // you  
  will say permanent / move / permanent move okay? You will move to 55 Happy Road  
  Paradise / okay /  everyone will all move to 55 Happy Road. 
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The settlement event of this transcript is explaining the social purpose of the form: to have 

mail forwarded to a new address or held while on holiday. The pedagogical purpose of using 

this form was to provide students with settlement information about the availability of this 

service either when moving or going away for business or pleasure. One student sought 

clarification of the dual purpose of the form, distinguishing the difference between permanent 

and temporary. 

 

The form is divided into eight clearly numbered sections, so I presented the form to the class 

on an overhead transparency and revealed each section individually so we could concentrate 

on one section at a time, and encouraged the students to also take this section by section 

approach. By doing this, I was reducing the density of the text to focus on one part at a time. 

 

Section one shows the first general knowledge event with the use of “three full working days”, 

and several minutes were spent on explaining this, and then testing students on calculating 

examples. For example, if I lodge the form on a Monday afternoon, what is the earliest day my 

mail redirection can start? Understanding the meaning of “working days” is common 

knowledge for most people, but was not a concept that many migrants in this class were 

familiar with. When all students understood this and filled in an appropriate date, we moved to 

section two and they were encouraged to complete the form as though moving to a new 

permanent address at 55 Happy Road, Paradise. I instructed the students to tick for one month 

so they had time to advise other businesses that they had changed their address. 

 

 



95 

Transcript 7b  00:12:33 to 00:13:45 
01 T So, do you remember? // who do we // have to tell / when we move? /// 
02 Vi Telstra 
03 T Good // telephone // 
04 Ai The bank 
05 T Yes / the bank 
06 Ne RAA 
07 T RAA / yes who else? 
08 S1 Gas 
09 Ss xxx (many different answers simultaneously) 
10 T {Pointing to myself} /// 
11 Vi School 
12 T Yes! Thank you! //School! We often send // send you letters / tell us // when you move  
  // so we can find you / okay / so this is a permanent move / so /// how long do we want 

 // the post office / to forward mail? This is not free // we must pay / so 1 month? // 3  
months? // 12 months? 

13 Ne How much to pay? 
14 T I // don’t know // just know it’s not free //// you pay for how long 
15 Vi ]1 month 
16 T Yes // good idea / 1 month // long enough for you to tell everyone / school bank / tick  
  or cross? 
17 Vi Cross? 
18 T It doesn’t say, so tick or cross // I think cross is better //// so section three 

 

The dynamics of this transcript show students participating in an impromptu quiz that was 

revising work from a previous lesson. I wanted to reinforce that they inform the school when 

they change address as it is important for our records. Advising change of address is important 

because there are social expectations for advising change of address. 

 

In the third section of the form, the address area had two lines for the street address before an 

additional third line for the suburb, then another fourth line for the state and postcode. This 

demonstrates that the spatial appearance of address space on forms is highly variable, 

requiring judgements and decisions on the part of the people filling in the form. Furthermore 

the form does not offer any instructions about which line to begin the street address making 

such a large space for street address ambiguous. It is possible that the first line could be for a 

company or building name, however that is not specified. Another feature of the new address 

section of this form is the use of “overseas zone” in the new mailing address, designating only 

“Asia Pacific” or “rest of world”. This, although not specified, would affect the price of the 
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mail redirection as Asia Pacific has cheaper postage rates than the rest of the world. The field 

representation for the address section is: 

“Where do you live”  

  OLD mailing address     NEW mailing address 

  Street address (two lines)   Street address (two lines) 

  Suburb      Suburb 

  State, Postcode    State, Postcode 

        Country 

        Overseas Zone  

 

Section 4 of this form required that each person living at the address who would be moving to 

the new address needed to be listed, so the students completed the names of other people 

living at their address who would probably move with them if they moved. However, the 

remainder of section four became difficult because a social purpose of the form was to sell 

additional (free) services that would give them permission to put the customers on a database 

for future sales canvassing. In particular, after asking for the names of all the people who are 

involved in the mail redirection, the form then asks for their signatures as permission to notify 

other organisations of their move. I explained to the students that if they wanted Australia Post 

to notify other organisations such as telephone and electricity, then they would have to sign, 

but recommended that they undertook their own change of address notifications so they could 

be sure that all necessary organisations had been notified.  

 

The language used in the advertisement is difficult to read and the use of bold words draws 

attention to particular lexis that reads “notify organisations / new / each person / free service” 

which appears to be an enticement towards using this service. Understanding enticements such 
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as this is a skill because the bolded words can lead to lazy reading and being misled, and 

reinforces the importance of reading comprehension.  

 

We can notify organisations who deal with Australia Post of your new mailing address. We 

only notify those organisations who have your details. Each person who wants this free 

service must sign above. (See Free Address Update Service) 

 

The text is vague and ambiguous about which organisations would be notified and directs the 

reader to the “Free Address Update Service” document. However this document also does not 

explicitly state which organisations will be notified, it merely states ‘public utilities, financial 

services, direct marketing, consumer goods, retail, charities, professional and other services’ 

{http://movingservices.com.au/manage_your_mail/redirect_mail/#free} and reiterates that this 

is a free service, but does not mention the cost of the redirection of mail service.  

 

Section 5 asks the applicant to indicate whether this is a deceased estate, a private individual 

or a business/organisation. This raised questions about “deceased estate”. 

Transcript 7c  00:20:18 to 00:21:46 

01 T A deceased estate? That’s when // when somebody dies, and their family // usually  
  goes to their house to clean up / sell furniture // give clothes away // share photos  
  and special things / maybe they have to sell the house / so nobody lives there  
  // someone has to get their letters // so they can // pay any bills / notify people that they  
  died  /// their letters have to be sent // to someone /// who can // um / look after  
  everything. 
02 S1 (xxx) 
03 T Usually the children /// children of the person who died / sometime the oldest child //  
  will do it / or they all do it together 
04 S1 (xxx)  
05 T Oh yes // yes, they should have a will {write on board} // that tells the family what they  
  want to give to people / when you start to buy houses // cars // get money in the bank //  
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  okay? // so everyone should have a will // tell people what you want to give makes it  
  much easier if you die / so, back to the form // um / deceased estate one person who 
  will get all the dead person’s mail and look after things // okay. 
06 Ne Please / what is ABN? 
07 T Ah // ABN is {writing on whiteboard} Australian /// Business /// Number /// when / if you 

 start a business in Australia /// you have to get a business number // for you business  
// for tax // so ABN is a bit / a bit like tax file number / for business // but for us / private  
individuals // tick or cross? 

08 S2 Cross 
09 T Cross? Is there // instructions? 
10 Ss Tick! 
11 T Yes, this time instruction /// tick all applicable / for us just one / just private individuals 

 
 

Two settlement events arose from this section of the form. Firstly, the meaning of deceased 

estate, and information that people should have a will in place in the event of their death. 

Secondly was the information about applying for an ABN if commencing a business in 

Australia.  

 

In section 6, applicants are asked if they would like to receive free offers such as valuable 

information, free offers, discounts etc. In this text they are instructed to tick the box if they do 

not want to receive the information. Furthermore, in section 7, applicants are asked the same 

thing again twice, each time with different wording. This time the applicant must tick if they 

do want to receive the information by mobile phone SMS, but by giving an e-mail address 

there is no choice about receiving the information. Most students wanted me to explain these 

statements, and so I explained in very simple terms what it meant. Bolded words show my 

emphasis. 

 

Transcript  7d  00:30:36 to 00:33:24 

01 T What they want / what Australia Post want // is to send you information / it says free  

  offers, discounts, valuable information. It is free /// when you pay for this form {sts  

  laughter}///. But they are just trying to sell you things / it says // participating  

  businesses / so / they put you in the computer and / Australia Post and /// other  
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  businesses can send you SMS or e-mails or // or letters to buy things. For me, I  

  always say no /// I don’t want people trying to sell things // to me. Best to say no.  

  {pointing to OHP} Okay? So here tick here, don’t tick / see they try to trick you two  

  different things // here tick here /// no tick E-mail // if you put e-mail they will send /  

junk emails / just want to sell things / trying to trick you / here tick / here no tick / here // 

no choice! {sts laughter} [just lots of junk mail] /// You know / in Adelaide, we have the 

show / in September / later this term / when you go to the show // you should go to the 

show /// same thing / everyone wants to sell things /// they have free competitions // 

win a new roof // win a holiday // free // you write your name address phone number // 

two weeks later / they phone // you didn’t win // but guess what? // they will give 

special discount if you buy / a new roof / a holiday // so // be careful // when people say 

free / they might be tricking you // okay? 

 

The settlement events in the above transcript are an explanation of sales techniques and 

information about the Adelaide show. Firstly I pointed out how misleading and confusing the 

requests to receive free information were with instructions such as “tick here” or “do not tick 

here” and that by supplying an e-mail address, you will receive advertising. Then I told them 

about the Royal Adelaide Show that was being held later in the term which is common 

knowledge for people living in Adelaide. I extended the warning about “free” offers at the 

show as a form of advertising. 

 

One aspect of being helped to understand this advertising text is exposing the students to a 

range of texts offering them some degree of control over texts they will encounter in the world 

outside the classroom. By making it appear funny, the students may remember the event and 

exercise caution when they encounter a similar genre. 

 

In section seven they ask for personal details of the applicant:  

“Who are you?”, 

Title, Surname, Given names (in full) 

Then continues with “How do we contact you?” which has four fields being:  
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‘How do we contact you?’  

 E-mail address 

 (STD) Daytime phone,  (STD) After-hours phone 

 Mobile phone 

 

Arnita asked what STD meant in the phone number spaces, so I explained that it meant 

Subscriber Trunk Dialling, but that it was old fashioned. Furthermore, I explained that, with 

digital technology, this is now called “area code”, and wrote that on the whiteboard. I then 

asked who knew the area code for Adelaide, and many students answered correctly 

simultaneously. Then I checked if they knew the area code for Australia, and again, most 

students knew this. This again suggests that migrants learn general knowledge that is 

important to them, and giving a correct phone number to their overseas families is important 

and commonly shared knowledge early in the migration process. 

 

Section eight of this form requires a declaration signature and date. The legal statement about 

making a declaration is difficult to read and shows use of legal language for the declaration.  I 

read the declaration out loud to the class before discussing some of the vocabulary. 

Transcript 7e  00:35:18 to 00:37:08 

01 T Okay // so declaration what is a declaration? 
02 Ne (xxx) 
03 T Yes // that’s right / to declare is to promise / to say you are telling the truth // and / what  

about authority? /// The person in charge // that you can do this for the other people /// 
the people on your form /// it is a criminal offence? 

04 Vi Big trouble 
05 Ss {laughter} 
06 T Yes, trouble / with police / go to court / get a fine / go to jail // so this bit means that you  

cannot put a name on the form if you / you don’t/ you’re not allowed // by that person to 
do it {puzzled looks} okay // um // Arnita, you are not allowed to / play a trick on / um 
Vincenzo and forward his mail // you might just fill in the form as a joke / and give it to 
the post office // no authority /// what would happen? 

07 Vi You will go to jail 
08 Ss {laughter} 
09 T Okay {laughing} ///// terms and conditions // on the back // we don’t have that but you  
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// should // like // if there are terms and conditions you should try to read them // like //  
using the internet at school / terms and conditions // you are not allowed to do / some  
things // pornography // political // bad things // okay last thing / signature /// signature 
means you read the terms and conditions and you understand // understand what you 
agree to /// if you don’t understand /// don’t sign / get help from (settlement officer) 

 

 

This section of the form presented five settlement events in terms of legal vocabulary. Some 

students did know what declaration, criminal offence, authority, terms and conditions and 

signature meant, while other students knew or were able to guess. By clarifying the 

vocabulary, it presented an opportunity to stress that students should not sign any documents 

unless they really understood what they are signing, and to seek help from our settlement 

officer if they were uncertain. 

 

4.5.3  Lesson Outcomes 

The aims of this lesson were achieved by the students filling in a complex authentic form, and 

being informed about many settlement issues. Firstly was the social purpose of the form: to 

hold or redirect mail and their social responsibility to advise relevant services of any change of 

address. The students were also exposed to the idea of a deceased estate and applying for an 

ABN when starting a business in Australia. Their general knowledge was also expanded by 

being shown the ambiguity of advertising tactics. Finally, the importance of the legal 

implications of a signature was reinforced again. 

 

4.6  Transferrable Skills 

4.6.1  Aims and Objectives 

Departing from the theme of housing, during session 8 we turned our attention to the Tax File 

Number Declaration (TFND) form, (Figure 4.6.1) that is used by employers to calculate the 
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tax obligations of an employee. The reason was to introduce an authentic form not related to 

housing that the students may need in the near future when they apply for work. 

 

I also wanted to ensure that their skill in filling in a form would be transferrable to other types 

of forms. This form maintains a high level of difficulty, however I felt that the students had 

been scaffolded toward this level so being able to fill in the form would show that they would 

be able to make sense of the common knowledge parts of the early parts of the form. 

 

Furthermore, the TFND provides a gateway for talking about the settlement topic of work and 

jobs, and this form did not disappoint as there were many topics of discussion as we proceeded 

beyond the common knowledge sections. 

 

4.6.2  Tax File Number Declaration 

I began session 8 by talking about the TFND, introducing, rather than the form, ideas about 

working legally in Australia, in particular Workcover and superannuation. 

Transcript 8a  00:05:11 to 00:08:26 

01 T Okay, this afternoon, our last form // then the test / um 
02 Vi Today? Test? 
03 Ss (xxx) 
03 T Yes, today / later // after this one /// this one is Tax File Number Declaration // Okay /  
  first it tells us “This declaration is NOT an application for a tax file number.” // We all  
  have tax file number // who // who has tax file number? 
04 S1 Centrelink 
05 T Oh yes // everyone who gets Centrelink / or / if you’ve got a job 
06 S2 (xxx) 
07 T No // if you don’t get Centrelink or you don’t work you don’t / have to /// when you look  
  for a job then you // apply / get one. Different form // this form / when you get a job //  
  your employer will / will give you // give you this one // so they can pay your tax // to  
  the tax office. This form is important // your employer will give it to you /// then you  
  know it is a legal job // they will pay tax to your tax file number // if they don’t give to  
  you / ask them for it so then you know it is a legal job. If you work illegal // you // they  
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pay you {writing on whiteboard} under // the // counter //// under the counter // maybe  
eight or nine dollars an hour / not fourteen or fifteen. They don’t tell the tax office you 
work for them. 

08 Ta (xxx) 
09 T Say that again? 
10 Ta (xxx) 
11 T No // no // ten dollars / probably not legal. Also, when you work legal your employer 
  pays {writing on whiteboard} //// Workcover / insurance // If you have an accident at 
  work, Workcover pays your bills / hospital / doctor if you have a bad accident / extra 
  help. Illegal work, no insurance. 
12 Ar Then you are big trouble! 
13 Mi You must insurance to work? 
14 T No, your employer must pay. They pay Workcover for everyone working for them //  
  that is insurance for you / Okay? 
15 Mi Not my pay? 
16 T No not from your pay // your boss will pay it. 
17 T So when you get a job, get one of these forms. Then you know there is no big trouble.  
  Also super ///// {writing on whiteboard} superannuation. When you work, your employer  
  pays superannuation // money for when you are old and want to retire / retire? What is  
  retire? 
18 Ta Stop work for old age. 
19 T Yes, retire is when you are / sixty five for men and sixty for women. Superannuation //  
  is money for old age. That is another reason to work in legal job. Proper pay /// pay tax  
  /// Workcover, superannuation. So fill in this form. Okay // so today / you practice / ask 
  me questions if you don’t know. See if you are ready for the test. So // if you have a tax  
  file number, you can look for it at home tonight // If you don’t, put a cross in the first  
  box to say you have applied. 
 

