
The Development of Vocational English Materials from a Social Semiotic 

Perspective: Participatory Action Research 

 

 

 

 

 

 

 

 

 

Handoyo Puji Widodo 

 

BA in English Education (Jember University, Indonesia) 

Postgrad.Dip.Appl.Ling. (SEAMEO-RELC, Singapore) 

MA in TESOL (Indiana University of Pennsylvania, USA) 

 

A thesis submitted in fulfillment of the requirements for the degree of  

Doctor of Philosophy 

 

 

Department of Linguistics 

School of Humanities 

Faculty of Arts 

University of Adelaide 

Australia 

 

 

March 2015 

 



ii 

 

TABLE OF CONTENTS 

 

 

TABLE OF CONTENTS ....................................................................................................................... ii 

ABSTRACT .......................................................................................................................................... v 

DECLARATION .................................................................................................................................. vi 

ACKNOWLEDGEMENTS .................................................................................................................. vii 

DEDICATION ...................................................................................................................................... ix 

LIST OF TABLES ................................................................................................................................ x 

LIST OF FIGURES ............................................................................................................................ xii 

ABBREVIATIONS ............................................................................................................................. xiv 

TRANSCRIPTION CONVENTIONS .................................................................................................. xv 

CHAPTER 1: Highlighting the Value of Language Materials Development ..........................................1 

1.1 Rationale ....................................................................................................................................4 

1.2 Statements of the Research Problems and Purposes of the Study ...........................................7 

1.3 Contributions of the Study ..........................................................................................................9 

1.4 Scopes of the Present Study ................................................................................................... 11 

1.5 Organization of the Doctoral Thesis ......................................................................................... 12 

CHAPTER 2: Literature Review and Conceptual Frameworks .......................................................... 13 

2.1 ESP ......................................................................................................................................... 13 

2.2 Vocational English ................................................................................................................... 16 

2.3 Reframing Needs Analysis in Vocational English Materials Development ............................... 19 

2.4 Language Materials ................................................................................................................. 23 

2.5 Locally Grounded Language Materials Development as Curricular Innovation ........................ 25 

2.6 Participatory Action Research as a Platform for Locally Grounded Language Materials 

Development ........................................................................................................................... 28 

2.7 Theoretically and Research Informed Materials Development: Theory and Evidence Based 

Practice ................................................................................................................................... 30 

2.8 Theory of Language and Language Learning: A Social Semiotic Perspective ......................... 31 

2.8.1 Theory of Language .......................................................................................................... 31 

2.8.2 Language Based Theory of Learning ................................................................................ 34 

2.9 SFL-Informed Pedagogical Practices....................................................................................... 37 

2.9.1 Content Based Instruction (CBI) ....................................................................................... 37 

2.9.2 Text Based Language Instruction (TBLI) .......................................................................... 39 

2.10 Previous Studies on ELT Materials Evaluation, Design, and Development ........................... 46 

 



iii 

 

CHAPTER 3: Research Context and Methods .................................................................................. 49 

3.1 Research Design ..................................................................................................................... 49 

3.2 Research Context .................................................................................................................... 51 

3.3 Gaining and Negotiating Access to the Field Site .................................................................... 55 

3.4 Participant Recruitment and Participant Profiles ...................................................................... 57 

3.5 Research Procedures and Data Collection Methods ............................................................... 61 

3.6 Data Analysis: Approaches and Procedures ............................................................................ 70 

CHAPTER 4: The Conditions of English Language Teaching in the Vocational Secondary Education 

Sector: Macro and Micro Lenses ....................................................................................................... 75 

4.1 Educational and Language-in-Education Policies: Policy Makers‘ Perspectives...................... 75 

4.2 Conceptualization of ELT: Textbook Writers‘ Perspectives ...................................................... 86 

4.3 English Language Teaching: Lessons Observed ..................................................................... 97 

4.4 English Teachers‘ Knowledge and Beliefs about the Design and Use of Pedagogical 

Curriculum Materials and English for Specific Purposes (ESP) ............................................. 102 

4.5 Students‘ Voices: Goals, Interests, and Expectations of English Learning ............................ 109 

CHAPTER 5: Negotiating Participatory Vocational English (VE) Materials Design .......................... 116 

5.1 Negotiating the Design of Vocational English Materials: Meeting Different Expectations of 

School Administrators, Vocational Teachers, English Teachers, and Students ..................... 116 

5.1.1 The Nature of Negotiated Collaborative Teacher Design .................................................... 117 

5.1.2 Negotiated VE Materials Development ............................................................................... 120 

5.3 Collegial Training and Mentorship: Teacher Learning in VE Materials Design....................... 124 

5.4 Decision Making Processes: Course Design ......................................................................... 129 