 

The dynamics of this transcript show that the students were actively participating in this 

change of topic from housing to work, and showed a lot of interest in learning about the 

workplace. The participation patterns show that the students were interjecting with comments, 

questions and answers. Language was doing the work of introducing some work related 

vocabulary and explaining the importance of making sure that a job is legal to encourage the 

students not to be tempted to undertake illegal work.   

 

This form was a gateway to providing students with settlement information about the 

Australian workplace. I explained the first concept that some employers try to pay “cash under 

the counter” and warned that this is illegal, and that employees could easily be exploited. I 

explained basic information about their rights at work, and in particular, when working legally 
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they had Workcover insurance entitlements for any accidents that happen at work and would 

also receive employer superannuation contributions for retirement savings in their old age. 

 

Located at the top of the page, under the title of the form (Tax file number declaration) are 

instructions: 

This declaration is NOT an application for a tax file number.  

Please print neatly in BLOCK LETTERS and use a BLACK or DARK 

BLUE pen. Print X in the appropriate boxes. Please ensure you read  

all the instructions prior to completing this declaration. 

 

The first sentence is a statement about goods and services, saying that this is not an application 

for a tax file number, but rather, calls the form a declaration, i.e. a written statement that you 

sign to say that what you write is true. The next three sentences contain instructions for filling 

in the declaration, in particular, the type of printing to use, the colour pen, and using X to mark 

boxes. It also uses a polite request using the word “please” to seek the compliance of the 

respondent to read the instructions. Unlike the previous forms, I did not discuss all the 

questions, but left the students to work by themselves while I moved around the classroom 

assisting students who required help and checking finished work. 
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Figure 4.6.1  Tax File Number declaration
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The first section is “What is your identification number?” with four fields. The first field 

allows you to fill in your Tax File Number (TFN), the second field can be selected with a 

cross if you have applied for a TFN but not yet received it. The third and fourth fields allow 

for taxation exclusions based on age and low earnings and receiving a pensioner benefit. 

Similar to the Medicare change of address form (figure 4.47), the identification number is a 

discrete number that best identifies the applicant. 

 

Section Two is a question requesting authority for the payer to give the TFN to a 

superannuation fund. Several students asked for clarification of this, and I explained to the 

whole class that it should be answered “yes” because otherwise it affects the tax you pay on 

the superannuation that is deposited into your superannuation account, and by supplying the 

TFN to the fund, they would pay a smaller amount of tax. 

 

Section Three contains the section “Who are you?” with the fields: 

 “Who are you?” 

  Title 

  Surname or family name 

  First given name 

  Other given names 

 

By this stage of the scaffolding towards the learning outcome, filling in the “Who are you?” 

section had become common knowledge of all the students and was completed easily; 

indicating they were ready to undertake the learning outcome. 
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Section Four asks the applicant if they have changed their name since they last had dealings 

with the Tax Office, and I asked Arnita who had quizzed this previously, and she replied that 

sadly, she has not married recently and therefore had not changed her name, however, she did 

draw my attention to the fact that she was using “Ms” as her title. 

 

This was the first time the class had filled in a form requesting date of birth (Section Five) and 

many students had not filled this in correctly indicating an unknown general knowledge. Many 

refugees had their birth date as the first of January for what-ever year they were born in, and 

were unaware of the practice of using both boxes to indicate “0 1” therefore this was 

demonstrated on the whiteboard for the benefit of all students. 

 

As indicated in Section Six, this form required the applicant fill their home address into boxes 

designed for block letters, and have been given two lines for the street address, followed by 

one line for town, and a separate line for state and postcode. Because boxes have been 

provided, there was less confusion than before about which line to use, and the students began 

with the first box on the first line. Furthermore this form has three boxes for the states, and, 

being the second time the students had used this format, they were confident in filling the first 

two boxes and leaving the third one blank. The fields for this are: 

 “Where do you live?”  

Street address 

  (two lines) 

Suburb or town 

  State  Postcode 
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After Question Six, the questions were all new information for which the students did not have 

the knowledge to answer without explanations. Question Seven created a lot of discussion 

about conditions of employment, because most students were unfamiliar with this so I 

described what each category meant and then I encouraged those in the class with jobs to 

describe their employment so we could categorise the types of jobs according to this form as 

full-time, part-time, casual, labour or superannuation. All students with work were in casual 

jobs, although some had thought their jobs were part-time, so the distinction between casual 

and part time was now understood.  

 

Question Eight asked if the applicant was an Australian resident for tax purposes. 

Transcript 8b  00:22:08 to 00:23:22 

01 T Okay // now // if you are refugee, this is definitely // yes // yes // you // you are definitely  
  resident for tax. Others // permanent resident // with work visa /// yes.  
02 S1 Spouse? 
03 T Um /// are you allowed to work?  
04 S1 Yes 
05 T Then yes. I think yes for everyone. This is um // more // for Australians who // who um /  
  live overseas for most of the year. // Business people who work overseas // Um // I’m  
  sure everyone is yes. So put yes // If you are allowed to work, then yes. 

 

This event was triggered by the “for tax purposes” phrase. I found myself having to think 

about this, and recalled an Australian friend who at one stage investigated applying for the 

status of non-resident for tax purposes when forming a business that would generate most of 

its income off-shore, so I was able to draw on that memory to conclude the correct answer that 

if the students were able to work in Australia that the answer to this would be yes. 

 

Question Nine required some explanation of the tax-free threshold and a general explanation 

of the taxation system in Australia. I drew a graph on the whiteboard showing a growth in 
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income, and demonstrated how tax payments begin once the tax-free threshold is reached. I 

further explained that the tax-free threshold can only be claimed for a person’s main job, and 

not for subsequent part time or casual jobs and that if their main job changed that they could 

change this preference.  

Transcript 8c  00:33:56 to 00:36:10 

01 T Okay, for example. This is my main job // um // part time, so I say // yes. But // if I / if I  
  don’t work on Friday. It I got a / another part time job on Fridays / then I would say no /  
  no because that / that Friday job is extra. Not my main job. This one is. 
02 S1 (xxx) 
03 T Yes // yes // every job / every time I start a job / every boss must / must get me to fill  
  this form. My second job I pay more tax 
04 Vi (xxx) 
05 T Ah! Good point {pointing to drawings on whiteboard} My second job // more tax each  
  week // but // at the end of year // if I pay too much // I get it back / we call it {writing on  
  whiteboard} tax //// refund //// we all like tax refund. Get a cheque // spend the money //  
  okay // next question. 
06 Vi (xxx) Friday? 
07 T Okay um // if I quit this job / and only have the Friday job / then I change my form // do  
  a new one // say yes // give it to my boss // then pay less tax // okay? 

 

 

This was useful information for two of the students as they each had two part time jobs and 

had not understood this question when they originally commenced work. They thought that 

they may have indicated ‘no’ on their forms, and were going to check with their employer as 

to how they had initially answered this question. Furthermore, understanding the “tax-free 

threshold” was something that was new information for the students in this class. 

 

I told them that Question Ten was complicated, and to just put no as the answer, and moved to 

Question Eleven. I explained that “zone” was for people living in the country, and it did not 

apply to people living in the city. However, I did spend some time explaining what a 

“dependent spouse” means, and did not mention the last part of “special tax offset” because I 

felt it was not relevant. Ruzna asked a question about his wife receiving Centrelink benefits 
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when he gets a job, and I was able to use his situation to explain to the whole class that when 

he gets a job, his wife will be a dependent spouse. I further explained that she may still be 

eligible for some parenting allowance. I stressed, using Ruzna as an example that when he got 

a job, he needs to talk to Centrelink and they will calculate his entitlement. 

 

Because we had discussed HECS debt in a previous session, I was able to ask the class what 

they would answer for question twelve, and they all concluded that they did not have an 

accumulated HECS debt, but many indicated that they wanted to have a HECS debt one day! 

Because this had been explained to the class during a previous session, their understanding of 

this was demonstrated by knowing the appropriate answer for this question. Had it not been 

previously discussed, this would have presented an opportunity to explain the HECS system 

during this lesson. Question Thirteen was explained as a question for people who are retired 

but working. 

 

Finally, I reiterated that any time they signed their signature on a form, it was important that 

they understood that it was a legal document, and that they should always fully understand 

what they were signing and reinforced that if they are unsure of what they are signing that they 

should take the form to our school’s Information and Employment Services Officer for advice. 

 

Because the students demonstrated that they could fill in the sections for personal information 

such as name and address, I felt that through scaffolding the unknown had become commonly 

shared knowledge and that the students were ready to undertake the learning outcomes test. 
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4.6.3  Lesson Outcomes 

The aims of this lesson were met because the students could fill in their personal information 

onto the form. However, the form did consist of unknown items that offered the opportunity 

for further settlement information. The first event was raised by myself, explaining the 

implications of working illegally. Students asked for clarification about providing the TFN to 

superannuation funds. After question six, all the items were new to the students and they were 

given explanations about employment categories, living in Australia for tax purposes and the 

tax-free threshold. Two items: previous name and HECS fee had been discussed during other 

sessions, so I checked their understanding, and these two items were now understood. 

 

4.7  Learning Outcome  

4.7.1  Aims and Objectives 

Having determined that the students were ready to be tested on being able to fill in a formatted 

text, I proceeded to administer the test. The CSWE Learning Outcome ‘Can complete a 

formatted text’ had four competencies that were being tested: a) writes at least 16 items of 

information correctly in appropriate spaces; b) follows instructions on form; c) provides all 

required information using appropriate vocabulary and d) writes numerical information 

correctly and completely in appropriate space. 

 

The test paper (Figure 4.7.1) required the students to complete a form that contained nineteen  

items, of which each student needed to answer sixteen items correctly. Of the twenty students 

who sat the test, all twenty passed in that all students answered sixteen or more pieces of 

information correctly.  
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4.7.2  Formatted Text Test 

Figure 4.7.1  College Application Form

 

Figure 4.7.2  Additional Information  

 

Adelaide TAFE 

Australian Studies 

 

X1238 
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The “College Application Form” (Figure 4.7.1) begins with a section called “college course 

details” and for this cluster, the students were given additional information (Figure 4.7.2) that 

was used to complete this section. The second section called “personal details” incorporates 

the sections “Who are you?”, “How do we contact you?” and “Where do you live?” in 

addition to gender and date of birth. This structure is different to the forms that had been used 

during classes because the sections in the authentic forms were more discrete and did not mix 

sections together as this test form does. The next section titled “Other Information” asks 

disparate questions: residency; if not, visa code; country of birth; languages spoken; 

Aboriginal or Torres Strait Islander descent and disability consideration, that make it difficult 

to define a name for the section, other than “Other information”. Finally a signature is 

required, this is also different to the authentic forms that had been studied whereby requests 

for signature contained legal genre that explained the significance of a signature. 

 

Therefore, the test form is dissimilar to the forms we had used in class, however, apart from 

the requirement to enter course details, the rest of the questions on the form had been 

discussed and taught during the scaffold period with the exception of requesting a disability 

consideration. I was confident that most of the information required by the test form was now 

common knowledge for this group of students. 

 

4.7.3  Test Outcomes 

4.7.3.1  Writes at least 16 items of information correctly 

One student did not complete the fields “college” and “course of study” correctly because he 

misunderstood the additional information he was given. Another student left the fields blank 

for “are you of Aboriginal or Torres Strait Islander descent?” and “Do you wish to be given 
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consideration because of a disability?” rather than write “no”. Both of these students passed 

the test despite having two mistakes each. 

 

4.7.3.2  Follows instructions on form 

The test form only had one instruction; “Tick whichever applies” which was at the attendance 

field and all students ticked “Full Time” as per their instructions shown in figure 4.7.2. 

 

4.7.3.3  Provides all required information using appropriate vocabulary 

Two fields required appropriate vocabulary; country of birth and Language/s spoken at home. 

All students correctly wrote their country of birth, for example wrote “China” not “Chinese” 

and similarly for languages spoken at home. 

 

4.7.3.4  Writes numerical information correctly and completely in appropriate space 

Three fields required numerical information; course number, date of birth, phone number/s 

and date of application. All students filled in the course number correctly. There were two date 

fields, one for date of birth and one for date of signature. Nine students used the format 

dd/mm/yyyy for both of the date fields. Nine students used dd/mm/yyyy for date of birth and 

dd/mm/yy for the signature date. Two students used a mixture of the two formats. I considered 

all of these fields to be acceptable. 

 

4.7.4  Other Test Findings 

Fourteen students did not complete the field for postal address correctly. Three students did 

not include the state in their address. Three students used the first line to write their street 

address and suburb and the second line for state and postcode. Two students used the first line 



115 

to put their street address and suburb, and then used the second line to write “Adelaide” then 

“SA” then their postcode. One student used the first line for street address, suburb and state, 

and put the postcode in the correct place on the second line. One student filled in the first line 

correctly, and put the suburb on the second line but omitted the state and postcode. One 

student used the first line for street address and suburb and omitted state and postcode. 

Another student was almost correct, but did not put the postcode in the proper place on the 

second line. One student used the first line for her name, then put her street address, suburb 

and postcode on the second line, omitting the state. One student used the first line correctly but 

only put his suburb on the second line omitting the state and postcode. 

 

4.8  Summary 

4.8.1  Web Addresses 

The events in this lesson indicate that there were four main settlement events during this 

computer activity. Firstly was some basic computer explanations and vocabulary. Second were 

uncertainties about addresses including pronunciation difficulties. Transcript 2b with Sky also 

demonstrated her concern about classroom protocol when she asked about correcting her 

spelling on all the surveys.  Finally, a map reading event demonstrated Vincenzo becoming 

familiar with his suburb on the local map.  

 

I began the lesson with Yatima to help her familiarise with using the Internet, and introduced 

some common, everyday computing language, and the reasons why we use Internet addresses 

to help her to make meaning of her activity. The transcript showed her repeating key words to 

show she was following the talk, however, her sudden question about “dot com” indicated that 

she had some familiarity with the term and was aware it was important by asking the question.  
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Sky sought help by asking a question about the spelling of her suburb and by doing so 

indicated that she was not sure of the spelling, and hence the pronunciation. Her state of mild 

panic also suggests that she was worried about not knowing. Furthermore, she questioned 

class protocol as to whether she had to correct the spelling on all the student worksheets.Both 

of these events demonstrate her insights into her propensity towards correctness, and 

awareness of classroom protocols.  

 

Lien did not approach me for an answer to her uncertainty but when approached by me 

advised that she was thinking because she was not sure of the number. She was demonstrating 

that she wanted to put the correct number into the form, and was aware that she was not sure.  

 

Iku also demonstrated her propensity for pronunciation drilling because when I corrected her, 

she repeated, again incorrectly, and when corrected, tried again. Being able to communicate an 

address in communicable English is also an important pronunciation issue. 

 

Reading a map is a necessary skill to be able to find places in a new city. Vincenzo negotiated 

the map by being guided through directional meanings and forming a decision about his 

suburb’s direction from the city centre. 
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4.8.2  Writing Addresses 

This lesson commenced with revision of names of students in the class and distances that they 

lived from school. Events included classroom protocol when a student broke the rhythm of a 

quiz to name all the students in the class. Unlike Sky the previous day, he had no awareness 

that he had broken the protocol. One student required correction on the pronunciation of his 

suburb, and two students sought clarification of verbal instructions. One student initiated a 

question at an appropriate time. 

 

During the next part of the lesson, discussion about addresses was prompted by a worksheet 

showing basic abbreviations and the spatial concept of writing name and address over three 

lines. A settlement event occurred when a student asked a question about the address “3A” 

which led to an oral history of Adelaide’s suburbs being planned on the quarter-acre block, 

and the social and financial reasons for sub-division of large blocks of land. Another general 

knowledge event was that some students were pronouncing flat numbers, saying “3 slash 55” 

instead of “flat 3, 55”. 

 

The third phase of the lesson involved filling in a formatted text that had a spatial arrangement 

of left to right and top to bottom. However it was notable that although I had just taught a two 

line version of address, this form had the spatial arrangement with street address and suburb 

on the same line, yet no student commented on this. The only questions asked involved what 

was required for occupation and organisation. 
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During the next part of the lesson, students were given addresses of rental properties that were 

advertised in the newspaper. The spatial organisation of these authentic texts had the suburb 

before the street address, and students were to re-write these addresses into the three line 

address of name, street, suburb state postcode. This exercise was extremely difficult for most 

of the class, and demonstrated that many students needed more preparation to undertake this 

exercise because they had not yet mastered the visual recognition of street address versus 

suburb. 

 

During the last part of the lesson, some students who were new to map reading learned to use 

the map coordinates to locate the suburbs that were in the newspaper advertisements and 

compare those suburbs to where they were presently living. 

 

The main findings from this lesson indicate that addresses which appear to be common 

knowledge are more complex for ESL students than anticipated. They do not have one unique 

spatial layout, and can also occur in other orders such as suburb first according to the social 

purpose of the address. Furthermore, students were still being observed to require 

pronunciation correction, mainly for suburb, but also for pronouncing the “slash”. Therefore it 

can be seen that there are many settlement issues involved in using addresses. 

 

4.8.3  Following Instructions on Formatted Texts 

During this session, many issues arising on forms were discussed. Firstly, the students were 

required to read instructions, and follow them when filling in formatted texts. They were also 

introduced to various graphic print modes such as print and capitals in addition to a variety of 
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graphic modes such as tick, cross and circle. They also used a variety of spatial approaches to 

writing their names. 

 

Instructions on the Census form were explained, in particular, the instruction about the colour 

of pen to be used. By explaining the forms are scanned, I was able to develop common sense 

knowledge of the instruction and expand some students’ understanding of the role of 

computers in society. Subdivision of land was discussed again, this time to explain street 

numbering systems. Marital status was was also discussed, explaining the meaning of defacto, 

separated and divorced.  

 

The sections for address increased in complexity, with a wider variety of lexis such as 

“apartment/flat/unit” which led to questions to define the differences in the names we have for 

dwellings, such as flat, apartment, unit, penthouse, maisonette, house and townhouse. The 

students also brainstormed and shared information about who to notify when moving house. 

This form was also the first instance of a form that required family name to be put first. In 

addition to this there is the first lexical variation from “surname” to “family” name in addition 

to “other names you are known by”. Another new piece of information on this form was the 

question regarding Aboriginal or Torres Strait Islander, so this was additional information 

during this session. 

 

As a lecturer involved with newly arrived migrants, I am aware of our role in helping students 

avoid difficult situations, and signing legal documents is one area that has been identified at 

our school as requiring special concern for all teachers. During this segment, I spoke to the 
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students about the legal implications of signing documents, and also advised them that the 

school has a settlement officer who can give assistance in understanding legal documents such 

as phone contracts, and that they should use this service if they do not fully understand what 

they are signing.  

 

4.8.4  Multiple Genres in a Formatted Text 

By studying the Australia Post application to redirect mail form, the students were exposed to 

new information in a variety of ways. “Three full working days” was a term that many 

students were not familiar with and explanation of this was helped them understand what a 

“working week” is. The old and new mailing address sections had unusual line spacing for the 

street address, using two rather than one line. This caused some difficulty for some students 

who used the first line to include their name. 

 

Another event was to assist the students to become aware of ways that marketing works 

through “free offers” to entice one into a data-base for receiving advertisements. Many 

students in this group were from “non-computerized” countries and were unaware that 

computers could be used for such a purpose. Furthermore, when shown, they became aware 

how language can be used to say the same thing in multiple ways, and using opposite 

instructions by sometimes needing to tick to say no and other times not ticking to say no. 

Students therefore became aware of the implications of filling in forms and the consequences 

of provision of some personal details. 
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4.8.5  Transferrable Skills 

Discussing the tax File Number Declaration form, including the additional workplace 

information took ninety minutes and stimulated conversation among the whole class and 

among small groups. The students were actively engaged and interested, interjecting with 

general rather than personal questions. The first piece of information emerged when I 

introduced the form, wanting the students to understand the implications of working in 

Australia illegally, especially from the point of view of being exploited and not receiving their 

rightful entitlements and benefits.  

 

The second event was about providing the TFN to a superannuation fund and how that can 

influence the tax charged on deposits. The next event was the spatial requirements for filling 

in date of birth using the “dd/mm/yyyy” format which is now a commonly used spatial format. 

During the discussion about job categories, it was found that some students were confused 

between casual and part time. This was, for some students corrected, and they developed 

better understanding of these distinction.  

 

Although I had to contemplate “resident for tax purposes” I eventually identified that all the 

students in the class were permanent residents and allowed to work. Therefore the question 

was more straightforward than I anticipated, and identified that the correct answer would be 

“yes”.  

 

The “tax free threshold” took almost ten minutes to explain, and I drew a graph on the 

whiteboard, and did some simple arithmetic on the whiteboard to demonstrate this. I also 
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explained about people receiving Centrelink payments, pointing out that they are allowed to 

earn a certain amount before their payment is affected. Ruzna told me that he knew about how 

much he could earn, but he did not understand why that rule existed. For all of this class, this 

discussion helped them understand, what for most Australians, is commonly shared 

knowledge. 

 

The final explanation to the class was “dependent spouse”. Most students knew the word 

“spouse” however, the collocation with dependent was not known, or poorly understood by 

many students. The information that if you work, and your partner does not, will reduce your 

taxation because they are not working was new information for many students.  

 

The aim of this lesson was to ascertain if the students were sufficiently prepared to undertake 

the formatted text test and during this lesson the students demonstrated that several important 

elements of the test had, through scaffolding, become commonly shared knowledge. The first 

element was answering the sections of “Who are you?”, “Where do you live?” and “Have you 

changed your name?”. Furthermore, because the students understood from a previous session 

about HECS fees, it was clear that this scaffolded approach to teaching was turning unknown 

general knowledge into known knowledge. I determined that the students were ready to 

undertake the test. 

 

4.7.3  Learning Outcome  

The spatial appearance for writing addresses on the formatted texts show that it is variable 

across the forms scrutinised in this curriculum. Figures 4.3.1 and 4.4.7 offer a format that is 
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most similar to the format that I had chosen to teach as the standard format for writing an 

address, with the exception that the first form asked for the country which is not usually found 

in local Australian forms, while the Medicare form does follow this format. Figures 4.5.1 and 

4.6.1 are both similar in offering two lines for the street address, plus an extra line designated 

for suburb then a fourth line for the state and postcode. Yet these forms differ in that one has 

boxes for block letter writing while the other has lines for free choice of alphabet letter type. 

The census form required the most detailed address by separating the flat or unit number from 

the street address. The street name has a line of its own as does the suburb, and then the state 

and postcode share a line. In addition, was the request for a property or building name. This 

emphasis upon the detailed address reflects the social intentions of the form whereby the 

importance of address demography is central to the social purpose of the census. 

 

Therefore, from the twenty students who sat the test, only four students answered all the 

questions correctly, and only six completed the postal address field correctly. The errors were 

mostly spatial errors indicating that the address section on forms can be confusing, and despite 

the amount of practice, seventy percent of this class did not master the spatial variations of 

writing their address, indicating that in the future, the spatial differences need to be taught 

overtly. 
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5.  GRAPHIC TEXTS AND NEWSPAPERS 

5.1  Overview 

The second learning outcome that the students would undertake was “Can interpret data 

presented in a graphic text” and this involved four assessment criteria being a) identifies type 

of graphic text and information presented; b) identifies items presented in the graphic text; c) 

correctly identifies 6 pieces of specific information and d) uses appropriate vocabulary to 

describe a graphic text. 

 

The challenge that graphs and tables present is being able to “see” the meaning of the 

information in the same way that words and sentences show meaning. Gross (1990) offers the 

example that in 1861, Charles Joseph Minard produced a graphic account of one event during 

Napoleons’ invasion of Russia in 1813 in a one page graph that, when written into a narrative 

by a military historian took over one hundred pages to write the story. This illustrates that a lot 

of information can be contained in a graph that requires the students to be able to discuss the 

narrative of the graphic image.  

 

Classroom use of newspapers is also included in this chapter because in Session 16 I used a 

newspaper article with a table. Another reason to combine the two is because at the end of 

week 5 I ended the topic of housing. Therefore the two topics were complimentary during this 

stage of the teaching cycle and built to a climax in Session 20 where the students used the 

rental advertisements in the newspaper to plot a graph, calculate averages and locate rental 

properties in the street directory. 
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My approach was to teach three main graph types: line, bar and pie graphs, by using some 

graphs that had been drawn for student instruction. Six teaching sessions will be explored as 

shown in Table 4. Session 9 was an introduction to graphs using lecturer written material to 

familiarise the students with graphing basics. During session 13, drawing on an example from 

the census, students undertook a class survey of unpaid domestic work before representing 

their findings by drawing a graph. During session 15, the students drew a pie graph of unpaid 

domestic work, this time by gender. In session 16, we utilised some figures from a newspaper 

article table to draw a graph of unemployment rates by Australian states, and in session 17, 

statistics from a newspaper article were used to draw a graph of home loan interest rate 

changes. During session 20, the students gathered their own statistics of the cost of rental 

accommodation by suburb, surveyed other students’ findings by suburb and compiled a graph 

with their findings.  

 

Table 4  Timetable for graphs and tables 

 

 Monday AM Wednesday PM Thursday AM Thursday PM 

Week 3 Session 9 

Warmup – Discussion 

Graphs introduction 

Whole newspaper 

 

 

   

Week 4 Session 13 

New student orientation 

Mix & Mingle activity 

Graph - Domestic work 

 

 Session 15 

Auction Introduction 

Graph – Domestic Work 

Auction 

 

 

Session 16 

Newspaper article 

Graph - unemployment 

Week 5 Session 17 

Bedroom vocabulary 

Drawing dictation 

Graph – interest rates 

Rental advertisements 

 

  Session 20 

Rental advertisements 

Graphing – rental costs 

Averages 

Street directory 

 

Tables are texts that combine language and numbers in (usually) grid formation to convey 

meaning and information that is often easier to assimilate and state in visual form rather than 
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in linear text. Creating graphs from tables requires multiliteracies that include numeracy skills, 

and for this reason is often taught to students who are in their first term in the school to ensure 

that their basic numeracy is sufficient for their social needs during settlement in Australia, 

such as working out a weekly budget or calculating the cost of mobile phones or Pay 

Television contracts. All students in this class were able to undertake basic arithmetic, 

although some did require some initial assistance with understanding some concepts and 

calculations such as averages. 

 

5.2  Introduction to Graphs and Newspapers 

5.2.1  Aims and Objectives 

The aim of Session 9 was to introduce the class to three basic types of graphs: line, bar and 

pie. To do this, I used some material that had been written by one of my colleagues and 

available for other lecturers to use. The author of the material had included line, bar and pie 

graphs with topics that could be relevant to the students attending the school.  

 

I also needed to undertake a needs analysis to ascertain the students’ prior knowledge of using 

graphs to determine the amount and type of teaching I would need to do. I did this by paying 

close attention to which students were answering questions, and which students were not. In 

addition to prior knowledge of graphing, I also needed to assess ability to undertake basic 

arithmetic calculations. 

 

During the second half of the lesson, I introduced the students to using newspapers because 

being able to use a newspaper is a skill for students seeking rental accommodation. My 
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approach for this was group work with each group having a Saturday Advertiser, and we 

explored the whole newspaper by following the main index.  

 

Although each student had a copy of the graphs in their study booklet, I projected the graphs 

onto the whiteboard so I was able to interact with the graph by pointing and drawing lines on 

the whiteboard to explain the ideas being discussed.  

 

5.2.2  Line Graph 

I spent approximately ten minutes explaining the structure of a graph; identifying the labels, 

axes, graph type (line), scale etc. Although the graph was labelled “new customers” I found 

that the graph was lacking in meaningful context, so in the below transcript, I took the 

approach of linking the context to Adelaide to raise awareness of local purchasing patterns that 

linked to seasonal weather so we could begin to talk about the information in the graph.  

 

Figure 5.2.1  Teaching material for Line Graph 
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Transcript 9a  00:18:03 to 00:26:00 

01 T What type of graph is this?   
02 Ss  Line graph   
03 T Line graph. Right. {write on board} Line graph. What do we need to do to read a  
  graph? First of all we have to look for the title. ////// The title. So this title tells us // new  
  customers, so we know that this graph is about // new customers. /// Which one is the  
  Y axis?  
04 Vi  The vertical one 
05 T   The vertical one is the Y axis. And we remember that because we can stand like this  
  {standing in the shape of a Y} and make a vertical Y axis. So {pointing} what is this  
  axis?   
06 Vi X axis. 
07 T X The X axis. // So what does our Y axis tell us? 
08 El The number of customers.   
09 T And what does the X axis tell us?    
10 Vi The month   
11 T The month. // Okay, so which month has the most new customers? 
12 Ss June  
13 T June. And we know that by // using our eye to make // an imaginary line. {drawing lines  
  on the graph to Y axis} /// Now, if this was new customers for an Australian business in  
  June, what sort of business might it be? ///// In June? // In June. //// What sort of  
  business in Adelaide might have the most new customers in June? //// 
14 S1 Winter clothes. 
15 T Winter clothes. Good answer. 
16 S2 Swimming clothes 
17 T Swimming clothes? //// People who go swimming in the middle of winter in Adelaide.  
  We have a special name for them, we call them Iceburgers {writing on board} ////  
  Iceburgers. There are people, I have a newspaper article about them // who go  

 swimming in winter // I’ll bring it along for you to read one day. So who would have a  
 business with new customers in June? 

18 S3     (xxx) (xxx) (xxx) Bedding 
19 T Bedding. Yes, quilts and blankets. // Aren’t quilts and blankets nice this weather? This  
  morning I could hardly get out of bed. The bed was so warm and snugly. I love it! So,  
  who else might have lots of new customers. In June? 
20 S4 Heating 
21 T Heating equipment /// any others? 
22 S5 Umbrellas 
23 T Umbrellas, yes umbrellas.  
24 S6 Socks 
25 T Socks 
26 S7 Shoes 
27 T Shoes 
28 S8 Coats 
29 S9 Blankets  
29 T blankets /// good. What could we say if we said something about what happens  
  between January and February. What could we say? 
30 S10 A slight decrease 
31 T A slight decrease in new customers. //// {writing on board} Slight decrease What’s the  
  opposite of decrease? 
32 Ss Increase 
33 T Increase. So when did we get our next increase? 
34 Ss February 
35 T  So after February there was a /// what could we say? /// 
36 Ye Steady increase 
37 T Steady increase {writing} a steady increase between February and April after which  
  there was a? //// A slight //// there’s another word we can use here, a decline // decline 
38 Ye Fall 
39 T Yes, we could say fall 



129 

40 Vi Very sharp fall 
41 T What happens after May? ////// What other words could we use here to describe this?  
  Why don’t you, at your tables, try to come up with three words that we could use here  
  to describe this increase? We’ve already got sharp increase,  
42 Vi   (xxx) 
43 T Just at your tables. At your tables, see if you can come up with two or three. 
 

 

The above transcript shows that I commenced the session with assumed knowledge that some 

students would have significant prior knowledge of reading and drawing graphs so I 

commenced with an interactive question and answer session, taking notice of which students 

were not joining in, which was about half the class. For most of this period, many students 

were answering simultaneously. 

 

I am requesting answers and then restating or elaborating on the answers for the benefit of 

students who were not familiar with the everyday language of reading graphs. One example of 

this was demonstrating how to remember the Y axis by standing with my arms stretched out 

over my head, making a vertical “Y” axis so the students who need to remember this could 

begin to develop their understanding.  