CHAPTER 6: Engaging Students in In-Class and Out-of-Class Meaning Making Activities: Learning 

to Mean and Learning to Learn ........................................................................................................ 138 

6.1 Content or Vocational Vocabulary Building ............................................................................ 138 

6.2 Understanding and Building Vocational Knowledge ............................................................... 146 

6.2.1 Learning to Mean through Dialogic Reading: A Guided Reading Comprehension Task . 146 

6.2.2 Learning to Mean through Dialogic Reading: Literature Circles ...................................... 155 

6.2.3 Doing Vocationally Oriented Extensive Reading along with Learning Logs .................... 166 

6.2.4 Speaking Vocationally through Collaborative Oral Presentations ...................................173  

6.3 Authentic Digital Text Navigation ........................................................................................... 181 

6.4 Learning to Write and Writing to Mean Vocationally .............................................................. 185 

6.4.1 Summary Writing in Vocationally Oriented Extensive Reading (VOER) ......................... 185 

6.4.2 Collaborative Vocationally Based Paragraph Writing ...................................................... 192 

6.4.3 Job Application Letter Writing ......................................................................................... 201 



iv 

 

6.4 Exploring Lexico-grammatical and Appraisal Resources, Genres, and Use of Digital 

Dictionaries, Corpus, and Translators as Semiotic Tools ...................................................... 209 

CHAPTER 7: Engaging English Teachers in VE Materials Development: Change in English 

Teachers‘ Knowledge and Practice ................................................................................................. 220 

7.1 The Value of School-Based Professional Development ......................................................... 220 

7.2 Teacher Knowledge and Beliefs about VE Materials Development ....................................... 226 

7.3 VE Materials Development as Pedagogical Innovation .......................................................... 229 

CHAPTER 8: Discussion and Conclusions ...................................................................................... 233 

8.1 Summaries of the Findings and Discussion ........................................................................... 233 

8.2 The Contribution of SFL Theory to Language Materials Development .................................. 238 

8.3 Participatory Language Materials Development as Curricular Innovation through PAR ........ 240 

8.4 Implications of the Findings for ESP Materials Development ................................................. 242 

8.5 Limitations of the Present Study and Directions for Future Studies ....................................... 243 

REFERENCES ................................................................................................................................ 245 

Appendix A: Ethics Approval ............................................................................................................ 271 

Appendix B: Sample Consent Form ................................................................................................. 273 

Appendix C: Sample Participant Information Sheet ......................................................................... 274 

Appendix D: Research Instruments ................................................................................................. 277 

Appendix E: Sample Official Textbook Texts ................................................................................... 288 

Appendix F: List of Vocational Competencies .................................................................................. 303 

Appendix G: Lesson Units Developed by the English Teachers and the Researcher ...................... 307 

Appendix H: Learning Logs .............................................................................................................. 331 



v 

 

ABSTRACT 

This study documents the design and use of vocational English materials informed by Systemic 

Functional Linguistics (SFL) as social semiotic theory. Extensive studies in language materials 

development have been undertaken particularly in English for Specific Purposes (ESP) programs in 

the higher education context (see Harwood, 2014) but only a few in the secondary vocational 

education sector (see Hua & Beverton, 2013). The study extends the scholarship of ESP materials 

development in the context of schooling, integrating context analysis, materials creation, and 

materials enactment (see Singapore Wala, 2013).  

Grounded in a participatory action research design, this study, conducted over a 13-month period, 

provides a detailed account of the design and use of the materials in one Indonesian vocational 

school. School administrators, English teachers, vocational teachers, and 142 students volunteered 

to participate in the study. Data for the study included field notes, non-participant and participant 

observations, curriculum documentation, focus group and individual interviews, reflective 

journals/diaries, and photovoice. The data were qualitatively analyzed using critical thematic and 

SFL based analyses.   

The context analysis revealed that while the current language policy provided teachers with full 

autonomy to design their own materials, the teachers consistently based their instruction on 

published textbooks, which contained decontextualized exercises geared towards school and 

national examinations. This situation did not provide students with opportunities to engage with 

vocational texts. With the support of the school, the teachers and the researcher in consultation with 

the students created and used text-based materials based on students‘ vocational specializations. 

The analysis of the actual use of the materials by the teachers and the students revealed that they 

had opportunities to explore different vocational texts, to analyze how language works in these texts, 

and to use the language as a tool for communication, knowledge building, and social participation. 

From a teacher perspective, the teachers viewed the materials development process as professional 

learning and a way to understand SFL theory and apply it to pedagogical practices, such as content 

based instruction and text based instruction. This study offers evidence of how social semiotic theory 

can contribute to ESP materials development and instruction. 
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