 

In turn 13, I altered the frame of questions. Rather than ask about the graph structure, and what 

the graph shows, I began to ask about the types of businesses that might have the most new 

customers in June and this change took a little time for the students to adapt to. I asked the 

question four times, waiting for responses before a student suggested winter clothes. This 

question represented the idea of linking weather to what people might buy in winter. The first 

student was able to show that this concept was common knowledge, but the second student 

who suggested swimming clothes had not quite grasped the concept. I only implied by my 
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response that this answer was incorrect, rather, I elaborated on swimming during winter. My 

response was influenced by a newspaper article that had been published only one or two days 

prior to this, about a group of men who had met early every morning for many years, summer 

and winter, for a swim at Henley Beach, and they had been called Iceburgers. Within a few 

days, I showed the stunning early dawn newspaper picture to the class and spent a session 

reading the article to revise the idea that most people in Adelaide do not swim during winter.  

 

Turns 18 to 29 then demonstrate that many students grasped the concept of winter goods and 

were able to contribute their ideas before I again turned the discussion towards the vocabulary 

that we could use for describing graphing trends. Again, the students found the change a little 

off-putting and did have some difficulty in identifying English words to describe the graphing 

trends. 

 

Wanting to challenge the students who had graphing experience, I decided to give them some 

group time for brainstorming graph vocabulary while I worked with students from the tables 

that were not contributing very much to the overall conversation. This gave the students who 

were familiar with graphs some time to discuss their ideas together. After brainstorming in 

small groups, the vocabulary elicited after a few minutes included steep, rapid, sharp, peak and 

critical. I then summarised the graph. 

 

Transcript 9b  00:30:15 to 00:33:06 

01 T So what we can see from this graph is // sort of from May through to August is when  
  they have the most new customers. So this tells me that this could be a seasonal  
  business. /// {writing on board} which means that it has good times of the year for  
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  selling what they’re selling and bad times of the year for selling what they’re selling. ///  
  For example in Australia, people who sell swimming pools, as soon as the hot weather  
  comes, everyone says “Oh! Wouldn’t it be great to have a swimming pool this summer.  
  The kids will be happy. We can just spend our whole life around the pool.” They forget  
  that someone has to go out and do all the shopping and the cleaning {laughter} and  
  prune the roses and everything, but they have this dream that they can spend their  
  whole life lazing around the pool. And you’ll see that pool advertisers try to get  
  everyone to buy the their pools during winter, because if you were selling pools, your  
  graph would look like this. {drawing over the graph}. So they say, when it’s down here,  
  in the middle of winter, buy your pool now! It will be ready for summer, and we can do  
  it cheaper now. // So, seasonal, can you think of other seasonal work, seasonal jobs in  

Australia? 
02 Eb Pruning grapes  
03    T Actually they don’t employ a lot of people to prune the grapes, but in February, they  
  employ a lot of people to pick the grapes. So we have an area called the Riverland  
  {writing} which is sort of up around here {pointing to map} and they grow a lot of fruit  
  up in the Riverland, so things like oranges, strawberries, grapes, certainly grapes,  
  because that’s a big wine growing area as well so there’s often a lot of seasonal work  
  to go and pick fruit, usually in the summer time. So, speaking of work, let’s look at the 

next graph.  
 

 

5.2.3  Bar Graph 

I projected the bar/column graph shown in Figure 6.2.2 onto the whiteboard, and, following 

very much the same question pattern as I did for the line graph, began by considering the title 

of the graph, and eliciting from the class what the graph was about. I then confirmed that they 

understood the labelling of the Y and X axes, before asking some direct questions.  

 

Figure 5.2.2  Teaching materials for bar/column graph 
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Transcript 9c  00:37:34 to 00:39:12 

01 T Which is the largest group? 
02 Sts Retired 
03 T Retired. What’s the smallest group? 
04 Sts Unskilled 
05 T Okay, so I think bar charts are one of the easiest ones to read. So if I say to you okay,  
  // how many trade people? How many of these students were trade people? What we  
  do okay, is we draw a little imaginary line across here to the numbers as straight as we  
  can. That wasn’t a very straight line. But if you’ve got a ruler or something, you can do  
  it with your ruler much better. So I can make that line go straight across, so we’ve got  
  about?  
06 Vi 17 
07 T 17. About 17. 
08 Ne What does it mean semi-skilled? 
09 T Ah, semi-skilled let’s look at them all // Retired / what is retired? 
10 Ss (xxx) 
11 T Yes, older people who are finished working 
12 Ss (xxx) 
13 T Yes, doctor 
14 S1 Accountant 
15 S2 Nurse 
16 T Yes good / doctor accountant nurse // usually with university education 
17 S3 Solicitor 
18 T Yes, solicitor lawyer engineer so // next one trade? 
19 S4 (xxx) 
20 T Again? 
21 S4 Plumber 
22 Vi Electrician 
23 T Any others? // for women, hair dresser so trade, usually do apprenticeship for 3 or 4  
  years / some study / mostly on the job / so you work and study / study at TAFE now  
  semi-skilled? /// 
24 S5 (xxx) 
25 T No, semi-skilled, a little bit of study for a special job // forklift driver // 
26 S6 (xxx) 
27 T No forklift is in factory // pick up big things // {drawing on whiteboard} 
28 Ss Ah!! 
29 T And student you know that // home duties 
30 Ss (xxx) 
31 T Yes, remember dependent spouse // the one // usually woman / stays home and does  
  all the hard work / children / meals / pruning the roses 
32 Ss {laughter} 
33 T And unskilled like 
34 S7 ]Factory 
35 S8 Coles supermarket 
36 T Yes, factory, shops, collecting rubbish, deliver junk mail 

 
 

I asked the class to add up how many students in total were shown in the graph, and due to the 

lack of grid lines, two main answers emerged of 110 and 112, so I talked about our need to 

estimate numbers sometimes. I used two examples. First I got everyone, without counting to 

guess how many students were present in the class. The guesses ranged from 17 to 25. I then 
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counted students and there were 20, and there were cheers from the people who had guessed 

correctly.  

 

For the second example, I asked people who watched the television weather report the 

previous night to put up their hands. Once identified, I told them they couldn’t answer the 

question. To the rest of the class, I asked them to guess what temperature the weather reached 

the previous day. I then checked back with the people who had watched the weather report to 

confirm the maximum temperature. Again there were cheers from the people who had guessed 

correctly. 

 

After a discussion of the types of jobs that would fall into the groupings of the graph, we 

moved onto the next graph, Figure 6.2.3 which was the same information, but presented in a 

pie graph, which introduced the use of percentages in pie graphs. Some students were 

unfamiliar with percentages, so some calculation examples were demonstrated on the board, 

and the students were given some practice examples. A pie graph depends on the reader being 

able to use visual skills to distinguish different size portions, and this caused some difficulties 

for some students who did not have experience in this area, however, this graph did show the 

percentage numeral to assist with this. Two students also showed some difficulty 

distinguishing between diagonal and vertical lines that filled the pie segments when 

encouraged to use the key to determine the pie portion sizes. 
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5.2.4  Pie Graph 

 

Figure 5.2.3  Teaching materials for pie graph 

 

 

I wrote a series of questions on the whiteboard such as “What percentage of students had 

professional backgrounds?” and “What percentage did trade and semi-skilled make up 

together?” and students worked in their table groups to answer the questions while I moved 

among the groups checking their answers and helping when they needed assistance. Finally 

each table took turns writing the answers onto the whiteboard. 

 

5.2.5  Reading Tables 

Figure 5.2.4 was an exercise that required the students to convert information from a table into 

a graph. Before we started, I said that when converting information from a table to a graph, the 

first thing we needed to decide was what type of graph we would draw. 
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Figure 5.2.4  Teaching materials for drawing graphs (one) 

 

 

 

 

 

 

Transcript 9d  00:45:50 to 00:45:59 

01 T Okay, so we have average weekly attendance at Harrison Street kindergarten term 1  
  2006 // so the information we’re reading here /// who knows what we call this?  
  {pointing to table} /////// A table ///// so // how will we take the information from this table 

 and make a graph? /// First of all, we have to decide what would be the best type of  
graph to draw // so which type? 

02 Ss Line 
03 Ss Bar 
04 T Who thinks a line graph? {students raised their hand} 
05 T Who thinks a bar graph? {students raised their hand} 
06 T Who doesn’t think? {students laughed} 
07 T Let me think /// well, we could certainly make a line graph // so what’s the first thing I  
  have to do when I make a line graph? 
08 Mi Draw a vertical and horizontal lines 
09 T Draw the vertical and horizontal lines? 
10 Ss Axes 
11 T Axes good / we have to use the right language for the right stuff // so my Y axis / my X  
  axis // now, what do we usually put on our Y axis? 
12 Ne Numbers 
13 T The numbers // okay, so what’s my highest number in the table? 
14 S1 25 
15 S2 No, 26 
16 T 27? 
17 Ta We should put (xxx) numbers 
18 Ss {Many students saying numbers} 
19 T {to Ta} So you’ve changed your mind? 
20 Ta This is easy for me I get to make a bar chart some day 
21 T Okay, but we’ll do the line graph first. So we may have to go up to thirty and here we  
  have zero so then I divide this // 10 // 20 and then along here we’ll have week 1 //  
  week 2 / 3 / 4 / 5 / 6 / 7 / 8 / 9 / 10 //// and often when we do a line graph we use  
  different colours to show different information // so // I shall do the morning one // so  
  morning week 1 is 24 students which is about here / week 2 is 26 // week 3 is 22 //  
  week 4 is 21 // week 5 is 26 //// week 6 is 24 / week 7 is 27 // week 8 is 23 // week 9 is  
  25 //// and week 10 is 21 / they must have had a test the last week / and then I simply  
  join up my dots /////// where’s week 7? I went a bit funny there /// its hard to draw  
  graphs on the whiteboard /// okay so what I want you to do now is / first copy that //  
  then you do the afternoon {moved around the classroom helping individuals and table 
  groups} 

 

After fifteen minutes, Elata had successfully completed the graph and was asked to complete 

the graph on the white board and while this was happening, I continued to help other students 

Average weekly attendance at Harrison Street Kindergarten.  Term 1, 2006. 

Week 1 2 3 4 5 6 7 8 9 10 

Morning 24 26 22 21 26 24 27 23 25 21 

Afternoon 22 21 17 19 24 20 21 25 19 22 
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with their work. When the graph on the whiteboard was completed, many of the students had 

still not finished therefore, I continued to move around the room helping students to complete 

their work, encouraging them to use a second colour for the afternoon figures. We spent the 

remainder of the fifty minute session drawing the two remaining graphs from the table shown 

in Figure 5.2.5. 

 

Figure 5.2.5  Teaching materials for drawing graphs (two) 

 

 

 

 

 

 

 

 

 

 

5.2.6  Introduction to newspapers 

The aim of this part of the session was focused on being able to use a newspaper to find 

information by using the index. Firstly I explained the main two local Adelaide papers being 

The Advertiser and Sunday Mail in addition to the national paper, The Australian. I then gave 

each group a copy of a Saturday Advertiser, and we proceeded to look at each section of the 

newspaper by following the main index that is arranged alphabetically, beginning with the 

comics. Many students did not know the word ‘comics’, but when they arrived at the page, 

identified them as cartoons. We spent some time reading them, before I asked the students 

Ages of students at school in term 1, 2006  

 

18 –25 112 

26 – 30 170 

31 – 35 213 

36 – 40 104 

41 – 45   49 

46 – 50   36 

50+   25 

Total 709 

 

Backgrounds of students at school in term 1, 

2006 

Europe    79 

Asia  200 

Africa  280 

Middle East 150 

Total  709 
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which ones they liked the most, and a brief discussion ensued with students identifying some 

that are in their home newspapers translated into their languages.  

 

The next section we looked at was the crossword puzzles. Some students had not encountered 

crossword puzzles before, so although the newspaper crosswords were too difficult for this 

class, the crossword puzzle represented a new cultural approach to word games for them. 

Subsequently, I designed some crossword puzzles that could be used as an introduction to 

crossword puzzles, especially for the students who were new to this form of word games.  

 

Horoscopes were also on this page and this prompted a lively discussion of different ways that 

cultures predict the future. By discussing the different cultural approaches to fortune telling, 

all students in the class were able to learn more about the various cultures in the classroom and 

develop deeper cultural understanding. One interesting cultural belief shared by Anja was that 

Russian women do not wash their hair the night before an exam in the belief that they will 

wash away their knowledge. This became an in-house joke within the class on days before a 

learning outcome test.   

 

Letters to the editor was the next section we looked at. I explained that this is a place where 

people can publicly air their opinions. I showed them the basic structure of the letters and how 

they refer to a story that was in a previous paper, and then people respond with their own 

opinion. I also mentioned that as they proceed through the CSWE Certificate they would write 

a formal letter, and an opinion letter is one type of formal letter. 
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We noticed one letter about the proposed Adelaide tram line extension. Some of the students 

were unaware of the tram line, so we referred to our maps and looked at where the tram 

terminated in Victoria Square, then traced the proposed extension along King William Street 

to the railway station. I was asked by a student what my opinion was, so I explained the two 

main arguments in the debate, then disclosed to them which argument I adhered to. This 

augmented another quite long nine minute discussion with students asking questions about 

each side of the debate. In closing this topic, I commented that it is safe in Australia to make 

your opinion known through writing letters to the editor. Arnita asked:- “And you won’t ever 

get thrown in jail for writing here that you don’t like a tramline?” I gave appropriate 

confirmation that it is safe to express opinions publicly in the appropriate manner, such as 

letters to the editor.  

 

While this is not overtly teaching democratic rights, it is an introduction to the freedom of 

speech that we enjoy, and by showing them this section of the paper, they can have access to 

the knowledge that we can and do speak our opinions in a democratic country, and that this is 

one appropriate way of voicing our opinions. 

 

We then looked at the movie guide, obituaries, real estate guide, statewide, TV guide and the 

weather before spending some time on the Career One section where jobs are advertised. I 

showed them where to find the index for the employment section and explained the overall 

structure of the employment section, beginning with executive positions, engineering, 

teaching, government and moving through to general vacancies. 
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While students spent time browsing this section I went around to each table and when 

necessary, explained the structure again, turning the pages and pointing out the main sections, 

also showing them the job vacancy section where semi and unskilled jobs are advertised. I 

gave the students ten minutes to read some of the advertisements, and see if there were any 

that they thought were interesting. 

 

We then looked at the car guide, and I told a 5 minute story about the time I had a very old car 

and many things didn’t work properly and how I sold it for $400. I made this a humorous story 

and built in a warning based on “you get what you pay for” and, explaining that concept, 

warned them against buying very cheap used cars. I also suggested that if they were going to 

buy a cheap second hand car that it would be a good idea to join a Workers Educational 

Association (WEA) course in basic car maintenance. This led to a brief diversion about the 

WEA and the wide variety of courses that they offered, and my encouragement to attend such 

courses so they could develop interests and meet Australians, which is encouraging social 

inclusion as an important aspect of becoming part of the Australian social fabric. 

 

I then directed them to house and flat rental advertisements so they knew how to find them 

when seeking accommodation. Again, I gave them some reading time so they could observe 

the difficulty of the wording. There were a lot of questions about the abbreviations, and I 

assured them that this would be covered in full in a later lesson, but for now, it was important 

that they knew where to find them in the paper. Time was running short before breaking for 

lunch, so I quickly covered the purposes of lost and found, personals and pets. After the class 
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had finished, several students asked me where they could get the paper on Saturdays, and at 

least one student subsequently organised home delivery and began reading the weekend paper 

on a regular basis.  

 

5.2.7  Lesson Outcomes 

By the end of session 9, I had introduced graphs, and discovered that about half the class could 

answer basic questions, while the other half were able, by the end of the lesson, to answer 

basic questions that I asked them while working with small groups or individually. On this 

first attempt to draw graphs, from a class of twenty-five, the class were clearly divided into 

three ability levels, with about eight students highly competent, about eight experiencing some 

difficulty, and the remainder having very little prior experience of graphing. I was also able to 

assess their ability to undertake basic calculations by asking students to add totals, make 

estimates, and calculate some basic percentages, and I was satisfied that all student were able 

to perform the necessary basic calculations albeit some with more ease than others. Therefore, 

my basic needs analysis aims had been met, and I felt confident in proceeding with the work 

as planned. However, given the diversity of ability among the group, I was aware that my 

challenge was to keep the lessons interesting for those students who found this easy. 

 

As an overview of a newspaper, this lesson introduced the skill of using the index to locate a 

variety of information in the newspaper: cartoons; horoscopes; formal letters to the editor; 

television guide; weather map; used car advertisements; real estate section and house rental 

advertisements. This lesson demonstrated that some students were unfamiliar with 

newspapers, and initially had some difficulty in using the index to find specific sections, while 

the vocabulary of some sections had lexical differences, such as comics rather than cartoons. 
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Casual talk about sections in the newspaper also initiated some discussions such as methods of 

fortune telling and superstitions that stemmed from the horoscopes. Stories about buying 

cheap used cars, programs that students like to watch on television, and what is similar to their 

own countries, and the rights of people to air their opinions publicly in letters to the editor. 

 

5.3  Bar Graph of Unpaid Domestic Work 

5.3.1 Aims and Objectives 

The aim of Session 13 was for the students to collect raw data from other students in the class 

and then compile a bar graph using the collected data. The students began by collecting 

information from other students about how many hours of unpaid domestic work they 

undertook each week, and drew a bar graph. During Session 15, we used the same topic to 

collect the same data based on gender to draw a pie graph. The reason for using the topic of 

unpaid domestic work was twofold. Firstly, it was revising a question in the census but it was 

also for the purpose of suggesting that men should help their wives with house work and child 

care. 

 

5.3.2  Bar Graph of Unpaid Domestic Work 

 

Transcript 13a 00:06:27 to 00:09:15 

01 T Okay, this afternoon we’re going to draw a graph // of / domestic // unpaid domestic  
  work / like the census. You answered that question in the census // unpaid domestic  
  work. What is unpaid domestic work? 
02 El Slavery 
03 Ss {Laughter} 
04 T I agree // but what? 
05 Ne Work at home 
06 T Yes, work at home // housework / or? // job title? /// Home duties // who likes 

housework? 
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07 Ss (xxx) 
08 T Who does housework? // put up your hand? // Everyone? 
09 Ar No dependent spouse 
10 Ss {laughter} 
11 T You know // Australian women love a man who helps // help with cooking, washing up /  
   /// women who work especially // their husbands should help. That is part of Australian  
  culture now, that husbands help around the house // help with cooking / cleaning /  
  children / change nappies /// Husbands? Who are my married men here? ////// Ebrahim  
  / how much do you help? 
12 Eb I do everything 
13 T Everything? // so how many hours each week? 
14 Eb 30 and above 
15 T 30 and above? / Really? 
16 Eb My wife // pregnant problems 
17 T Ah, so you work and she rests? 
18 Ar Good boy Ebrahim 
19 Ss {clap and cheer} 
20 T Okay, so already // good Aussie husband // so what I want // for you // talk to everyone  
  // everyone in the class // ask how many hours of unpaid domestic work // housework  
  each week // count the people for each hours // hour group. 

 

The graphing activity (Figure 5.3.1) began with a class survey linked to question 10 of the 

census to see how many hours of unpaid domestic work people do. The students had to ask 

each other how many hours of unpaid domestic work they did, fill in the sheet, and then draw 

the graph. I gave the class ten minutes to move around the classroom asking each other which 

hour groups they belonged to, after which I collated the information on the whiteboard to 

ensure that everyone had the same information. Before they commenced drawing the graph, I 

revised the graph basics, asking questions about what type of graph we would use, what title it 

would have, what the axes are called, what labels we would need on which axes and how we 

would scale the numbers. As I was doing this, the students were animated in calling out 

answers and commenced work. 

 

While they were working, I moved around making suggestions to several people before I sat at 

a table and helped Ruzna who was having the most difficulty in compiling his graph. The 

other students at his table listened and copied some of the work we did. As all the students at 

my table completed each stage of the graph, I asked a variety of students who had completed 
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the graph to draw it on the whiteboard. My past experience of teaching to draw graphs had 

made me realise the need to use graph paper, and having it on a transparency made drawing it 

on the whiteboard easier with better accuracy. 

 

Figure 5.3.1  Survey and bar graph domestic work 

 

 

5.3.3  Pie Graph of Unpaid Domestic Work 

I turned their attention to the next graph (Figure 5.3.2) which was a pie chart of domestic 

work, however this time, divided into male or female groups, therefore there would only be 

two slices on the graph.We worked through the process step by step together as a class, firstly 

collecting the data, adding the totals, calculating the percentages, dividing the pie into 
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segments, and finally filling in the graph. During the first step, each student reported how 

many hours of unpaid domestic work they do at home.  

 

The students were the main leaders during this segment of planning and calculating the 

statistics for this graph, and once all the information had been calculated, the students were set 

to work drawing the graph. I encouraged those who were having difficulty with the arithmetic  

Figure 5.3.2  Survey and pie graph domestic work 

 

to use the calculators on their mobile phones. This caused a great deal of flurry among the 

class with people fiddling with mobile phones and helping each other navigate the menu to 

find and operate the calculator function. This was a new skill for many students as they had 

not previously exploited this aspect of their mobile phones. Nevertheless, being able to exploit 
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a mobile phone to its fullest extent is part of the necessary personal literacy that belongs to 

mobile phone use.  

 

Colour pencils were also used during this activity to assist them in distinguishing the different 

segments of the pie. Drawing the graph took the class about 15 minutes during which time I 

gave assistance to some students who were having difficulty with this. Having only two slices 

made this a fairly uninteresting graph that lacked details for discussion and questions. 

Furthermore, although this graph required only two pieces of the pie, it did present the 

difficulty of constructing pie graphs.  

 

5.3.4  Lesson Outcomes 

The skills involved in drawing these graphs were similar to basic research skills. First the 

students were involved in gathering raw data and representing that data in rows and columns 

that created a table. To create meaning for the bar graph, they then had to generate a title to 

convey the overall meaning of the graph, and label the axes to give the data two dimensional 

meanings before drawing the graph to create a visual icon of the data. Therefore the text 

surrounding the graph summarises the meaning of numerical information while the graph itself 

offers a visual icon of the numbers that represent the raw data. The pie graph required only a 

title and some arithmetic skills in determining the ratio of the two slices.  

 

The topic of unpaid domestic work was chosen because it offered the opportunity to discuss 

shared domestic responsibilities. Several men in the class indicated that they were undertaking 

domestic duties, and the class cheered. 
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5.4  Drawing a Graph from a Table 

5.4.1 Aims and Objectives 

With only one week left of the teaching cycle, it was time to commence scaffolding for the 

second half of the cycle when the students would undertake the learning outcome “Can read a 

newspaper article”, therefore the aim of this session was to read a newspaper article titled 

“Record jobs – and a warning”. This article was about employment, and predicted that a jobs 

boom could also cause a rise in interest rates and this related to housing costs so I included it 

in our work. Furthermore, part of the article presented employment statistics that were 

amenable to graphing, so was used to construct a graph. This was an appropriate way to 

scaffold toward the next teaching cycle because it involved elements of the new teaching 

cycle, in addition to the current teaching cycle of drawing graphs, and blended two learning 

outcomes seamlessly.  

 

5.4.2  Reading a Newspaper Article 

The students were given time to read the newspaper article (figure 5.4.1) individually and 

instructed to underline words that they didn’t recognise. While they were reading, I moved 

around the class looking at their work for commonly underlined words so we could discuss 

this vocabulary as a group before doing the related activities. 

 

After thirteen minutes most students had finished reading the article, so I talked about some of 

the vocabulary starting with Australian Bureau of Statistics, because Yatima had not been the 

only student to underline this as not known. I then talked about “compile” and a student asked 

about “evident”, we also discussed “boom” and “downside”. When I talked about interest 
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rates, I digressed to talk about bank accounts that pay very little interest and wrote on the 

board 0.01% and explained that many bank accounts pay very little interest, but if you had 

more money that you want to put in the bank, you should shop around and find the best 

interest rate that you can. I then explained that when you borrow money from the bank, it will 

cost you a lot more, and wrote 6.8% on the board, and explained in simple terms that is how 

the banks make money. Pay low interest on account deposits and charge high interest to 

borrowers. 

 

I then drew their attention to the use of the article in ‘an historic’ and talked briefly about how 

the articles “an” and “a” are used before vowels and consonants, and why the rule is broken in 

this example. Yesmin had good knowledge of this and answered many of the questions when I 

asked for details and examples. I also talked about the looming skills shortage which triggered 

several many settlement issues. 
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Figure 5.4.1  Unemployment rates article 

 

   Source: The Advertiser 12/7/06 pp 13 
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Transcript 16a  00:25:58 to 00:27:18 

01 T ... to focus on the state’s skills shortages // have you heard about the skills shortages? 
02 Ye (xxx) 
03 T Yes, it means that certain kinds of jobs they need more people and most of those jobs  
  are in trade areas like plumbers / electricians 
04 S1 boilermakers 
05 T boilermakers / welders / welders are always hard and / um / its really true // like // if you  
  phone a plumber // if you phone ten plumbers and leave a message / you’ll be lucky if  
  one phones you back // well / maybe three // and then you’ll be lucky if you get a quote  
  from one. So you have to take whoever you can get. It’s very difficult to get trades  
  people. So if you want to get a good job // and you’re thinking about some training, it’s  
  good to get training into a skills shortage area. 

 

 Other vocabulary that was commonly underlined by the students was “youth unemployment”, 

“defence industry”, “strong jobs market” and a question about the “Reserve Bank”. 

 

Transcript 16b  00:28:13 to 00:30:08 

01 T Um defence industry / I noticed some people didn’t um weren’t sure about defence  

  industry. Defence is our army // airforce /// so all the people who you know, think that  

  they want to go to war and stuff like that // defence is really about protecting the  

  country not going to war // so the defence industry // and this is true // South Australia  

  has won very big contracts in building submarines // they’re going to be looking for  

  people with very special skills like welding / I know welding is one of them / and it’s  

  going to create huge / huge amount of jobs // so the Premier says {reading} “more jobs  

  to come in their thousands” // and so / also we’ve got some very big mining operations  

  about to start as well / so defence industry and mining are going to boom 

 

Transcript 16c  00:32:15 to 00:36:55 

01 Ye What is this? Strong jobs market 
02 T {reading} “Because a strong jobs market allows workers to demand higher wages and  
  push up inflation” // so for example if I was a plumber // plumbers are becoming very  
  rich people because there aren’t very many of them / so / if I want a plumber to come  
  to my house // he’s already got a lot of work to do so he can say to me / look, it’ll cost  
  you two hundred dollars to come / that’s just to come and that’s before he starts  
  working // and he’s probably hoping I will find someone else because he’s really busy 

 // okay, so when we have a strong jobs market we can choose. Say if you are a  
welder and you go for two job interviews and you get both jobs // you can sit back and  
say you want twenty five dollars an hour and they say okay so then you go to the other  
job and say I want thirty dollars an hour 

03 Ss {laughter} 
04 T okay, so you are in a very powerful position because you can push your wage up  
  because they want you so much // you’re the only person that they can find // so when  
  that happens / when that happens it pushes up inflation / so other things start to cost  
  more / like at the moment with the high petrol prices // the supermarkets say it costs  
  more to drive their trucks around // so they have to pass that extra petrol cost onto the  
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  consumer / so they are going to start to push the prices up to cover their extra petrol  
  costs / so everything starts to get pushed up which means I need more money to pay  
  my bills and buy my food so I go to my employer and say I need a bit more money 
05 Ss {laughter} 
06 T I wish I could do that {laughter} but some people in some jobs can negotiate their  
  wages // and if you look at the date of this article, it was just before the rates did go up.  
  So they pushed up your home loan unless it was fixed // they pushed up this bank  
  interest // your landlord has to pay more / so he puts up your rent. Everybody pays  
  more. So when your lease finishes / he can say inflation went up four percent, so I  
  want four percent extra rent // so everything goes up. Okay, lets draw this graph / I can 

see some people are way ahead of us // so you can draw it on the board. 

 

The discussion about the vocabulary in this newspaper article lasted for twenty five minutes, 

and was extremely rich with the students being partners in asking and answering questions that 

were relevant topics. Many of these students did have considerable amounts of money as they 

had sold property in their previous countries to move to Australia and wanted to eventually 

reinvest in home purchase. When I asked the students if anyone knew what the present interest 

rate for a mortgage was, Vincenzo phoned his wife to find out what their interest rate was and 

then informed the class. 

 

However, it did not end there, and when I put them to work to draw the graph of the 

unemployment rates of each state, some of the men sitting at one table began asking more 

questions about mortgages. 

Transcript 16d 00:54:08 to 01.04.33 

01 Ne What is a mortgage? 
02 T Mortgage? We don’t pronounce the T it’s just mortgage 
03 Ne Mortgage 
04 T Mortgage and that’s the money we borrow to buy a house 
05 Ne Aahh 
06 T If I borrow money to buy a car, I’d call it a personal loan 
07 Ne Mortgage is a loan? 
08 T Well, it is a loan but we call it a mortgage 
09 Ne Mortgage is money we borrow from a bank to buy a house 
10 T ]buy a house and one reason is because the mortgage /// the bank holds the papers to 

your house / so you don’t get the papers to your house until you pay off the mortgage. 
When you pay off the mortgage, then you get the papers because whoever holds the 
papers owns the house. 

11 Ne Yes the bank 
12 T So if you can’t pay the mortgage the bank just comes in and takes it 
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13 Ne {laughs} 
14 T And there’s a cycle to it / interest rates are low, so people think they can afford to buy 

a house // but then interest rates go up // they can’t pay their mortgage // bank sells the  
house for as much money as they can get // sometimes // called a mortgagee sale //  
maybe cheap maybe not. 

15 Ne When is best time to buy house? High interest or low interest? 
16 T I’m not sure //  maybe high interest // might be less people buying /// the thing is  
  interest rates have been low for a long time now so people have been encouraged //  
  buy a house buy a house /// but /// when interest rates go up, they can’t afford it and  
  have to sell. Maybe they sell it cheap but have to pay the bank. 
17 Ne Good time now? 
18 T Probably soon / when interest rates go up a bit more // people will find it harder to sell  
  their house and price might be a bit cheaper, but if you can afford to buy a house, any  
  time is a good time to buy. 
19 Ne Yes 
20 T House prices are never going to come down very much // usually go up // we usually  
  make money when we buy a house 
21 Ne The interest rate for first one is different? Cheaper? 
22 T No not really // the same // doesn’t make difference 
23 Eb Why they say first home owner? 
24 T Ah that’s different. For your first home you can get seven thousand grant // only one  
  time // you buy a house with your wife //  not two times // just one seven thousand to  
  help you // just the first time 
25 Eb Is there fixed interest rate in Australia? 
26 T You can get fixed interest but it usually only for fixed time / one year / five years but  
  you gotta know if interest is going up /// or down going up good but coming down  
  maybe you pay too much // not for whole mortgage ///// just what you agree with bank  
  its a bit of a trick really / at the moment probably go up so if you fix for one year now  
  for 5% // then next year they say 7% interest gone up 
27 Eb (xxx) 
28 T No it’s still good to buy but you are young // start with cheap flat then in 5 years see if  
  you can get small house // go up slowly with small mortgage // pay off as much as you  
  can // borrow again a bit more 
29 Ne (xxx) {a lot of background noise from other class members} 
30 T Yeah the trouble is a lot of young people want everything straight away. Big house /  
  new car / new fridge and they just borrow too much money // can’t pay it back / up to  
  here in debt / then interest rates go up / 
31 Ne Big trouble! 
32 T {laughing} Yeah that’s right! 
33 Ne How much I have to pay to bank every month? 
34 T I think the next article you’ve got to read talks about that 
35 Ne (xxx) 
36 T Yeah it’s pretty tricky but generally if you can afford to buy anytimes a good time to  
  buy the main thing you’ve gotta think is interest is 7% //// if /// it goes up to 10% can I  
  still afford to pay it.  
37 Ru If I see some land with no house can I build there 
38 T You mean build a house on some empty land? 
39 Ru Yes // build house 
40 T No. You must see land for sale and buy the land// then you can build house 
41 Ru If I buy my house can I take rent off the price? 
42 T Not usually /// sometimes /// sometimes /// with Housing Trust /// special agreement ///  
  can /// sometimes not always 
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On completion of the graphing exercise we then moved to the comprehension questions shown 

in Figure 5.4.2 about the newspaper article and the students worked independently. I explained 

to the class that the comprehension question numbers link to the numbered paragraphs, and 

that they needed to look at the specific paragraph number to obtain the answers. After about 

twenty minutes, all students had completed their work, so we worked through the answers 

together on the whiteboard projection of the question sheet.  

 

Figure  5.4.2  Unemployment rates comprehension 
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5.4.3  Lesson Outcomes 

The aim of this lesson had been to read a newspaper article and construct a graph from the 

statistics. The comprehension exercise was used to check the students’ understanding of the 

article. Therefore, with these three main exercises successfully completed, the aim of the 

lesson had been met. 

 

The newspaper article was difficult for the students because there were a lot of vocabulary 

items that were not understood however they triggered questions about interest rates, skills 

shortages, the defence industry and strong jobs markets. In addition, one group of men wanted 

more explanations and I spent additional time with them. Their questions demonstrated that 

they were actively trying to understand interest implications of having a mortgage. 

 

Reading the table to construct a graph was also difficult because the figures were given in 

reverse calendar order: giving June before May. The table in Figure 5.4.1 does not use a 

conventional table layout, with the text wrapping to the next line inconsistently due to the 

differing lengths of state abbreviations. 

 

5.5  Reading Rental Advertisements 

5.5.1  Aims and Objectives 

The aim of Session 19 was for the students to read rental advertisements from The Advertiser.  

This session was at the heart of my lesson planning and scaffolding about housing in Adelaide, 

and originated when previous groups of students asked for help finding rental accommodation 

and, in particular, help with reading the rental advertisements in the newspaper. As the 
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material evolved for the work on housing, it fell towards the end of the lessons on housing for 

two main reasons. The first being that the prior material scaffolded the students’ general 

knowledge about Adelaide and suburbs, and the second was that it often takes time for the 

new arrival class to fill and settle, so this lesson came when all the students who would be in 

this class had arrived and were attending on a regular basis. The aim of this session was to 

read the abbreviations used in rental advertisements.  

 

5.5.2  The Abbreviations Explained 

The students were given a list of some abbreviations and their meanings (Figure 5.5.1). The 

list was not complete as there are many variations of the abbreviations, however the list did 

include the main ones. For thirty minutes I went through the list explaining each abbreviation, 

expanding on the meanings and checking that the students were understanding the items. Two 

transcripts have been selected to demonstrate this. 

Transcript 19a  00:29: 56 to 00:33:32 

01 T C park // okay we’ve got three things here / car parking / car port / car parking under  
  the main roof. Okay let me explain these. {drawing on whiteboard} ///// Sometimes ////  
  in a block of flats there’s a big area out here that’s just divided up into a car park /// a  
  bit like a supermarket // okay // so that’s car parking. A car port is when you’ve got  
  your house and then on the side of the house there’s just // it’s usually quite open /  
  there’s a roof and then there’s just posts that go down // it’s quite open but it’s  
  sheltered on the top. What was the last one?  
02 S1 Car port under 
03 T Oh yes, carport under the main roof {drawing on whiteboard} ///////// this is when the  
  carport //// is built /// the roof line comes down and you’ve usually got a roller door or  
  something there that comes up and you drive in there and its under the main roof of  
  the house // so whose // so what’s your car parking facilities where you live at the  
  moment? Is it car parking? // Car port? Or under the main roof? 
04 Ss Under the main roof 
05 T Under the main roof. There’s one more that I haven’t put on here /// and thats’s // a  
  garage // where it’s a separate building usually a little bit back from the house {drawing  
  on whiteboard} ////// and you drive your car into there /// it’s a little bit like // a // little //  
  shed // a little house of it’s own. Okay, so that’s what we call a garage 
06 S2 Called a garage? 
07 T Yes because it’s separate // it // its still all enclosed with a roof, walls all the way  
  around / okay / is a garage 
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Figure 5.5.1  Decoding key for rental advertisements 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

READING THE ADVERTISEMENTS 

Below is a list of some abbreviations used in the advertisements. There are no 

standard abbreviations used because the people who place the advertisement make 

up their own because they try to reduce the cost of the advertisement by making it 

shorter. 

ABREVIATION MEANING 

$110 p.w. $110 per week rent 

lux. Apr/art Luxury apartment 

t/house Town house 

f/f unit Fully furnished unit 

spac Spacious 

Fully furn Fully furnished 

furn Furnished 

p/furn Partly furnished 

unfurn Unfurnished 

CBD Central Business District 

refs req References required 

  

1 br 1 bedroom 

2 lge brs 2 large bedrooms 

3 br 3 bedrooms 

b-ins Built in wardrobes (means they are attached to the wall) 

birs Built in wardrobes 

wirs Walk in wardrobes 

2 bthrms 2 bathrooms 

2 w.c.’s 2 toilets 

ens Ensuite (a bathroom attached to the bedroom) 

kitchen/dine Kitchen and dining combined in 1 room 

lounge/dine Lounge and dining combined in 1 room 

c/yard Courtyard (a small garden area) 

priv. gdn Private garden 

  

dble gge Double garage 

c/park Car parking 

c/port Carport 

c/port umr Car port is under the main roof 

  

duct r/c a/c Ducted reverse cycle air conditioning (hot and cold) 

a/c Air conditioned 

r/c a-c Reverse cycle air conditioning 

Evap Evaporative cooling 

flr/boards Floor boards 

pol brds Polished floorboards 

d/washer Dish washer 

adj K-Mart Adjacent to K-Mart 

All facs All facilities (Kitchen, laundry etc) 
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Transcript 19b  00:35:06 to 00:41:07 

01 T okay duct r/c a/c lets have a talk about this one {drawing on whiteboard}///// okay one  
  type of air conditioner is when you put it into the wall, and it just blows into that one  
  room /// okay 
02 S1 Air conditioner in one room what do you call that one? 
03 T Just air conditioner 
04 S1 ]Air conditioner 
05 T Just air conditioner okay so it might just be put into the wall // okay so that’s an air  
  conditioner // it’s just blowing into / into one room / then we have reverse cycle {writing 
   on whiteboard} /// and that is one that will blow hot air in winter and cold air in summer 
06 S2 (xxx) 
07 T No, you just adjust the thermostat yep you adjust it to hot or cold //// now //// ducted  
  now we have to add ducted /// {writing on whiteboard} ducted // is usually when they  
  put a big unit on the roof and then they bring it down through the house // okay /// let’s  
  have a double storied house // so they bring it down through the house // and you have  
  a little duct in every ceiling so every room in the house can have // have the air 
08 Ss {many students talking} 
09 T This is ducted / yes // and these are typical of what we call the / ducts {writing on  
  whiteboard} // there’s a very cute add on TV where there’s a couple of children talking  
  and one // the little boy is saying to the little girl that he wants to go home because  
  they’ve got ducts at their place and the little girl is picturing little yellow fluffy ducks 
10 Ss ]{laughter} 
11 T ] and then you see inside the house and there’s all these ducks {laughter} so that’s a  
  very cute ad // okay, so that’s ducted air conditioning. There’s one more which is called  
  evaporative 
12 Vi Evaporative 
13 T Evaporative cooling and that comes in two forms. One they put on the roof and again  
  it’s ducted // its ducted through the house ///// now evaporative is only cooling and it  
  works on water ///  so it has water / water runs through here creating cool air // pushes  
  it into the house / now if you have evaporative cooling you have to have your windows  
  open which is in summer / in summer if you are using it you must open your windows  
  because it creates humidity // okay // it creates humidity because it puts water into the  
  air // if you have little children and your house gets too humid they can get a lot of  
  chest infections {patting my chest} and problems. There’s one other type of cooling  
  that’s evaporative // and it’s just ///// it’s usually on a trolley with wheels // gee I’m not  
  good at drawing am I // and you actually pour the water into it yourself // pour the water  
  in and turn it on and just blow the air into the room // but again, you have to have an  
  open window for the humidity to go out / but if you haven’t got a lot of money and  
  you’re moving a lot that’s a reasonable option // I had one when I was a poor student  
  and when it was very hot I just put it into the doorway into the lounge room / I had the  
  front door open and I just sat in that room all day / didn’t move 
14 Ss {laughter} 
15 T Except sometimes when it was really hot I used to go and have a shower and wet my  
  hair but I didn’t dry myself, just put my dress on then run back and sit in front of it wet //  
  just put my clothes on and sit there wet. And of course your other option in summer is  
  just an electric fan but // now // electric fans are cheap to buy // but // when the weather  
  is really hot // forty degrees // they just blow hot air // so when it’s hot // same thing //  
  have a shower // stand in front to cool down okay so that’s all the types of air  
  conditioning. Okay / next is floor boards. 

 

The above transcripts are similar because they both contain explanations of different types of 

housing related vocabulary, showing subtle differences for various common nouns and the 

teaching involved in explaining the subtle differences between the items. Furthermore, these 
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detailed explanations demonstrate the complexities of housing vocabulary, and that being able 

to read the advertisements does not necessarily mean that they are fully understood. The 

reason for using language is to make meaning, and rental advertisements assume knowledge of 

the abbreviations and vocabulary that are used. Many migrants and refugees do not possess 

this assumed knowledge. 

 

5.5.3  Reading Rental Advertisements 

I then asked the students to use the decoding key for rental advertisements (Figure 5.5.1) to 

decode five rental advertisements in the newspaper rental advertisements (Figure 5.5.2). 

Transcript 19c  00:46:53 to 00:49:07 

01 T Okay / so the next page has some advertisements so using that list of abbreviations I  

  want you to see if you can write out a couple in full so I’ll do the first one // so /////////////  

  I’ll do the first one // the first one is in Blackwood // and it’s {writing on whiteboard} a  

  four bedroom townhouse ////// built //// built in robes /// ensuite /// spa what’s a spa? 

02 Ss {a lot of students calling out} 

03 T A big bath // with air that squirts through the bath Ohhhh! 

04 S1 I like it 

05 T I like it too / spa // modern kitchen /////// large //// living //// family room // lovely ///  

  garden 

06 S2 without (xxx) 

07 T two seventy five per week /// and a phone number // okay so I just want you to spend //  

  maybe ten minutes // pick out a couple of these and just write them out so that I know  

  // I’m sure that you can read these properly 

08 S3 What ever one 

09 T Yep you choose 

 

The students were required to choose five advertisements from Figure 5.5.2, and decode the 

abbreviated advertisements using the decoding key shown in Figure 5.5.1. A ten minute time 

allowance for this exercise had been estimated, however, so many students asked questions 

about additional abbreviations that it took approximately thirty five minutes to complete. 
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It was notable that the group comprising of Vincenzo, Elata and Arnita selected 

advertisements from the high-end rental advertisements and asked questions about the 

abbreviations for executive, entertainment deck, granite benches, balcony and Smeg oven 

among many others. The following transcript shows the last seven minutes of this activity and 

demonstrates the settlement issues that were being explored. 

 

Transcript 19d  01:17:17 to 01:24:07 

01 T Yes Arnita 
02 Ar Grrran bench 
03 T Oh boy! Granite benches! You guys are picking all the expensive ones aren’t you 
04 Ss {laughter} 
05 Ar We are specialised 
06 T Granite // granite is like a stone that is quite gray 
07 Ar ]oh marble 
08 T ]no, not marble 
09 Ar ]yeah yeah 
10 T It’s cheaper than marble 
11 Ar What you can use in the kitchen? In the top of the kitchen? 
12 T Yeah 
13 Ar And the bench? 
14 T Yeah so it is granite on the top of the kitchen cupboards 
15 Vi It is luxury? 
16 T Yes it’s very nice it’s not as good as marble // marble I think is more expensive than  
  granite 
17 Vi Yeah of course it lasts forever 
18 T Yes it does ///////{moving around the room} 
19 An What is full bathroom? 
20 T Okay // that is when you have a full bathroom // A bath a separate shower and a toilet,  
  a hand basin some bathrooms don’t have a bath / if it’s a small bathroom then it might  
  just have a shower a hand basin  
21 An (xxx) 
22 T large // lge // large //////{moving around the room} 
23 Ru p f what is that? 
24 T per fortnight gee that’s cheap /// hang on // where was it? 
25 Ru that one 
26 T Oh no no no no // that’s p f burns so it’s two hundred and twenty per week and the  
  man’s name is p f burns like his initials p f  
27 Ru Oh I know that one now 
28 T Okay 
29 Ru Okay 
30 T Wow I thought we’d found really cheap accommodation there /////// okay this is  
  entertainment deck ////// so that’s a nice outdoor area for entertaining guests 
31 An (xxx) 
32 T It’s / it’s // yes it might have wood or something on the ground or it could be concrete  
  but an entertainment deck is a large flat outdoor area for entertaining // two bedroom //  
  this one is ground // ground floor 
33 An Ah yes 
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34 T Built in wardrobes // built in wardrobes // so that one is on your list here / where is it?  
  Ah there / see / b i r // built in wardrobes yes, so large lounge / balcony / do you know  
  what a balcony is? {drawing} so these might be flats okay // this is your little flat // and  
  you’ve got a little balcony out there // and you’ve got a door you can go out onto the  
  balcony //////{moving around the room} 
35 T This is ground floor / ground floor 
36 Ik Large open kitchen  
37 T {speaking to whole class} Okay, that has been a really valuable exercise // there’s  
  been tons and tons and tons of questions 
38 Ss {laughter} 
38 T ]which is really good and I hope that for people who need to look for rental  
  accommodation that learning how to read them is a help // okay because // I mean you  
  found it difficult with my help so it can be very difficult if you don’t have anyone to  
  teach you how to undecipher all the abbreviations /// Okay, let’s finish up today //  
  tomorrow // um // we’re going to be looking at how much rent costs in different suburbs  
  and // um // 
39 Vi How much do you pay 
40 T Yeah how much do you pay // so have your break now and be back in fifteen minutes. 
 
 

At the conclusion of this activity, Ruzna told me that he had been having a lot of trouble 

reading the rental advertisements, but now felt that he could do it, and this suggests that this 

approach to teaching about housing had enhanced his ability to read the advertisements and 

developed his understanding of items in the advertisements. 

 

When analysing these advertisements, there are some regularities such as always beginning 

with the suburb, and concluding with the contact details. Although this class did not ask any 

detailed questions about the contact details, these vary considerably. Some had a mobile phone  
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Figure 5.5.2  Newspaper rental advertisements 

 

   Source: The Advertiser 30/4/05 pp 102 
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number indicating that the owner may be the contact person while others had real estate 

contact numbers. Some also have phone extension numbers that give recorded messages with 

further details of the property. 

 

Another feature of these advertisement examples is that the price has often been included, but 

examples can be found where this is not the case. The price can also be located in various 

sections of the advertisement, but usually at the beginning or the end. The address is not 

always included in the advertisement, but when it is, it follows the suburb. The description 

varies in the amount of detail given, but usually includes the number of bedrooms. The 

property features are as varied as the properties themselves, and this is where the abbreviations 

can create the most difficulty as different features and abbreviations abound. 

 

5.5.4  Lesson Outcomes 

Because all students were able to decipher the rental advertisements, the lesson outcomes were 

achieved. However, many settlement events occurred. In the first instance, they were my 

explanations of common features in the abbreviations list such as car parking types and 

different types of air conditioning systems and ways to keep cool during summer. Then there 

were students wanting explanations of additional abbreviations such as executive, 

entertainment deck, granite benches, balcony and Smeg oven. Therefore, during this lesson, 

settlement knowledge arose from the unknown vocabulary in the rental advertisements. 
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5.6  Graphing Average Rental Costs 

5.6.1  Aims and Objectives 

Session 20 was the last session focused explicitly on housing and graphing so I had planned a 

finale that was to draw all the learning together into an information rich experience. The main 

aim was to use authentic rental advertisements from the newspaper to create graphs showing 

the average rental costs in eight suburbs, and find some of those properties in the street 

directory. Each student calculated the average rental cost for a suburb of their choice then 

surveyed seven other students to obtain their average costs for their chosen suburbs and drew a 

graph of the eight suburbs before finding the suburbs then rental properties in the street 

directory.  

 

To achieve this, I took photocopies of the previous Saturday’s rental advertisement pages from 

the newspaper into the class, along with scissors, glue and coloured pencils. Each student 

selected one suburb in which they wanted to live, found advertisements for that suburb for 

both houses to rent and units or flats to rent, cut out the advertisement and pasted the 

advertisements into the columns in their worksheet.  

 

5.6.2  Explaining the Task 

I began by explaining what each student was required to do. I had photocopied the rental 

advertisement pages from several Saturday newspapers and wanted the students to find, cut 

out and paste advertisements of interest to them in figure 5.6.1. This was the first stage of the 

lesson. 

Transcript 20a  00:09:12 to 00:10:54 

01 T Okay // what I’ve done is photocopied four sets so I’ll get your table to share one set //  
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  so in each set / if you look at the dates /// so this one is // from /// these are all out of  
  the Saturday paper so this is // on top here // is August the nineteenth // and that goes  
  for one /// two /// three and a bit pages // so / just one Saturday goes for three and a  
  little bit pages /// now if you have a look at the next page // page 36 // in your hand-out  
  worksheets ////// the next page /// looks like this /// on one side I want you to // to look at  
  home units and townhouses // and on the other side I want you to look at houses //  
  okay so with each Saturday group it starts first of all with houses to let / so all the ones  
  on this page are houses and there seems to be more houses than home units okay //  
  so make sure when you’re putting things into the house side that you’re looking at the  
  house ads and when you’re doing the units that you’re taking from the units section  
  okay. Now what I want you to do is to choose one suburb // each person choose one  
  suburb. Now that could be the suburb you’re living in now or a suburb that you think  
  you would like to live in // okay and I want you to find all the ads for that area for that  
  one suburb / so / all the houses // from your paper // all the houses / cut them out /  
  glue them in /// then all the townhouses and flats // cut them out / glue them in just for  
  one suburb from one paper // alright and you’ll have to do a little bit of sharing with the  
  papers okay /// {to one student} are you clear about that instruction? /// Now the  
  reason that I keep saying to you // you know how I keep saying to you that it’s the  
  Saturday Advertiser that’s got all the information // because and I’ll show you ///// this  
  paper is a Monday paper //// these are the houses /// just those few whereas on  
  Saturday there’s nearly two pages okay so if you’re only looking in the weekday paper  
  and then there’s the home units // again // only a few so that’s why the Saturday paper  
  has most of the ads the weekday papers hardly any so if you’re looking for  
  accommodation in the weekday papers you’re not seeing very many // not enough to  
  find a place // so I’ll get you all to share  

 
Figure 5.6.1  Student research of rental costs 
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During this session, I spent quite a lot of time with Ruzna who had difficulty with this 

exercise. His difficulty was that he wanted to remain in the same suburb where he was living, 

but there were no advertisements for that suburb. We looked at his map to identify nearby 

suburbs, but unfortunately, those suburbs also had very few advertisements and we had to go 

further away to be able to find a suburb with several advertisements.  

 

Transcript 20b  00:12:40 to 00:13:55 

01 T Okay, so what suburb do you live in? 
02 Ru Colley Avenue Melrose Park 
03 T Suburb? 
04 Ru Melrose Park 
05 T Melrose Park /// okay here one two three so that’s three houses // home units //////// no  
  // no units or town houses // We’ll have a look at another one 
06 Ru (xxx) 
07 T {looking through papers} town houses // town houses // town houses // yep there’s one  
  there okay  
08 Ru looking for town houses 
09 T Yes, go to units and town houses then look alphabetically for Melrose Park 
10 Ru Okay 
11 T okay 
 

Transcript 20c  00:14:53 to 00:15:18 

 

01 Ru You said we have to cut does it start from here or start from here? 
02 T Just cut out the ad yep 
03 Ru and 
04 T ]and just glue it in // okay so you’ve got one ad and it’s a home unit 
05 Ru ](xxx) 
06 T and you’re going to glue it into there 
07 Ru and what there? 
08 T that’s for your houses 
09 Ru put that there? 
10 T yep 
 

Transcript 20d  00:24:42 to 00:25:20 

 

01 Ru (xxx) 
02 T I’m still just hunting to find you some more 
03 Ru No no // in this suburb Melrose Park when you go to Melrose now (xxx) what suburb is  

next to it? 
04 T I don’t know // have you got your map with you today? // Lets have a look at your map  
  {to another student while waiting} What suburb are you doing? 
05 S1 Norwood 
06 T Norwood and what about you? 
07 S2 Enfield 
08 T Okay but this one is different / it’s best if you only do one suburb so Prospect or  
  Enfield can you do that? So what did you say you were doing? 
09 S1 Norwood 
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Transcript 20e  00:29:30 to 00:35:06 

 

01 T What suburb’s next to Melrose Park? 
02 Ru (xxx) 
03 T Ah Edwardstown 
04 Ru (xxx) 
05 T Let’s have a look at Edwardstown 
06 Ru (xxx) 
07 T Okay, let’s find you some Edwardstown {long pause while looking through papers} I’m  
  sure there’d be more in Edwardstown // Melrose Park is a very small suburb that’s why  
  we’re not finding very many // okay // Oh I’m surprised there’s nothing there for  
  Edwardstown 
08 Ru (xxx) 
09 T ////// Ah! Here’s some two they’re houses. You can add them to Melrose Park okay? ////  
  Gee I thought Edwardstown would have a lot //// Ahh /// {long pause while looking  
  through papers} Gee even Edwardstown’s hard. What else is near there? 
10 Ru A little bit down a little bit down 
11 T Daw Park oh here there’s one there and one there so you need to cut those two out 
12 Ru Yeah yeah 
13 T Have you got scissors? //// you can cut across the paper to get into there {looking  
  through papers} okay there’s another one / that is a house 
14 Ru I got that 
15 T Ah and here’s a town house ////// there’s a town house //////// okay so these two 
16 Ru Let me take that 
17 T //////// this one / these two 
18 Ru (xxx) This one 
19 T That’s Elizabeth you want Edwardstown /////////// okay so here’s a couple more for you  
  here okay //////// 

 

This lack of rental properties did offer the opportunity to explain to him the concept of rental 

availability, and to prepare him for the eventuality that it would be very difficult for him to 

find rental accommodation in his preferred suburb. I also discovered that he had expectations 

of wanting to find a three bedroom house close to the city for $100 per week, and this exercise 

did help him understand the average rental costs of other suburbs that he might want to 

consider. I later realised that the area he was living in is a very old state run public Housing 

Trust area with very little movement as the residents there are well settled and aging which 

explains the lack of advertised private rental availability. 
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It took forty minutes for all of the class to have found and pasted at least 3 advertisements into 

each column. I then introduced the idea of calculating averages, and gave several examples on 

the board.  

Figure 5.6.2  Student survey of average rental costs 

 

Using the advertisements they had selected from the newspaper, each student was required to 

calculate the average cost of house and flat rental in their chosen suburb. Following this, they 

were required to survey seven other students to obtain the average rental cost for their suburbs 

then graph the outcomes for all eight suburbs to complete the table in Figure 5.6.2. 
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Because Vincenzo, Elata and Arnita had selected the high-end suburbs of the rental market 

while the rest of the class focused strongly on their immediate needs, the graphs were very 

effective in demonstrating the wide range of rental costs. When comparing the rental costs of a 

variety of suburbs with their maps, the students were able to identify that in general, the closer 

to the city or beach, the more rent would be paid, and that outer suburbs such as Salisbury 

would be the cheapest, but incur more travelling time and transport cost.  

 

When doing this activity, Ashlea discovered that she was paying significantly higher than 

average rent for her suburb and planned to consider moving when her current lease expired. 

Although some students deliberately chose high cost rental areas and treated the activity as a 

slightly tongue-in-cheek exercise, it did also reflect their eventual ambitions of lifestyle, and in 

particular, Arnita, as a single woman realised how much she would need a well paying full 

time job to achieve her life goals of reaching an equivalent lifestyle to the one she had left 

behind. 

 

Each student drew a graph representing the information they had collected in the survey of 

average rental costs and when he finished, Vincenzo drew his graph on the white board. By 

this stage of the teaching cycle, I found that most students had developed good capability in 

this, and the graphs were accurately drawn and well understood. Therefore, the students were 

able to collect raw data, create a table, and transform that data into a graph. By doing so, they 

were able to read graphs and understand their meaning. 
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5.6.3  Reading a Street Directory 

During this session we had our first encounter with reading a street directory. We had 

completed the exercise whereby the students had drawn graphs of the cost of renting in eight 

suburbs. All students were by now very familiar with locating suburbs on the map, but using 

the street directory was new. Therefore a worksheet shown in Figure 5.6.3 was used to assist 

them in writing down the grid reference from the suburbs map, followed by the map number 

and grid reference for the street directory.  

Figure 5.6.3  Worksheet for recording grid references 

 

Some students had never used a street directory before and had some initial difficulty with this 

but after an explanation and some help, were able to assist each other with using the street 
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directory. To assist them, I encouraged them to first look up their own address, and then to 

look at the map, and using the key, identify landmarks near to their homes such as a church, 

post office or schools and parks. The following transcript is a discussion with Yatima as I was 

helping her look at the street directory of her own address. 

Transcript 20f  01:22:13 to 01:24:10 

01 T So, when you go out your front gate and turn left into the street, at the next corner  
  there is a church./// Do you see the church? 
02 Ya No, I didn’t see. 
03 T You don’t see a church along that street? 
04 Ya No. I don’t see. //// I didn’t go there. 
05 T You didn’t go there? 
06 Ya My bus goes the other way. 
07 T So // you only go the other way? 
08 Ya I have never gone that way. Only the other. 
09 T Ah! You must go for a walk that way and see the church. /// That’s new homework for  
  you. /// Walk around the whole block! {pointing to the block on the map} Look to see //  
  if you can see / a church. 

 

Vincenzo, Elata and Arnita used the street directory to show each other where they lived and 

Arnita looked up the address of the person she had a date with. In his group, Ebrahim had 

good understanding of the street directory and assisted other people having difficulties. Once 

the students were feeling confident, I asked them to look up the addresses that they had 

located from rental advertisements, and by the end of the session, all students demonstrated 

that they had mastered the skill of locating an address in the street directory. 

 

5.6.4  Lesson Outcomes 

All students achieved the aim of the lesson by finding rental advertisements, calculating 

average rent, surveying seven classmates and drawing a graph to show the different average 

rental prices in different suburbs. Ruzna discovered how difficult it would be for him to find 

rental accommodation in his suburb, and learned that he may have to look to neighbouring 

suburbs.  
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All students benefitted from understanding how rent prices vary from suburb to suburb with 

some students focused on their immediate needs and others considering their imagined futures. 

Furthermore, all students were able to draw their graph of eight suburbs and could “read” and 

understand the information contained in the graph.  

 

5.7  Learning Outcome 

5.7.1 Aims and Objectives 

By the end of the research period, most students had become proficient at reading and drawing 

graphs so I considered that they were ready for the second learning outcome: “Can interpret 

data presented in a graphic text”. This involved four assessment criteria being a) identifies 

type of graphic text and information presented; b) identifies items presented in the graphic 

text; c) correctly identifies 6 pieces of specific information and d) uses appropriate vocabulary 

to describe a graphic text. 

 

The test (Figure 5.7.1) required the students to read a pie graph titled “Office Expenditure” 

and answer questions (Figure 5.7.2) about the graph. Twenty students sat the test with 

eighteen achieving a pass and two students obtaining a partial achievement i.e. they did not 

satisfy all of the competency criteria. 
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5.7.2  Read a Graphic Text Test 

 

Figure 5.7.1  Test Graph 

 

The pie chart showed five office expenditures being: wages, overheads, maintenance, 

stationery and cleaning. The questions were similar to the ones that we had practiced orally 

during lessons. The test contained vocabulary that should have been familiar to students at 

Certificate III level however, I was worried that some students who may have been unfamiliar 
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with an office environment may have difficulty with the context. The answer sheet had eight 

questions. The first question was compulsory because the students had to identify the chart 

type. 

Figure 5.7.2  Test Questions
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5.7.3  Test Outcomes 

5.7.3.1  Identifies type of graphic text and information presented 

Two students did not correctly identify the type of graphic text, with both of them identifying 

it as a bar graph. One of these students had originally selected pie chart, but used white-out to 

change her mind. This was the only question she got wrong, the other student made several 

other errors as will be discussed below. However, because they had selected the wrong graph 

type, these two students did not pass the learning outcome and were given only a partial 

achievement. Later in the term, they were both given a second test which they both passed. 

 

5.7.3.2  Identifies items presented in the graphic text 

There were five items presented on the pie graph: Wages, Maintenance, Cleaning, Stationery 

and Overheads. All students achieved this competency by using these items to answer the 

questions. 

 

5.7.3.3  Correctly identifies 6 pieces of specific information  

Ruzna did not achieve this competency because he only correctly identified five pieces of 

information. He did not correctly answer question one, two and four. 

 

5.7.3.4  Uses appropriate vocabulary to describe a graphic text 

This test did not require any special vocabulary, other than to use the items that were 

presented in the text such as wages, maintenance, cleaning, stationary and overheads. 

Therefore this was achieved by all students as they used this vocabulary to answer the 

questions. 
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5.7.4  Other Test Findings 

The two students who did not achieve this test were re-tested later in the term and both 

achieved the competency on their second attempt. Of the remaining eighteen students, the 

second question proved difficult with ten students selecting “the yearly budget for an office” 

instead of the correct answer “the breakdown of costs involved in running an office”. The 

difference in the two answers is that if it was a yearly budget for an office, there would have to 

be the money costs of expenditure. Eight students answered every question correctly. 

 

5.8  Summary 

5.8.1  Introduction to Graphs 

During this session, three main types of graphs were introduced to the class of whom about 

one third initially found this difficult work, and I spent considerable time helping on an 

individual or group basis helping those who found drawing graphs difficult. Students who had 

good graphing skills were asked to help by drawing their finished graphs on the whiteboard. 

 

Settlement issues such as seasonal goods were also discussed. The students were able to 

identify the type of goods that businesses may sell that have seasonal fluctuations. This led to 

the topic of seasonal jobs, and identified the Riverland on the map where those seasonal jobs 

can be found. I also introduced the idea that when purchasing goods off season such as 

swimming pools, it may be cheaper. 

 

Another issue was raised by Nebil in transcript 9c turn 08 when he asked what semi-skilled 

jobs are. Rather than just answer the question, I began at the beginning and checked that 
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everyone understood what type of jobs would fall into each of the categories, expanding to 

explain the education level required for each category. 

 

The frequent laughter among this class indicates that they were relaxed and friendly, but more 

to the point, understanding language subtleties such as in transcript 9d turn 06 when I made a 

joke. 

 

5.8.2  Graphs of Unpaid Domestic Work 

The topic of the bar and pie graphs was deliberately designed to raise the issue of domestic 

work, and to reinforce that in Australian culture, men are expected to help around the house, 

and not leave all the house work for the women. However, although there was some joking 

among the students, it failed to stimulate good discussion, and the topic was only useful for 

gathering data and drawing the graphs. 

 

5.8.3  Drawing a Graph from a Table 

Although the newspaper article was a challenge to read, all students showed high levels of 

interest in this newspaper article. Some were interested in the aspect of the jobs boom and the 

chances of finding employment. Some students wanted to know more about the skills 

shortages, and this was discussed in detail later in the term when our focus was on writing 

resumes and their learning plan to prepare for the future. Others were interested in the house 

purchase aspects while others wanted more information about bank interest rates and lending 

requirements.  
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One settlement event was related to bank interest rates, and my explanation that the banks pay 

low interest on savings and charge high interest on loans. The next settlement issue was a 

discussion of the skills shortage with my examples of some types of jobs that would be 

lucrative careers. The defence force industry jobs was next, followed by the meaning of strong 

jobs market. Finally we discussed mortgages, about which some students wanted more 

explanations. 

 

While working with a small group including Ruzna, he asked two questions, in the first one, 

he told me that he had heard that it is possible to have the rent that has been paid deducted 

from a future mortgage and I explained that rental purchase is a very unusual method of 

buying a house, but did explain that occasionally it is possible through the government run 

Housing Trust. Because other agencies such as Anglicare, Australian Refugee Association and 

Migrant Resource Unit were involved with Ruzna’s ongoing settlement, he could have had 

exposure to schemes such as this that I was not aware of, so I was careful not to rule them out. 

 

He also asked about buying land, and that if there is no house on the land, would you still have 

to pay for the land. I thought that these were very interesting questions that showed he was 

really questioning the idea of housing, both rental and purchase. Both of these questions 

indicated to me that my lessons were of settlement assistance to him in obtaining an 

understanding of the housing situation. 

 

I returned to the full class to check the graph that Vincenzo had drawn on the whiteboard, 

asking if anyone could see any problems with it. One student immediately identified that he 
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had not labelled the axes, and several students replied that the title was also missing. I 

explained how the title should be written, and how detailed it could be. Furthermore, I again 

explained that the title is what tells us what the graph is about, so when reading any graph, the 

title would always tell them what the graph is about. 

 

We then proceeded to read this graph and I asked some questions such as: Which state has the 

lowest unemployment? In June, which states are below the national average? Which states are 

above the national average? What happened in Tasmania between May and June? What about 

South Australia? What happened in South Australia? What is the trend in New South Wales 

and Victoria? Which state is the easiest to find a job? What would happen to you if you went 

to live in Tasmania? These are the type of questions that are often asked in the graph tests, so 

this aural/oral quiz was good preparation for the test which would be taken in another week. 

 

They then moved to the next page of their booklet with comprehension questions about the 

newspaper article and worked independently. At the conclusion of this lesson, they were given 

homework which was the same as the work done during this class, i.e. read a newspaper 

article, use the statistics table to draw a graph and answer some comprehension questions 

about the newspaper article.  

 

The table shown in Figure 5.4.1 is slightly unconventional in that it does not use rows and 

columns to display the data, however it does summarise the numerical information that was 

detailed in the newspaper article. More conventionally, it does have a heading and sub heading 

that explains what the table is about. Another defining feature of a table is that it shows the 
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origin of the information, in this case, the Australian Bureau of Statistics (ABS). Rather than 

use columns and rows, this table uses rows that are indicated by bullets, but confusing the 

concept of rows is that each row wraps the text to the next line. Furthermore, the wrapping is 

not consistent due to the differing length of the state names, and the inconsistency of using 

abbreviations for South Australia and Western Australia, whereas New South Wales, requiring 

the same number of spaces as South Australia is not abbreviated. It may be assumed that 

because Western Australia needed an additional two spaces, this and South Australia were 

both abbreviated for some consistency. 

 

One demand for reading this table is that the subtitle states that the figures are given for June 

and May without stating that the numbers in the rows will be given respectively. This ellipsis 

indicates that the author assumed that the reader would understand and apply the principles of 

parallel grammatical systems that indicate sequentiality. Furthermore, the months that the 

figures are given for, are in opposite order to the normal flow of the months in the year. 

Therefore the students needed to be able to match the correct figure for the correct month in 

non-chronological sequence. 

 

5.8.4  Reading Rental Advertisements 

As shown in the case study, learning how to decipher the abbreviations of rental 

advertisements, much time was spent explaining the words in the advertisements. Some of the 

lexical variation had important implications for the additional costs of a property, for example, 

the cost of running ducted evaporative air conditioning compared to the cost of ducted 

refrigerated air conditioning, or an air conditioner in one room. There are also cultural 

implications of how to use air conditioning for energy efficiency. It was during this session 
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that I also talked about other forms of cooling such as cool showers, electric fans, or portable 

evaporative coolers.  

 

Some of the descriptions for property fixtures such as the subtle differences between a walk-in 

wardrobe and a built-in wardrobe required explanations. This specialised lexis is of extreme 

importance for people seeking rental accommodation. Some advertisements do not include the 

cost, and this often happens at the high end of the rental market, and students quickly learned 

that certain vocabulary such as executive, townhouse and ensuite may indicate that the 

property will be expensive.  

 

Ruzna commented to me at the end of the lesson that he could now read the advertisements 

which he could not do before. Therefore by learning the skill of reading rental advertisements 

he was empowered to take some responsibility for his own house hunting by understanding 

not only the words, but also the meanings of the advertisements.  

 

Many settlement topics were raised during these lessons to assist them in settling into a new 

country that also met many of their needs in the real world. Reading the newspaper article, 

along with the comprehension and graph activity surrounding interest rates, unemployment 

and housing during this section introduced the students to relevant settlement information for 

all students within the group as demonstrated by the high level of questions driving teacher 

explanations of the meanings and implications, especially in assisting students to understand 

that there are a variety of bank deposit accounts that attract different interest rates. 

Understanding the skills shortage and high levels of employment was also important 
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settlement information that was reassuring for new migrants eager to find work or study that 

will lead to rewarding careers. In addition to this were questions in the comprehension that 

scaffold towards the type of questions that are in some of the learning outcomes that they 

would be doing later in the term. Session 16 had also scaffolded toward the homework well, 

and several questions that I had been asked about mortgage repayments, I had referred them to 

the follow-up newspaper article for homework.  

 

Decoding the rental advertisements also met many real world needs and the large number of 

questions indicated the students’ active engagement with learning. As previously mentioned, 

this activity took much longer than expected, not because it was difficult, but because the 

students’ curiosity demanded more explanations than had been anticipated. 

 

5.8.5  Graphing Average Rental Costs 

This active lesson represented a scaffolded peak to our work and the end of the housing topic. 

The students had been scaffolded from basic instructional graphs to compiling a complex 

graph of the rental costs of suburbs in Adelaide; a combination of the topic and the learning 

outcome. 

 

I worked for much of the lesson with Ruzna who was living in a well-settled Housing Trust 

area with low levels of private investment in rental properties. Therefore he had a lot of 

difficulty in finding rental properties advertised in the newspaper, indicating that he may need 

to be flexible about where he would live when his temporary accommodation expired. 
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We then revised how to calculate averages so that the students could calculate the average 

amount of rent for their chosen suburb. They then obtained by surveying other people in the 

class, average rental costs for another seven suburbs before drawing their graphs. 

 

Finally the students looked up rental properties in a street directory. Yatima had difficulty with 

this exercise, and I also discovered that she had little knowledge of her own local area so I 

encouraged her to walk around the block to find a church close to her home. 

 

This lesson represented a crescendo in the teaching cycle and brought all the scaffolding 

together by the students being involved and understanding a lot of settlement information 

about housing rental costs in addition to the learning outcome competencies.  

 

5.8.6  Learning Outcome Test 

The pie chart learning outcome test showed that eighteen students had mastered the skill of 

reading a graph and answering questions about it. Both students who did not obtain an 

achieved outcome were unable to identify the type of graphic text which indicates that they 

may have needed more scaffolding in visually recognising the different types of graphs. 
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6.  CONCLUSION 

6.1  Overview 

This case study has described and explained the classroom practices of one AMEP 

lecturer/researcher with a view to presenting research from the practitioner’s perspective 

(Burns, 2005). Students related to the texts in terms of their live experiences. For example 

when using street directories, some students have previous skills of using them and one 

student checked where her forthcoming date lived, while another student without previous 

experience of street directories required explicit help to make meaning of the pages. Similar to 

the findings of Mickan (2007) specific spoken and written discourses were used to assist the 

students in making sense of the specific aspects of settlement. 

 

The choice of instructional materials is an important first step in presenting opportunities for 

immersing the students in a settlement topic. For the majority of the lessons presented in this 

case study, the instructional texts had a housing focus, and settlement information was shared 

about housing. When the instructional text was about work (the TFND), the settlement 

information turned to the topic of jobs, and when the topic was about interest rates effecting 

mortgages, the settlement questions involved mortgages and house purchase. 

 

A second form of settlement information was shared through question and answers. As the 

instructional texts were being used, student questions often led to settlement questions that 

were unplanned and unexpected by the researcher that led to the students being told additional 

information about living in Adelaide. The settlement information that this case study has 

revealed can usually be seen as general knowledge that is shared by the host community, and 

is often general knowledge that is gained through experiences during one’s lifetime. The 
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CSWE curriculum framework accommodates a topic based approach that facilitates the 

incorporation of topics that are of interest to the students, and can assist them in settling into a 

new country. 

 

The intensive language and settlement teaching in this case study confirm that as Bloch (2002) 

outlines, this class and teacher were working within the parameters of Australia’s policy of 

multicultural settlement. This class included five students from backgrounds of trauma who 

had been assessed as “special preparatory” students. DIMIA’s report (2003: 61) had 

highlighted that students with this migration profile had generally poorer outcomes than other 

migrant groups, and it was these students who were the main focus of my materials 

development. One such example was during session 20 when we were using street directories, 

and while Arnita, a family migrant was checking where her date lived, I was simultaneously 

working with Yatima, a humanitarian migrant who was unaware of a church in her street. This 

demonstrates the general diversity of knowledge and settlement skills that are found in an 

AMEP class that sometimes need to be taught explicitly to some newly arrived migrants in 

order to assist successful settlement through the development of new skills. 

 

6.2  Instructional Materials 

The instructional materials used with the students in this class were compiled with the social 

needs of the students in mind. Bearne made the point that ‘...no text is constructed in isolation 

from the social, cultural, economic and political contexts of its making’ (2003: 98). Therefore 

the materials were designed to help them understand the cultural complexities of housing and 

accommodation in Adelaide, along with the economic situation of rental costs across various 

suburbs in Adelaide, and the political context of the AMEP to teach settlement information. 
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The syllabus focused on two learning outcomes, “Can complete a formatted text” and “Can 

interpret data in a graphic text” and the instructional materials were focused to achieve these 

learning outcomes, but associated with housing texts. The first learning outcome required that 

students were able to fill 16 correct pieces of information onto a form, including personal 

details and numerals. The second learning outcome required the students were able to read a 

graph and answer questions about it. As Hagan (1994) asserted, the CSWE curriculum is about 

making statements about what the learner can achieve at the end of a course of study. 

Therefore alongside the students learning to master the English language were also cultural 

and social learning within the syllabus. 

 

Within the flexibility of the CSWE curriculum framework, I was able to incorporate locally 

relevant material to the newly arrived migrants (Yates & Williams, 2003) to assist them in 

learning the knowledge and skills that they required for living in their new community. In this 

case study, learning English was one outcome, but the students would also be able to read 

rental advertisements, find rental properties in the street directory and understand the rental 

costs in a variety of Adelaide suburbs without undertaking tests to demonstrate these abilities. 

These are outcomes as suggested by Feez 2002. 

 

Feez(1998: 84) states that topics need to be ‘linked with real-life social activities’, therefore in 

this case study it can be seen that the activities were focused on filling in forms that involved 

writing their address. During the graphing segment, students were encouraged to draw a graph 

that showed changes in interest rates and how that affected mortgages. When Burns and 
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McPherson (2004) planned their course about accommodation, they made their topic broader 

by including spoken genres, and a wider variety of reading genres. 

 

The written materials were the foundation upon which the teaching was based, and ensured 

that as this research took place, the students were not subjected to experimental teaching, and 

used the same material as previous students to ensure no disadvantage. However, it was these 

very materials that played such an important role in guiding the students through the learning 

process. 

 

6.3 Settlement Questions 

This case study has demonstrated that is that there are similarities to Lave & Wenger’s (1991) 

discussion of apprentices learning from an “old timer”. This case study has shown that, rather 

than McPherson’s (2004) claim that questions from students create an environment of 

“discussion” this case study has found that the lecturer researcher, rather than foster 

discussion, played the role of “expert” in answering all of the questions, and the reason for that 

was that when one student asks a question, it is usually the case that the other students do not 

know the answer, therefore, discussion is not possible. One example of this was the question 

about having 7A in a street address. 

 

Prior to analysing my classroom practices, I had thought that times such as when I explained 

7A was when I was going “off the track” into talk that was not worthwhile, but this analysis 

has helped me to see that these instances, just as McPherson (2004) experienced, was a normal 
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part of answering questions about settlement, and rather than be a distraction, added valuable 

information about the students’ new city. 

 

6.4  Spatial Concepts 

This thesis has included an analysis of the spatial considerations for writing addresses on 

formatted texts because when the students undertook the test, the address section was poorly 

completed by fourteen of the twenty students who undertook the test. This was surprising 

because I thought I had spent a significant amount of teaching on the address part of the forms. 

However, from listening to the recordings of the lessons, I had not taught the spatial 

differences overtly, maintaining my belief in the system of three lines being: 

Who are you? 

Name 

Street Address 

Suburb, State, Postcode 

The significant variation in spatial differences on each of the forms was not fully appreciated 

until I analysed them during the course of this thesis. 

 

6.5  Further Research 

This thesis has established that further research is needed into developing overt methods for 

teaching spatial decision making. The forms used in this thesis demonstrated that the spatiality 

varied with every form, and the students’ work in the test demonstrated that most students had 

not mastered the technicality of using given spaces appropriately. Kress (2006) has explained 

how modality is affected by the media and explains the changes well, however, when a person 

is unfamiliar with reading spatial differences, this needs to be taught.  
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Another area for further research is the way that settlement is now taught in the AMEP. Since 

the commencement of the current tender, all students must undergo a forty hour settlement 

course before they join mainstream AMEP classes with on-going students. The course is 

different for each provider because the provider develops their own materials that must be 

approved by DIAC before it is taught to the students. Of particular interest would be whether 

students undertaking the new courses ask the same type of questions that were asked during 

the course of this research. I would hypothesise that the new settlement courses teach about a 

topic rather than through a topic as demonstrated in this thesis. This could lead to less 

engagement with the materials. However, the benefit may be that more topics are covered as 

suggested by Feez (1998) in an efficient and informative manner rather than the planned 

material plus unplanned question approach. However it does require investigation into whether 

this new approach introduces too much information too quickly. 

 

 

6.6 Critical Reflection 

Analysing this amount of teaching practice leads to reflection on one’s teaching and research 

methodology, as Richards & Lockhart (1994: 1) say “... examine their attitudes, beliefs, 

assumptions and teaching practices”. In the case of this research, I consider that the data 

collection of a large amount of data, and then breaking it down into a journal for accurate 

recall was an effective approach. This allowed transcription of segments of teaching where 

settlement issues were being addressed for closer scrutiny.  
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The instructional materials appeared well planned; however since reflecting on this, I have 

strengthened the materials to include added activities as described by Burns & McPherson 

(2004) such as listening materials, for example listening to a casual conversation between 

neighbours. I have also added more activities to reinforce learning such as laminated 

flashcards for matching abbreviations with the full meaning, and sorting street names from 

suburb names. I also have included running dictation whereby the students read a rental 

advertisement then have to repeat it to a writer but without the abbreviations. These types of 

additional activities have added interest and reinforcement of new information to the overall 

learning experience. 

 

As a direct result of analysing my own teaching, I have strengthened my teaching skills and 

now when I introduce new material, I record myself and write a journal because I find it 

assists me in improving my practice as an ESL lecturer. 
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